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Jlenuyk IBan — 10KTOp nearoriyHuX Hayk, Ipopecop;
Jlodona CeiT/1ana — 0KTOp MearoriyHux Hayk, opodecop;
HoBinbka Ineca — kauauoar nenarorquHx HayK;
IlnaxorHik OQJbra — 10KTOp MENArorivHUX HayK, npodecop;
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TO THE QUESTION OF BUILDING THE UNIVERSAL MODEL OF THE
DEVELOPMENT OF WORLD PEDAGOGY AND EDUCATION

0. V. Vozniuk*, O. A. Dubaseniuk*

The purpose of the research is to build a universal dialectical model simulating the
development of world pedagogy and education. The urgency of this task stems, on the one hand,
Jrom the system crisis of human civilization, and, on the other hand, from the need in building
new educational meanings and methods enabling to overcome the crises.

The research methods are based on theoretical and methodological procedure of analyzing the
problem field of the research by moving from the general to the specific, that is, from theoretical
aspects of the problem field to its practical aspects. One more used method is fractal-holographic
modeling that helps to unify the processes of pedagogy and education development on local and
global historic levels. The extrapolation procedure of system-theoretical reduction and
simplification of the analyzed phenomena is also used, since the systems analysis is a means of
combating complexity, a means of finding the simple in the complex.

The universal models of pedagogy and education development on local and global levels are
built. So, the results of the research, which reveal its scientific novelty, indicate that the unfolding
of the studied dynamic phenomena can be represented as a single invariant process, which is
simulated by a universal dialectical model, unifying this process due to the mechanism of fractal-
holographic nesting of the stages of the development of any educational phenomenon. Thus, the
understanding of unfolding the educational and pedagogical phenomena in historical context as
certain invariant algorithmic dialectical process has been reached. Prospective directions for the
study of these educational and pedagogical phenomena may be the researches focusing on more
differentiated analysis of the problem field of the research.
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OO ITUTAHHS IIOBYOBH YHIBEPCAABHOI MOAEAI PO3BHTKY
CBITOBOI IIEJATOI'IKH TA OCBITH

O. B. Bo3HIOK, O. A. [lyb6aceHIOK

Mema docnioxeHHsi — nobydosa yHisepcanbHoi dianeKkmuuHoi Mooesi, U0 CUMYIOE PO3BUMOK
c8imogoi nedazoziku ma oceimu. AKMYanbHICMb Yb020 3aB80AHHSI OO0CNIOXKEeHHSl Noe'si3aHa, 3
00H020 OOKY, i3 CUCMEMHOI KPU30I JHOOCLKOT Yusinisayii, a 3 iHuL02o0, — 3 HeobxioHicmro nobyodosu
HOBUX OCBIMHIX CMUCNI8 MA Memo0i8, UL0 0038051I0Mb NOOOIAMU YU KPU3Y.

Memoou OocnidokeHHsT TPYHMYyomecsi HA MeopemuKo-memoOoo02UHIl Nnpoyuedypl aHaLi3y
NnpobnemHo20 Nosst OOCAIOIKEeHHST WISIXOM nepexoldy 6810 3a2a/tbH020 00 KOHKpemHozo, mobmo 8i0
meopemuuHUX acneKkmig npobremHozo noasi 00 Uio2o0 npakmuuHux acnexkmie. ILlle o00HuUM
3acmoco8y8aHUM  MEmMOO0OM € (PPAKMANIbHO-207102PAMHE MOOENI08AHHS, sKe OJonomazae
YHipiKyeamu npoyecu po3gumkKy neodazoeiki ma ocgimu HA JOKATbHOMY ma 2/100a1bHOMY
icmopuuHomy pieHsix. Buxopucmosyembess makosk excmpanonsyiliHa npouedypa CucmemHo-
meopemuuHoi pedyKuii ma CnpouleHHsl AHALI308AHUX S8UUY, OCKLIbKU CUCMEeMHUU aHA3 €
3acobom 6opombbu 3i CKAAOHICMIO, 3AC060M 3HAXOONEHHS NPOCMO20 8 CKAAOHOMY.

ITobyodosaHi yYyHigepcanbHI Mmo0eni po3sumMKYy nedazoziku ma oceimu HA JIOKANbHOMY ma
anobanbHomy pisHsx. Pesynomamu O0ocniOxKeHHSs, SKI 8USB/SIOMb 1020 HAYKO8Y HOBUSHY,
cgiduams nNpo me, U0 pPO320PMAHHSL 00CAIOIKYBAHUX OUHAMIUHUX SIBUUL MOXKHA POSYMIMU SK
€OuHUTl IH8APIAHMHUT npoyec, SKU MO0eN0EMbCSL YHIBEPCALbHO 0laNeKMUUHOK MOOEI0, ULO
YHipikye uell npouec 3a80aKU MEXAHIZMY (GPAKMANIbHO-20102PAMHO20 BKIAOEHHS. emanis
possumky 6Yyob-s1k020 0C8IMHBL020 A8UWA. TaKkum UUHOM, OOCSIZHYMO PO3YMIHHSL PO320PMAHHS
iCMopuKo-nedazo2iMHUX SI8UW, SIK Ne8H020 IHB8APIAHMHO20 GJIZOPUMMIUHO20 OlaNeKMUUHO20
npouecy. IlepcneKmugHUMU HANPSAMKAMU BUBUEHHSL YUX ICMOPUKO-Ne0az02iuHUX SI8UUL, MOKYMb
6ymu HayKosi po3sioKuU, choKYCo8aHI Ha binblUL OupepeHUIlioeaHOMY AHAI3L NPObIEeMHO20 NOS
00CNIOIKEHHSL.

Knrouoei cnoea: icmopiozpagis;, icmopuro-nedazo2ivHuil npouec; npupooHi, NPooYyKMmMueHI,
meopui nedazo2iuHL YusLizayii; nedazo2iuHi Kyiemypu;, hpaKmaioHO-207102PAMHE MOOEN08AHHSL;
YHigepcanvHa OianeKkmuuHa mo0esb POo38UMKY c8imoeoi nedazo2iku ma O0Cce8imu; CUucCmemHuil
AHANI3; MPIaOHA OlaneKMUUHA MOOeNb PO38UMKY O0YO0b-5s1K020 SL8UULA.

Introduction of the issue. Scientists conclude that it is expedient

Ukrainian historiography has entered a
new state of its development when the
theoretical and methodological
foundations of historical research,
including the study of Ukrainian
history, have been  qualitatively
enriched (Yu. Alekseev, P. Dobrov,
L. Zashkilnyak, I. Martyniuk,
Y. Pavlenko, V. Potulnitsky, L. Taran,
0. Udud, and others). The number of
works of a methodological nature is
growing (S. Zhuk, V. Masnenko,
T. Gerasimchuk, V. Vashchenko, etc.).

to carry out the researches of historical
phenomena in a complex way by means

of an interdisciplinary approach
(G. Bondarenko, L. Borodkin,
V. Bransky, S. Vodotika,

O. Donchenko, V. Morgun, and others).
Under these conditions, there is now
a search for fundamental meanings of
the development of pedagogical process,
to which some researchers devote their
papers. In this connection, the works of
scientists devoted to the analysis of the
paradigmatic and methodological
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essence of pedagogical and educational

process are extremely important
(M. Boguslavsky, O. Voznyuk,
N. Gupan, E. Zadoya,
O. Sukhomlinskaya, S. Bobryshov,

G. Kornetov, K. Korsak, A. Sbruyeva,
A. Semenova, A. Timchenko and others
[2;3;5;7;9, 16; 18]).

Current state of the issue.
According to Z. Ravkin and
V. Pryanikova, "the history of world
pedagogy is not only an integral and
necessary part of pedagogy itself, but
also is an essential component of
general history of culture, science,
public opinion, being organically
included in the process of their
historical development. Such an
understanding of the object under
analysis reflects an inseparable unity of
basic functions of the principle of
historicism and presupposes the
overcoming a limited, narrow approach
to the study of the historical and
pedagogical process, which is
sometimes understood as belonging
only to the past and not to the present
and future, thus, being detached from
the whole genesis of the spiritual
culture of humanity" [15].

Overcoming the mentioned narrow
approach is achieved through the
integrated application of many scientific
approaches, such as: paradigmatic,

irrational-mythological, civilizational,
evolutionary-synergistic, cultural-
anthropological, = modernist, socio-
cultural.

One of the most heuristic
approaches is the fractal-hologram one,
which presupposes considering a large
number of historical phenomena in the
context of universal, invariant
principles of crystallization of historical
events (O. Donchenko,
P. Shchedrovitsky, O. Kravtsov, etc.).
This allows us to speak about the
development of the historical and
pedagogical process in the context of
pedagogical civilizations, pedagogical
formation and pedagogical cultures,
which, according to P. Shchedrovitsky,

co-existed in each of the stages of
pedagogy and education development.
Under these conditions, the analysis of
pedagogical formations enables to
reveal the key content of education, its
socio-cultural nature and results [21].
In this case, pedagogical formations can
be understood as the boundary types of
educational results existing
simultaneously in parallel way within
the whole pedagogical reality [12].

In this context, we can also analyze
the pedagogical cultures (O. Kravtsov,
O. Bondarevskaya, I. Kolesnikova,
G. Kornetov, M. Mead [4; 8; 9; 12]),
whose topology helps to understand the
specifics of the changing functions of
the education system in contemporary
dynamic world, where the future comes
rapidly and unfolds the reality being
fundamentally different from that which
was known and understood by previous
generations.

In general, as G. Kornetov notes,
during the nineteenth century, two
traditions of the analysis of historical
and pedagogical phenomena (such as
pedagogical civilizations and
pedagogical cultures) — Hegelian and
Marxist — were formed [10], which, in
some way, were reflected in the works
of E. Mayer (in his book "Perspectives in
History" [23]), as well as in the papers
of 1. Ziazun. G. Kremen, A. Kuznetsova,
V. Symonenko and others [13].

According to triadic model of human
evolution, we can speak of three

pedagogical civilizations: natural,
reproductive and creative.
Natural (primitive) pedagogical

civilization provided the integration of
human being into natural environment,
and required such a pedagogue who
was integrated into socio-natural
landscape both at the level of a keeper
of certain social traditions, spiritual
values, knowledge and skills, and at the
level of a translator of the spirit of
sacred unity of man and the world. So,
the pedagogue combined the secular
(materialistic) and religious (spiritual)

7
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aspects of social reality, thus being a
multifaceted human creature.

Reproductive pedagogical civilization
expresses the traditional type of
upbringing, determined by social
division of labor that reveals social
inequality and, in this connection,
forms different pedagogical strategies to
meet certain social order. As a result,
the teacher’s personality, whose
professional and personality qualities
have become more specialized in socio-
political and professional-personality
respect, has been drastically changing.

Creative  pedagogical civilization
implements the subject-subject way of
interaction of members of educational
process and its organization; the major
objectives of this process is person’s
mastering both the mechanisms of
holistic information-energy exchange in
the system "man-space" (revealing
environmentally-friendly forms of
human-nature interaction) and the
ways to resolve various conflicts in the
system "person-to-person" [14].

These three civilizations, on the one
hand, coexist within one spatio-
temporal segment of historical process
(synchronic aspect), and on the other
hand, are being consistently realized on
a long historical path (diachronic
aspect) revealing the phenomenon of
resonance and  fractal-holographic
nesting of different historical cycles
when unfolding of all these cycles is
realized according to certain algorithm.
This circumstance initiates a certain
change in scientist’s understanding of
historical essence of educational and
pedagogical processes, thus initiating
many attempts at finding out a certain
algorithm for the development of
historical and pedagogical reality.

Aim of research is to elucidate this
algorithm and to build a wuniversal
model of the development of world
pedagogy and education on local and
global historical levels.

Research methods, on the one
hand, are based on theoretical and
methodological procedure of analyzing

the problem field of the research by
moving from the general to the specific,
that is, from theoretical aspects of the
problem field to its practical aspects.
On the other hand, the researching
process presupposes the extrapolation
procedure of system-theoretical
reduction and simplification of the
analyzed phenomena. Among the
research methods there are the fractal-
holographic modeling that helps to
unify the processes of education
development on local and global
historic levels.

Results and discussion. It is
important to note that fractal-
holographic modeling of social and
pedagogical reality [7] is realized
through an extrapolation procedure of
system-theoretical reduction,
simplification, which, as a method of
the scientific mastering of reality,
corresponds to the basic principle of
systematic analysis: according to
Yu. A. Chernyak, the systems analysis
is a means of overcoming complexity, a
means of finding the simple in the
complex [20: 51]. As W. Ashby believes,
systems theory is to be based on the
method of simplification and, in
essence, be the science of
simplification; in the future, systems
theorist should become an expert in
simplification [22].

In this context, several models of
historical time can be distinguished:

1. The ideas of ancient thinkers
about the natural circle of time;

2. Developed in antiquity mental
models of a simple perfect infinite
circle;

3. Philosophical and  theological
models of linear theological time of the
European Middle Ages;

4. Models of the spiral-cylinder
vertical time known in Middle Ages
within the Indo-Chinese tradition;

5. Models of the revival of
anthropologic time, containing a spiral-
cylinder model of history
(M. Machiavelli);
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6. A model of history in the form of
an arrow of progress in the
Enlightenment time  (R. Descartes,
J. Vico);

7. Spiral-cylinder multilevel model of
time in science and philosophy of the
XIX century (combining the ancient
circle and phases with an arrow of
progress);

8. A contemporary model of
evolutionary time of the conical spiral
type known in its two varieties
(divergent and convergent) [1].
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P: prosperity
R: recession
D: depression

E: improvement

N.Kondratiev’s cycles

Ceiling
Rise/ Decline

Favorable
conditions

F. Braudel's demographic cycle

Genesis

The analysis of these models, that
can be wunified through a triadic
understanding of the time by ancient
Greeks as Chronos, Cyclos, Kairos,
makes it clear that the development of
historical process is a universal entity
realized in the form of a cyclic-wave
algorithm, which, in its turn, appears to
be a fractal-hologram phenomenon,
revealing self-similar character, and
being reflected in various cycles of
development of human civilization in
general, and certain aspects of it, in
particular (Fig. 1).

Time of troubles

Growth //\ Universal state

Disintegration

A. ). Toynbee 's civilization cycle

Top

Compression

AN

Depression

Expansion /

Depression

Burns-Mitchell’s economic cycles

Fig. 1. Some cycles of social and economic phenomena

The concepts of social development
as a wave process, in its turn, allows to
simulate the development of
pedagogical reality on the basis of a
certain algorithm, certain invariant

wave principles. An example of these is
the phenomenon of fractal-holographic
nesting of different historical cycles
(Fig. 2).
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Fig. 2. Illustration of the phenomenon of fractal nesting of different historic processes

These models in invariant form can cycles coexist — local, global and mega-
be represented in the form where three global (Fig. 3).
/, — T
T~ ‘

VRN N
NEAVA V& |
NN \
NN h
S~ |

Fig. 3. Fractal nesting of three cycles — local, global and mega-global

Shown fractal-nested cycles, on the undergo both an amplification (when
one hand, have different number of the direction of the local stage coincides
wave stages of their unfolding, and, on with the direction of the global stage)
the other hand, the local cycle is and a weakening (when the direction of
characterized by that that some of its the local stage does not coincide with
stages are enhanced by one or even two the direction of the global stage).
stages of larger cycles, and some, on The stages of resonant amplification
the contrary, are weakened. or weakening in the figure are

The stages of the local cycle can presented in shaded form (Fig. 4).
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Fig. 4. Illustration of the effect of strengthening or weakening processes at some
stages of the local cycle

The function of this process is
calculated by the formula:

F(tl,A)=cos(n/2+2t)+Acost. In
this case, 0 <A <1

The presented universal wave model

A

The5|s

\

of development of any phenomenon of
the Universe reveals a dialectical
character, which is realized in the form
of a triadic dialectical model (thesis —
antithesis — synthesis).

Synthe5|s

/

LOTO

Antlthe5|s

Fig. 5. The triadic dialectical model of development of any phenomenon of the
Universe

The constructed universal model is
reflected at the level of development of
education and pedagogy in the context
of global and local processes. Let us
consider the development of education
and pedagogy on a global level.

Thesis 1: Primitive societies. Subject-
subject state of teacher-pupil
integration, "direct" transfer of
knowledge is realized through
spontaneous act of mystical initiation
or joint activity.

Antithesis: Societies of Modern
Times. The subject-object state of
differentiation of teacher and pupil, the
transfer of knowledge by the rationalize
oriented teacher is mediated by subject-

object relationships of all members of
educational process.

Synthesis: The civilization of so-
called Knowledge Society (or
Information Society). The subject-
subject state of integration of teacher
and pupil (who are in equal position to
the Truth), knowledge transfer is
initiated as the process of birth of
knowledge.

The same processes are revealed at
the local level - in the sphere of
development of domestic education for
the period of socialist socio-economic
formation.

Thesis 2: (20-40 — 60 years of XX
century). The domestic school

11
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developed in accordance to subject-
subject educational paradigm,
presupposing an orientation towards
so-called "labour school" as a social
institute, being more and more
integrated into socio-economic life, and
having a certain similarity to the
functioning of the school in primitive
communities. This process is also
observed in the 60s — the Thaw Era.

Antithesis: (60ies - 80ies of XX
century). This stage of development of
education and pedagogy expresses a
state of "stagnation", the dynamics of
the educational process is slowing
down. There is a dominance of the
subject-object educational paradigm.

Synthesis: (80ies of XX century -
beginning of 90ies of XXI century) At
this stage of national education and
pedagogy development there is an
attempt to consolidate the subject-
subject paradigm, to return to the
principle of labour school, but on a new
developmental stage.

Each of these stages, in turn, also
reveals the triadic scheme  of
development, realizing the phenomenon
of fractal-holographic nesting of the
rhythms (stages) in the development of
education and pedagogy. If we take the
first stage of the development of
national education and pedagogy (20-
40 years — 60 years of the twentieth
century) so it also reveals three
dialectical sub-stages. Let us consider
them.

Thesis 3: The initial stage of
development of socialist socio-economic
formation, the establishment of subject-
subject paradigm of education as a tool
of  human development, which
implements the principles of
A. Makarenko's labour school
(unfolding the  collectivistic  self-
government, cooperative methods of
studying).

Antithesis:  Repression of the
paradigm of subject-subjective labor
school through strengthening the
totalitarian pedagogy, which led to the

inhibition of the development of
A. Makarenko’s pedagogy.

Synthesis: The Thaw Era, which
opened the prospect of renewing the
subject-subject labor school (refer to
the law "On strengthening the school's
connection with life and on the further
development of the system of public
education in the USSR"). This stage of
development of domestic education and
pedagogy in general coincides with the
stages of their development in the
USSR as viewed by A. Sbruyeva and
N. Gupan [6; 16].

Conclusions and research
perspectives. The results of the study
show that the unfolding of the historical
and pedagogical process can be
represented as an invariant entity,
being simulated by a universal
dialectical model, which unifies the
mentioned process due to the
mechanism of  fractal-holographic
rhythms nesting of the stages of
development of any phenomenon.

Prospective directions for the study
of educational and  pedagogical
phenomena may be the researches
focusing on more differentiated analysis
of the problem field of the research.
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DEVELOPMENT OF PRESCHOOLERS’ SPEECH ACTIVITY
Y. S. Kotelianets*

The content of the concept of speech activity is analyzed in the article. The stages of formation
of children’s speech are highlighted. Basic requirements for the senior preschooler are formulated
in the Ukrainian state standard of preschool education. Different types of competences should be
formed: phonetic, lexical, grammatical, dialogic, monologic. Speech development is one of the
important factors in child’s preparation for school, as an integrated factor of personal growth,
since it has a direct impact on intellectual processes and properties. Numerous studies of
scientists show that children of preschool age have internal speech, which becomes not only a
means of communication, but also performs a cognitive function. Particular importance is given to
explanatory language, which requires a certain sequence of presentation, highlighting the main
links and relationships in a situation that listeners need to understand. Describing preschoolers’
cohesive speech, scientists divide it into situational and contextual. Coherent speech is divided
into dialogical and monological. Dialogical speech is considered by scientists as the primary
natural form of speech communication, consisting of the exchange of expressions.

Among children's literary genres (fairytales, stories, poems, small folklore genres, non-stories,
jokes, etc.) that contribute to the development of speech, a special place is taken by the fairytale.
Educational tales, created by adults for the education and children’s upbringing, are widely used
to solve educational tasks. An effective means of speech development is visual modeling by using
fiction. The development of children’s active speech, developing the ability to use basic logic and
operations is one of the important tasks of children’s preparation for school. Starting from the
young age, children can be taught to model using color and size. Children quite easily
understand principles of selection of conventional substitutes for fairytale’s characters and are
interested in such activities. In addition to fairytales, emotionally colored children's poems, short
stories, works of small folklore genres can be chosen.

The main goal of work with children of middle preschool age is to teach them to tell and
reproduce a fairytale or other pieces of literature, as well as to compile a story. The usage of

* Candidate of Pedagogical Sciences (PhD in Pedagogy), Senior Educator
(Volodymyr Vynnychenko Central Ukrainian State Pedagogical University, Kropyvnytskyi)
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schematic models helps children to master consistently the ability to reproduce individual
episodes first and then the whole work of fiction.

Key words: speech development, preschool age, dialogical speech, monological speech,
situational speech, contextual speech.

PO3BHTOK MOBAEHHEBOI AISSIABHOCTI OITEM OOIUKIABHOI'O BIKY

0. C. KoTeassHel s

Y cmammi npoaHanizogaHo 3micm noHsmmsi MOE/eHHe8A OisilbHICMb. BudinenHo emanu
CMAaHOBNEeHHSL MO8/MEeHHsT Oimell. 32i0HO OCHOB8HUX 6umoz 00 Ccmapuiozo OOWKLILHUKA
chopmynbosaHux 8 deprKasHomy cmarHoapmi oowKineHoi oceimu 8 Yrpaini (EK/[O). y dumuHu
Mmaroms 6ymu copmo8aHi pisHI 8UOU KoMNnemeHyill:(pOHemuUUHA, JeKCUUHA, ZPAMAMUUHA,
oiano2iuHa, MOHoNA02iUHA. Po3sumox moeneHHEBO! Ol/IbHOCMI Ue 00UH 13 8AX/IUBUX UUHHUKIS
nideomoeKu OUMuUHU 00 WKONU, K IHMe2po8aHUll YUUHHUK 0COOGUCMICHO20 3POCMAHHS, OCKLIbKU
Mmae besnocepedHili enaiue HA IHMesneKkmyanivbHi npouecu, enacmueocmi. BaezamouucensvHi
O0OCNIOXKEHHSL BUEHUX ceiduamb Nnpo me, wo Oimsam nepeduwKilbHo20 8IKY NpumamaHHe
BHYMPIUWHE MOBJICHHS, SIKe Cmae He MilbKU 3acob0M CNiIKY8AHHS, A Ui BUKOHYE Ni3HABANLHY
ynkyito. Ocobrnuge 3HAUEeHHST HAOAEMbCSL MNOSICHIOBANILHITL MO08i, SiKa 6umazae hneeHol
nocli0o8HoCMi 8UKNA0Y, SUOLIEHHS 20/I08HUX 38°513Ki8 1 GIOHOWEHb 8 cumyauii, sIKY NOBUHHI
3posymimu cayxaui. Xapaxmepusyrouu 38°si3He MOBJIeHHST OOUKIIbHUKIB, YUueHi nodLisitoms 1020
Ha cumyamuseHe ma KoHmeKkcmose. 38°s13He MOBNEHHST NOOISIEMbCs. HaA Oiaslo2iuHe ma
MOHON02iuHe. [ianoziuHe MOB/MEHHST PO32/I10AEMbCSL BUEHUMU SIK NEePe8UHHA NPUPOOHA ¢hopma
MOBJEHHEBO20 CNINKYBAHHSL, ULO CKAAOAEMBCSL 3 OOMIHY 8UCTO08MI08AHD.

Ceped dumsauux nimepamypHUX JKAHPI8 (KasKu, onogi0aHHS, 8ipUli, MAL (PONLKAOPHL HKAHPU,
Hebu UYL, JKapmu mouwio), SKi CNpusiiomsb PoO38UMKY MOBIEHHSL, 0cobnuse Micue 3ailimae Kaska.
st po3e’sa3aHHS HABUANIbHUX 3080AHb ULUPOKO 8UKOPUCMO8YoMb OUOAKMUUHI KA3KU, CMEOPeH]
dopociumu Onsl HABUAHHSL MA 8UX08aHHS Oimell. EgpekxmugHuM 3ac060M po38UMKY MOBNEHHSL €
HaouHe MOO0ent8aHHsL 3acobamu xYyooxHwvol simepamypu. Pozeumokx y OJimeilli axmugHo20
MOBJIEHHS,, BUPOONEHHST 6MIHHS KOPUCmYy8amucs OCHOBHUMU JO2UHUMU hpuliomamu U
onepayiamu € OOHUM (3 8AXKAUBUX 3a800Hb nidzomoseku Oimeilli 0o wkoau. IlouuHarouu 3
MO100U020 8IKY Oimell MOXKHA 8uUMU MO0es08aMU 3a KOJAbOPOM i 8esuuuHor. imu docums
Jle2K0 PO3YyMitomb NPUHYUN nidbopy YmoeHUX 3AMICHUKIE NEpPCOHAIKI8 KA3KU i 3 IHmMepecom
3alimaromsucst. makoi OissibHicmioo. Kpim Kazok, 0asa pobomu MoOXKHA obpamu emMOUuiliHO
3abapeieHi oumsui 8ipuLUKU, ONOBIOAHHS, MBOPU MANUX (PONKIOPHUX IKAHPIES.

TI'onoeHoto memotro 8 pobomi 3 OimbMu cepedHb020 OOUKLIbHO20 8IKY € HABUAHHS CAMOCMIHO
posnogidamu ma nepekasyeamu KA3Ky Ul HWUL aimepamypHuili meip, ckaadamu po3nosgiob.
BukopucmaHHss cxem-moodeneill  oonomazae O0imsm — NOCAIO08HO  080100i8AMU  BMIHHSIM
nepekasyeamu cnouamky OKpemi enizoou, a nomim i 8ecb MEip 8 UYiloMy ma HABUUKAMU
cKia0aHHs po3nosioeli.

Knrouoei cnoea: Mo8/MeHHESUIL pPO3BUMOK, OOWKIIbHUL 8IK, Oialo2iuHe MOBJEeHHS,
MOHON02IUHE MOBNEHHSI, CUMYAMUBHE MOBEHHS,, KOHMEKCMO8e MOBNEHHSL.

Introduction of the issue. Within situations. The substantive content of

the basic components of pre-school
education, speech development is being
allocated in an independent direction.
Educational line "Child’s Speech" is one
of the major ones and includes child’s
learning of the culture of speech and
communication, elementary rules for
the usage of speech in different life

the educational line "Child’s Speech"
focuses teachers’ attention not on the
solution of individual tasks of children’s
speech development, but on a holistic
approach to the formation of speech
competence (in the wunity of its
components) as one of the key criteria
and, at the same time, a significant
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condition of establishment and
development of preschooler’s speech.
An important component of the content
of preschoolers’ speech development is
coherent dialogic and monologic
speech [1].

Current state of the issue. In
modern linguistic research the problem
of speech development and speech
activity is considered in various
aspects: teaching children storytelling
(O. Bilan, N. Vodolaga, N. Gavrish,
V. Zakharchenko, T. Postoyan,
L. Shadrin), creative story
(L. Voroshnina, N. Orlanova,
O. Ushakova, A. Shybytska), the
development of descriptive speech

(V. Gerbova, A. Zrozhevskaya,
S. Lasunova), the development of
coherent speech in the process of
acquaintance with nature
(N. Vinogradov), development of
explanatory speech (N. Kuzina,

N. Lutsan), the usage of fiction in the
development of monological speech
(A. Bogush, N. Malinovskaya,
O. Monke, O. Ushakova, L. Fesenko).
Particular attention was paid to the
development of speech activity by such
scholars as S. Rubinstein, Y. Arkin,
O. Ushakov, O. Luria, G. Leushin,
V. Skalkin, E. Fleorin, M. Zhinkin,
O. Leontiev, and M. Popov. They
considered in detail the development of
the language from birth to child's
admission to school.

Aim of research. O. Luria, a Soviet
psychologist, one of the supporters of
cultural and historical theory, also
emphasized the fact that language is an
important possession of humanity in
the process of its historical
development. Its essence lies in the
existence of an objective system of signs
or codes. According to the specialist’s
perspective, speech is intended for
broadcasting information in verbal
form. Nevertheless, he adds that it can
exist on the genetic level in the form of
communication (in its terminology,
communicative activity), or it can
acquire the characteristics of

understanding (thinking activity), in
other words, becomes an instrument of
thought. Therefore, statements that
contain encoding processes — decoding,
are mediated by an understanding of
those values that are laid in their
context, thus, they form the main
subject of the research.

Results and discussion. The
research emphasizes that "speech is
central in the process of mental
development, and the development of
speech is internally linked to the
development of thinking and the
development of consciousness in a
whole; speech is multifunctional by
nature: it has a communicative,

indicative, intellectual, signifying
functions; all of these functions are
interconnected,; speech is a

polymorphic activity that acts as a
vocal communicative more than vocal,
but it does mnot have a direct
communicative function, as internal
speech. These forms can transfer into
each other. Psycholinguistics define
speech as an activity that is included in
the general system of human’s activity.
Speech activity has a
psychophysiological nature. It is the
work of the human’s body and, above
all, the brain, aimed at the usage of the
learnt language for the purpose of
communication. Speech is a product of
this activity. Adequate level of child's
speech development provides not only
his communication with people, but is
also the basis of his full mental
development" [4].

Speech is a product of the of the
individual’s speech activity. Speech
activity is a set of psychophysiological
actions of the human body, which are
directed at the perception and
understanding of speech or its
generation in oral or written form. It is
a complex two-way process
(T. Akhutina, M. Zhinkin, O. Leontiev,
O. Luria, E. Sobotovich, T Ushakova,
L. Tsvetkova, etc.), which is
characterized by polysemy, multilevel
structure, mobility and communication.
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Its structure includes a set of skills,
operations, which are gradually formed
in the process of development and have
a positive effect on the process of
language acquisition, contribute to its
usage for communication. Speech
learning is both a goal and means of
practical language acquisition. Speech
activity is important for the
development of the child's intelligence
and  self-awareness; it  positively
influences on the formation of such
important  personality traits as:
communicativeness, kindness,
initiative, creativity, competence.

Researchers distinguish different
stages of children's language formation,
call them differently, as well as set
alternative age norms. O. Gvozdev’s
research traces the sequence of
appearance of different parts of the
speech, phrases, different types of
sentences in the child’s speech.
O. Leontiev identifies 4 stages of
formation  of  children’s speech:
preparatory — up to 1 year; pre-school
stage of primary language acquisition —
up to 3 years; preschool — from 3 to 7
years; school (Leont'ev, A., 2003). In
other studies, child’s stages of pre-
verbal and verbal development are
distinguished. Summarizing the
research data with different approaches
to the periodization of the child's
speech development, there are the
following periods: I - the sentence
period, which has two stages: 1) the
stage of a one-word sentence; 2)a
sentence with several words; II — the
period of mastering the grammatical
structure of sentences, which has 3
stages: 1) the stage of formation of the
first forms; 2) the stage of using the
flexion system of the language to
express the syntactic links of words;
3) the stage of mastering official words;
Il - mastering the morphological
system of the mother tongue.

The basic requirements for senior
preschoolers are formulated in the
Ukrainian State Standard for Preschool
Education. This document states that

the child should have different types of
competencies. In particular, speech
competence includes phonetic, lexical,
grammatical, dialogic, monologic
composition. Its essence consists in the
acquired ability to communicate freely
using native language, to use one's own
language for different activities and
situations, the ability to consciously
manage it and different language
means to express themselves. At the
same time, preschooler's speech
includes both verbal utterances and
listening, based on skills. Thus,
A. Bogush, N. Gavrish, scientists in the
field of preschool education, point out
that speech activity is the most decisive
among many kinds of activities, others
develop on its basis (originate from it).
Actually, this activity is interpreted by
the authors as a form of
communication and is based on the
abstract thinking and speech,
moreover, it is filled with structural
elements — actions and operations (in
different combinations). Its procedural
side is the stages of recognition and
orientation in the situation of
communication, anticipation and
planning (creation of a sequence of
actions), practical implementation of
the plan and, finally, control. It is
formed from the creation (appearance),
transmission and  perception  of
judgments, the purpose of which is to
develop further communication, control
and regulation of behavior during
exercises, as well as one's own
speech [2: 43].

A. Bogush considers the
development of speech activity as one of
the important factors of the child’s
preparation for school; as an integrated
factor of personal growth, for it has a
direct influence on intellectual
processes and properties. The scientist
thinks that its main components are
clear articulation and pronunciation,
mastering of speech expressiveness,
learning  the ability to  create
grammatical structures, as well as the
accumulation and active use of words,
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active word formation, moral norms
and rules of communication, mastering
the structure of speech, free use of
various forms of speech in different
patterns of behavior and activities, a
common culture of speech [2: 172]. As
it can be concluded, the components of
this phenomenon of language are quite
different and, at the same time, they
make a complete model of preschooler’s
mental activity.

G. Lublinska emphasized that for the
active development of the child's speech
it is necessary to: isolate certain words
from the general flow; carrying out
phonemic analysis of a single word; the
attribution of a particular word to an
object; generalization and designation
of homogeneous objects and
phenomena; understanding of holistic
judgment; mastering of articulation; the
ability to pick the right words. So, it lets
the preschoolers understand
complicated literary plots; they have an
increasing interest in the word, as their
vocabulary is enriched with different
parts of speech. Gradually, the
preschoolers develop cohesive speech
through the acquisition of knowledge of
grammar and language culture. On the
basis of these achievements, an
internal language is developed, which,
by its nature, is built on the basis of
spoken grammar, and, at the same
time, fulfills the functions of planning
and prediction [8].

Numerous researches (L. Bozhovich,
N. Gavrish, D. Elkonin, G. Kostyuk,
etc.) show that children of preschool
age have internal speech, which
becomes not only the means of
communication, but also performs a
cognitive function. Thus, according to
psychologists, the transition from
external speech to internal occurs at
the age from four to five (D. Elkonin,
G. Lyublinskaya, G. Leushina). In
parallel with the development of
communicative and cognitive functions,
regulatory, planning and explanatory
functions of language form and expand,
which are identified as the highest

forms of mastering the language
(A. Bogush, A. Gorelov, M. Lisin, etc.).
Particular importance is given to
explanatory language, which requires a
certain sequence of presentation,
highlighting the main Ilinks and
relationships in a situation that
listeners need to understand. As noted
by M. Poddyakov and F. Sokhin, in the
process of special education at the end
of preschool age, children master the
explanatory language as a basis for
consideration, and which is necessary
in school education and it reaches a
fairly high level. In the process of
communication children can participate
in the conversation, make appropriate
replies and formulate questions.
Numerous studies of domestic and
foreign scientists (O. Bilan, I. Doman,
D. Doman, O. Dyachenko, O. Kononko,
S. Lasunova, A. Poghribniy,
O. Ushakova, etc.) prove that during
the sixth year of life preschoolers can
consistently and clearly produce a
descriptive story-telling on an offered
topic; also, they can express opinions,
argue convincingly. Senior preschoolers
actively develop speech, which, under
the conditions of properly organized
training, promotes the development of
children's literary abilities, stimulates
and enriches other types of children's

creativity (N. Gavrish, N. Orlanova).
Characterizing preschoolers’
coherent speech, L. Vygotsky,
Z. Istomin, and G. Leushin divide it into
situational and contextual [6]. The most
complete characteristics of situational
and contextual speech is presented in
G. Leushina's  study, which was
conducted wunder the guidance of
S. Rubinstein. Genetically, the primary
form of coherent speech, according to
the research, is situational, which can
only be understood in a particular
situation; it is a speech that
accompanies actions, gestures, facial
expressions, and is characterized by
incomplete sentences, individual words,
movements and, therefore, it can only
be understood in a certain situation.
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Mastering the contextual form of
speech is conditioned by more
complicated tasks. It should disclose
and display all relevant connections
and thoughts; there is no need to take
special account speaking and specific
situations in which the child is in order
to understand the message. Situational
and contextual speech are always
interconnected, but contextualizm does
not supersede situational and does not
change it; as S. Rubinstein points out,
situational and contextual speech
coexist in a child and at the same time
contextual speech  continues to
develop [6].

S. Rubinstein formulated the thesis
that in the complex process of ontogeny
of speech communication is the central
direction of development, which
integrates all other speech aspects,
such as the formation of the ability to
produce and understand contextual
statements: "The main line of the
child’s speech development is the most
essential and according to @ S.
Rubinstein, it is an only from a purely
dominant state of situational speech
with the help of which the child moves
to mastering contextual speech" [6].

Coherent speech is divided into
dialogical and monological; dialogical
speech is considered by scientists
(A. Gvozdev, G. Leushina, N. Lutsan,
E. Palikhata, V. Skalkin, L. Sherba,
L. Yakubinsky) as the primary natural
form of communication, which consists
of the exchange of expressions.
Conversational speech is situational,
contextual, convoluted, elliptical,
arbitrary, reactive, poorly organized.
According to the linguistic encyclopedic
dictionary, in dialogues such forms as
questions, answers, additions,
explanations, distributions, objections
and constructive connections of
remarks are used.

Monological speech is an expanded
form of speech, as the speaker should
not only name the subject, but also
reveal the various relationships
(temporal, causal) that characterize it.

A. Leontiev interprets the arbitrariness
of monological speech as the ability of a
child to make expressions on the basis
of non-volitional content on the basis of
a willful act [5]. The scientist notes that
a monologue is an organized kind of
speech, in which you need to plan not
only each individual utterance, but also
your complete monologue. He
emphasizes that all these features
(deployment, arbitrariness, planning,
purpose) of monological speech prove
that it requires specialized speech
education” [5: 53].

Among children's literary genres
(fairytales, stories, poems, small
folklore genres, bed-time stories, jokes,
etc.) that contribute to the development
of speech, a special place is occupied by
the fairytale. According to
V. Sukhomlinsky it is the means of
development of creative speech, active
aesthetic creativity, which captures all
spheres of the child’s spiritual life —
his/her mind, feelings, imagination,
will, etc. Without a fairytale it is
impossible to imagine children's
thinking and language. Educational
tales, created by adults for children’s
education and upbringing, are widely
used to solve educational tasks.
Whatever the educational task of the
teacher is, the children do not see it as
learning, but as a fascinating
adventure. The main element of a
didactic fairytale is a certain task that
children solve faster, because it is
much easier for them to act in a
fairytale than in a real life situation;
without much effort, they perform the
given task of helping the character(s) of
a fairytale or inventing his/her own
adventures, thus, it helps to develop
coherent  speech, correct sound
language, enrich the vocabulary.

According to N. Gavrish, an effective
means of speech development is visual
modeling using the work of fiction. The
development of children’s active speech
presupposes the formation of the ability
to wuse basic logic strategies and
operations while performing important
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tasks of children’s school preparatory
course. Starting from the young age,
children can be taught to design models
using color and size. Simple real-life or
fictional objects, such as plane or
fairytale characters "Ripka", "Kolobok",
"Rukavychka" can be wused for
modelling, for children quite easily
understand the principle of the choice
of conditional substitutes for fairytale
characters and are interested in such
activities. In addition to fairytales,
emotionally colored children's poems,
stories, works of small folklore genres
can be chosen.

The main goal of working with
children of middle preschool age is to
teach them to produce and retell a
fairytale or other literary work,
basically, to compile a story of his/her
own. The wuse of schematic models
helps children to consistently master
storytelling skills and the ability to
retell the first story episodes, while
step-by-step closing to reproducing the
entire work of fiction as a whole. The
type of modeling is chosen depending
on the aim of the lesson. After special
education, children of middle preschool
age acquire the following skills: to tell
Ukrainian folk tales independently
using  illustrations, reproductions,
schemes, models, symbolic signs; use
vivid images in speech; identify fairytale
characters according to descriptions,
riddles, illustrations; use verbal and
non-verbal means of speech while
acting out episodes of a fairytale.

In older preschool age, children are
taught to make creative stories on a
topic suggested by a teacher or
according to their own plan. The use of
schematic models is aimed at the
development of coherent speech,
thinking, imagination, memory, creative
potential of  children, moreover,
acquired visual modeling skills become
the basis for children's verbal creativity.
Elder preschoolers are not only offered
to use ready-made plans-schemes, but
also to build them independently. Such
modeling allows to consolidate

children’s  knowledge about the
structure of the fairytale and helps to
remember the sequence of actions.
Children learn to independently portray
not only the characters or the subject,
but also the movement (using the
arrow) and draw diagrams for
individual episodes with help of which
they retell the text.

While studying the stories,
preschoolers are taught to convey the
emotions and different types of
movements depicted in the schemes, for
drawing schematic plans of fairytales
and other stories helps to memorize
better the characters, sequence of
actions in it, convey characters'
intonation and imitate their gestures,
movements, facial expressions.

Playing, dramatizing episodes are
also kinds of motional modeling.
Sometimes children get the following
kinds of homework: to draw their own
diagram of a fairytale or a story and to
describe it to their parents; using
schemes while making narrative stories
makes it easier for children to master
coherent language, as having a visual
plan makes such stories clear,
consistent and widespread. As a result
of the work done, in the end of the year
children can independently draw
schemes and select symbolic signs,
with help of which create own stories,
fairytales in a new way, and
subsequently - their own works of
fiction [3].

Exploring the  peculiarities of
children's perception of the artistic form
of poems, E.Zhitsky noted that the
success of a single process of learning
and education depends on the skillful
disclosure of artistic visualization. The
ability to reproduce a familiar image, to
draw it in your imagination is a decisive
factor in learning a poem, the poetic
language. The author emphasizes that
children need to be taught to see the
beauty not only in the content of
poetry, but also in the art. Attention to
the figurative words of the poem
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encourages preschoolers to use such
words in their speech [9: 40].

According to A. Ushakova, factors
that combine the perception of poetic
works with children's own speech are a
well-developed poetic acoustic
sensibility, which encompasses the
awareness of the means of artistic
expression and the sense of poetic
speech, that is the ability to perceive an
artistic word and use it in one's speech
[7].

N. Havrysh draws teachers’ attention
to the fact that, while introducing
fiction to children, the teacher should
teach them elementary literary analysis
and artistic structure of the text; to
learn to understand its basic content,
to get acquainted with  genre,
compositional, speech features of
different text types. Preschoolers will be
able to wuse their acquired literary
knowledge while making their own
stories [3: 15].

While teaching children to perceive
fiction, it is advisable to use a system of
methods and techniques in their
different combination, taking into
account the specific properties of the
text, including the following: first
reading and re-reading, observing the
phenomena of nature, conversations
before and after reading the text, as
well as drawing lessons, modeling on
the subjects of the text, learning short
poems and fragments, literary games,
quizzes, thematic concerts based on
works of some poets and writers.

As reading is one of the four types of
a person’s speech activity, fiction helps
the child to master the corresponding
competencies, which is the key to
understanding the world of nature,
things and human relations. Work of
fiction gives ready language forms and
patterns, verbal characteristics of the
image, the definition, with which the
child operates. Through the art of
declamation in the preschool period,
before learning the grammatical rules,
the child ©practically learns the
grammatical norms of language in unity

with vocabulary. With the help of
stories, children acquire laconicism and
the precision of language; poems help
with melody and rhythm of the
Ukrainian language; fairy tales give
accuracy and expressiveness. From
fictional works the child learns many
new words, figurative expressions;
his/her language is enriched with
emotional and poetic vocabulary.
Literary language also helps children to
express their attitude to the text that
has been read, using comparisons,
metaphors, epithets and other means of
artistic expression.

While introducing the book, the
connection between linguistic and
aesthetic development is clearly traced,
the language is assimilated in its
nature. The book shapes the future
reader, his/her views and beliefs, which
are necessary components of the
readiness for successful schooling.
Therefore, one of the effective ways of
children’s language training for school
education is the widespread usage of
various genres of fiction, which will
positively influence the development of
creative activity, enrichment of lexical
baggage and grammatical @ skills,
expressiveness of children's speech and
the development of interest to the book.

Conclusions and research
perspectives. Speech  activity is
important for the development of the
child's intelligence and self-awareness;
it positively impacts the formation of
such important personal qualities as
communicativeness, kindness,
initiative, creativity, competences. The
basic requirements for the senior
preschooler are formulated in the
Ukrainian state standard of preschool
education. Among children's literary
genres (fairytales, stories, poems, small
folklore genres, fantastic stories, jokes,
etc.) that contribute to the development
of speech, a special place is occupied by
a fairytale. An effective means of speech
development is visual modeling by
means of fiction. In older preschool age,
children are taught to make creative
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stories on a topic suggested by a
teacher or on their own topic.
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PEDAGOGICAL CONDITIONS OF MAINTAINING TEACHERS’ GOOD
PROFESSIONAL HEALTH IN PRESCHOOL EDUCATIONAL INSTITUTIONS

L. F. Kuchynska*

The article highlights the problem of maintaining teachers’ good professional health in preschool
educational institutions by means of creating effective pedagogical conditions, as it affects the
development of the health-maintaining competence of children in preschools and becomes the basis
for the health of the future nation. It outlines the scientific essence of pedagogical conditions, namely
organizational-pedagogical, social-pedagogical and psychological-pedagogical ones, which are
created purposefully and implemented in the educational environment aiming to maintain teachers’
professional health. It describes the content of motivational, cognitive, activity, emotional and reflexive
components of pedagogical conditions.

The article gives brief analysis of such relevant conceptual categories as "professional health,
"pedagogical conditions", "maintaining good health", "self-preservation”, "recreation”.

It stresses the importance of recreational activity, as a form of spare-time activities and a
certain social phenomenon related to the reproduction and development of physical, neuro-
mental, spiritual and intellectual capacities of the individual.

In general context the article describes the essence of self-preservation, which consists in
developing a conscious and caring attitude to a person’s own health and its self-preservation on
the basis of a recreational approach, as the teachers’ health is one of the factors of efficiency and
an indicator of the quality of professional activity.

It proves the necessity to actualize the problem of maintaining good health because its most
important determinant is a healthy lifestyle that combines four of its basic components, namely:
physical, mental, spiritual and social health.

It organizes the pedagogical process in preschools according to sectors, as it provides the
gradual submission of theoretical and practical material.

The article presents a set of methodological and informational measures aiming at
encouraging teachers to maintain good personal health and to develop positive inner motivation.
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MEOAT'OI'IYHI YMOBH 3BEPEXEHHS ITPOSECIHHOTO 310POB’S
PAXIBIIIB 3AKAAIIB JOUIKIABHOI OCBITH

A. ®. KyuuHcbKka

Y cmammi poskpumo npobnemy 3bepexceHHs npogpeciliHozo 300poe's axisuie 3araaodis
OOWKLILHOI 0c8imuU uepe3 CMEOPEHHST edeKmusHUX Nneddzo2iuHUX YMO8, OCKLIbKU B0HU
popmyroms 300p08's130eperxy8anbHy KoMnemeHyito oimeti OOUKLIBHO20 8IKY ma 3aKAA0armob
0CHOBU 300p08'st MaTibYmMHBLOT HaYii.

BuxnadeHo HAyKo8Y CYMHICMb neoazo2iuHuUX YMo8, A Came Op2aHi3auiliHO-nedazo2iuHUX,
CoOUlanbHO-Ne0azo02iuHUX, NCUXO0J1020-Ne0d202IUHUX, SKI CMEOPIIMbCS ULIeCnpPsSiMo8aHo Ui
peanizyromecst 8 O0C8IMHbLOMY CcepedosuULl 3 Mmemoto 30eperxeHHst NnpogheciiiHozo 300po8'si
nedaeozis. BuceimsieHo 3micm MOMUBAUITIHO20, KO2HIMUEH020, OISI/IbHICHO020, eMOULH020 ma
pedrercusHo20 KOMNOHEeHMI8 nedaz02iuHUX YMO8.

30ilicHeHo aHaM3Z aAKMYanizo8aAHUX NOHAMIUHUX Kamezopill: 'npodpeciliHe 300po8’s,
"nedazoeiuHi ymosu", "30opoe'szbeperkerHs”, "camozbeperxxeHHa"; "pexkpeauis’.

LlemanizoeaHo 3HAUUMICMb peKkpeauiliHol OisitbHocmi, Ik OOHiel i3 popm 0038LLNSL, NE8HO20
CYCNiNbHO20 SI8UUA, NOB'SI3AH020 3 8IOMBOPEHHSM | PO3BUMKOM PIBUUHUX, HEPBO8O-NCUXIUHUX,
O0YX08HUX Ma IHMesleKmyaibHUX CUl ocobucmocmi.

Poskpumo y 3azanbHOMYy KOHMeEKCmMi cymb camO30epeskeHHs,, sIKa Nnojasieae Yy popmyeaHHi
cgidomoz0 1 0balinueozo cmaenieHHsi 00 8/1aCH020 300p08's, U020 camozbeperkeHHI Ha 3acadax
pexpeayitiHozo nioxody, OCKLIbKU 300p08'ss nedazozie € O0HUM i3 haxmopie npauezoamHocmi i
noxasHukom "skocmi" npogpeciiiHol disinbHocmi.

LlosedeHo HeobxiOHicmb axmyanisayii npobremu 300poe'ssbeperxeHHs, adrke HAleazoMIiuLor
tioeo OdemepmiHaHmMow € 300posull cnocib sxummsi. Npu NOEOHAHHI UOMUPBLOX U020 OCHOBHUX
cknadosux, a came: pisuuH020, NCUXIUHO20, OYXO08HO20 Ul COUIANbHO20 300PO8’si.

Cucmemamuszogaro 3a b6nokamu opz2aHizayiro nedazo2iuHo20 npouecy 8 3ariadl OOUWKLIbHOL
oceimu 3 nedaz0zamu, OCKLIbKU Uue 3abe3neuye noemanHy nooauy meopemuuHozo ma
NPAKMuUUHO20 MaMepPiany.

BuxnadeHo KoMniekc mMemooOuUUHo-iHPOPMAUIUHUX 3axX00i8 Y HANPSIMKY 300X0UEeHHsL neddzoz2ie
0o 36eperkeHHs 0cobucmozo 300po8’st ma YopMYy8aHHSsL NO3UMUBHOT 8HYMPIULHBbOT MOMUBAL.

Knrouoei cnoea: npogpeciiiHe 300po8’s;, neodazo2iuHi Ymoeu;, neoazoziuHi NpayisHUKU;
nedazoziuHUll npouec; 300po8'szbepereHHs; camozbepereHHs: 300po8’s;, peKpeauis; daxisui;
3arxna0 0owKLIbHOL oceimu.

Introduction of the issue. behavior of every teacher as well as a

Reformation and modernization of the
preschool education in Ukraine has led
to the fact that preschool educational
institutions require now highly skillful
and competent staff as a key factor in
developing health maintaining
competence of children, therefore,
affecting the health of the future nation.
In modern market conditions, the
success of teachers’ professional self-
realization and their competitive ability
depend mnot only on professional
awareness, but also on their physical,
mental, spiritual, social health and
responsible attitude to it. There is a
reason to believe that this approach
requires a change in the thinking and

high level of readiness to maintain
personal health, an awareness of its
importance as a prerequisite for the
quality professional activity and the
ability to develop self-discipline and
self-restraint habits.

Such researchers as V. Bekhteriev,
P. Kapterev, Ya. Komenskyi, P. Leshaft,
Y. Pestalotsi, M. Pyrohov, Jean-
Jacques Rousseau, H. Skovoroda,

V. Sukhomlynskyi, K. Ushynskyi,
S. Frene, R. Steiner, V. Bobrytska,
E. Vainer, T. Volchenska, H. Zaitseva,
O. Ionova, H. Sierikov,

T. Savustianenko, N. Bashavets,
H. Bielienka and others, analyzing the
issue in question, have all agreed to
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believe that the solution of the problem
of maintaining teacher’s good health is
in organizing educational process in
accordance with the goals and
principles of humanistic education.

In this regard, it is obvious that the
effectiveness in developing teachers’
readiness to improve their ability to
work and maintain good professional
health, to a large extent, depends on
clearly formulated and implemented
pedagogical conditions.

Current state of the issue. A
thorough analysis of the researches and
publications on the topic shows that
some aspects of the outlined problem
have been studied by such researchers
as R. Berezovska, E. Zeier, N. Zymyvets,
E. Ivanov, O. Krainiuk, H. Meshko,
L. Mitina, V. Orzhekhovska, N. Patkova,
V. Ponomarenko, V. Sukhomlynskyi
and others.

However, it should be noted that the
concept of professional health
integrates the complex relationship
between the individual and the
professional environment and measures
the coherence of the society’s social
needs and a person’s capabilities in
terms of professional activity.

In general context of performing
professional activity such notion as
"professional health" is distinguished
and is considered as:

- an integral component of general
health, consisting of all its basic
aspects and including the
characterization of the functional state
of the human body by physical and
mental indicators in order to assess a
person’s ability to effectively perform a
certain professional activity during a
certain period of time; (V. Bodrov,
E. Vainer, E. Zeier, M. Korolchuk,
V. Krainiuk, R. Krychevskyi,
A. Markova, L. Sushchenko, etc.);

- complex characteristics of
human health in specific conditions of
professional activity (R. Berezovska,
O. Dovhopolova, A. Maklakov,
H. Nikiforov, V. Podliashanyk,
V. Ponomarenko, B. Smirnov, etc.);

- the teacher's ability to preserve
and activate the regulatory mechanisms
that ensure the capacity, efficiency and

development of the individual
(L. Mitina);
- integral multidimensional

dynamic state of the human body
allowing the teacher to maximize his
creative potential in professional and
pedagogical activity (B. Dolynskyi).

The outline of unresolved issues
brought up in the article. Some
scientists, in particular
O. Anishchenko, V. Yefimova, L. Mitina,
H. Nikiforov, @ consider  professional
efficiency as the main indicator of the
teacher's professional health and the
maximum possible efficiency of the
teacher’s activity, determined by the
functional state of their body.

That is why the important aspects of
maintaining teachers’ good professional
health in  preschool educational
institutions by means of creating
favorable and effective pedagogical
conditions in the pedagogical process
remain insufficiently studied today.

Aim of research is to scientifically
explain and practically solve the
problem of maintaining teacher’s good
professional health in  preschool
educational institutions by creating
favorable pedagogical conditions, as
well as to analyze the basic categories
of the actualized problem.

Results and discussion. Based on
the goal of the research, modern
meaning and definition of such
concepts as "pedagogical conditions",
"professional health", "maintaining good
health", "self-preservation” and
"recreation" should be analyzed.

In scientific and pedagogical sources
the concept of "pedagogical conditions"
is considered in various aspects, to be
exact in philosophical, didactic and
educational ones, and is defined as a
significant part of the educational
process, which determines its success,
efficiency and effectiveness.

Therefore, the term "pedagogical
conditions" is very common in the
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scientific and pedagogical literature.
None of the existing pedagogical
dictionaries provides a precise
definition of this term, so it is necessary
to clarify it.

The common issue of all definitions
is that pedagogical conditions are
defined as a system of certain forms,
methods, material conditions, real
situations that are objectively or
subjectively created and are necessary
to achieve a specific pedagogical goal
(A. Aleksiuk, A. Aiurzanain,
P. Pidkasystyi, L. Karpenko,
O. Petrovskyi, M. Yaroshevskyi, etc.)
Such researchers (mainly Russians)

V. Andreiev, Yu. Babanskyi,
Belikov, V. Berkov, A. Verbytskyi,
. Halkina, M. Danylov, S. Dynina,
Diomin, V. Zahviazynsky,
. Zvierieva, I. Ziaziun, N. Ippolitova,
. Kuzmina, B. Kupriianov,
. Mikhailova, A. Nain, I. Pidlasyi,
. Piekhota, S. Rubinstein,
Slastionin, N. Sterkhova, I. Frolov,
Khutorskyi, N. Yakovlieva and others
have dedicated their works to the
problem of defining the term
"pedagogical conditions".

A thorough analysis of scientific
works provides the evidence of the
multi-vector nature in defining the
concept and essence of pedagogical
conditions. Some definitions are the
following: a set of objective possibilities,
content, forms, methods, pedagogical
techniques that are purposefully
created and implemented in the
educational environment in order to
provide successful solutions of the
certain pedagogical tasks
(R. Sieriozhnikova, N. Parkhomenko,
L. Yakovytska) [8]; a set of measures
that contribute to improving the
efficiency of the educational process, as
well as the necessary and sufficient
mandatory circumstances that
determine the existence and
development of the certain educational
space (A. Lytvyn) [3].

It’s relevant for the current research
to study the works of those scientists

=>0<p

><0ZZ

who have been

organizational-pedagogical
(O. Havryliuk, D. Horobets, I. Sereda,
B. Chyzhevskyi), social-pedagogical
(I. Karpova, Ya. Kichuk,
M. Tchaikovskyi) and psychological-
pedagogical conditions (S. Miroshnyk).

Thus, B. Chyzhevskyi believes that
organizational and pedagogical
conditions are a functional dependence
of the system of pedagogical
components on the set of phenomena
and objects (things, their states,
processes, interactions) in their various
manifestations. He divides the
organizational and pedagogical
conditions into such groups as
interrelated necessary and sufficient,
objective and subjective, as well as
external and internal ones [10].

The other researchers define social
and pedagogical conditions as a
sequence of professional actions aimed
at achieving a certain social and
pedagogical effect, as well as socializing
the participants of the educational
process.

Based on the analysis of the
researches on the identification of
psychological and pedagogical
conditions it’s necessary to state that
the majority of scientists (Ye. Hanin,
V. Moshkin, A. Tulehenova) distinguish
between three main groups of the
conditions mentioned above:
informational (content of the education,;
cognitive basis of the pedagogical
process); technological (forms, means,
methods, stages, ways of organizing
educational activity) and personal ones
(behavior, activity, @ communication,
personal qualities of the pedagogical
staff, psychological basis of the
educational process).

The researcher S. Miroshnyk
distinguishes between motivational,
cognitive, activity, emotional, reflexive
components of pedagogical conditions.
The description of some components is
presented below.

There are reasons to believe that the
development of a motivational
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component of the teacher's willingness
to maintain personal health and inner
motivation consists in creating a
favorable educational environment,
which is characterized by:

- taking into account teachers’
personal potential, interests and
preferences in order to ensure the
effectiveness of the educational process
in preschool educational institutions;

- identifying the personal health-
maintaining aspect as a priority for
teachers in the prospect of their
professional activity and professional
longevity, the development of a valuable
attitude to health as a necessary factor
of human life, which is the basis of
health-maintaining competence;

- modernizing the material and
technical base for physical education,
active recreation of teachers in
accordance with the current world
trends and maximizing the effective use
of the existing tools;

- implementing the methodological
and informational activity aiming to
encourage pedagogical workers to
maintain personal health and develop a
positive inner motivation through the
use of the certain measures in order to
achieve the set tasks, namely: active
exchange of new information,
presentation of methodological models
concerning implementation of the
modern health-maintaining techniques
in the educational process.

The scientific material in analysis
made it possible to determine that the
organizational and pedagogical
condition of developing the cognitive
component of the teacher's willingness
to maintain personal health is in the
effective planning of the methodical
work structure and content through
various collective and individual forms
by ensuring the unity of theoretical and
practical components. The
characteristics of this pedagogical
condition are the following:

- the teacher's awareness of the
importance of theoretical knowledge
about human health as a necessary

factor in human life and their use in
daily practice;

- the use of the traditional and
innovative health-maintaining
techniques (high level of teachers’
competence, creative atmosphere in
preschool educational institutions and
the pragmatic approach to maintaining
professional health).

The  pedagogical condition in
developing the reflexive component of
the teacher's willingness to maintain
personal health is the identification of
individual programs with respect to

individual needs, abilities,
opportunities, anthropological and
psychophysiological features of

professional activity. This pedagogical
condition has the following features:

- self-assessment of a person’s
own psychological, physical,
professional and personal capabilities
and potential,

- development of self-diagnosis,
self-examination, self-reflection and
self-preservation skills.

But the decisive role, according to
such scientists as M. Amosov,
V. Kulinichenko, M. Honcharenko,
Ye. Pomytkin, belongs to the spiritual
component of human health, its
morality, the consciousness level, the
personality level as well as a person’s
attitude to their own health and the
health of others.

In the course of professional activity,
teachers can maintain and strengthen
their health only through self-
improvement as well as developing self-
discipline and self-restraint habits.

Moreover, the scientific research
shows that maintaining good health,
including professional one, can occur at
the biological (physiological),
psychological, social and spiritual
levels.

It is found out that in modern
pedagogical science the concept of
"maintaining good health" is interpreted
by researchers ambiguously, namely
as:
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- solving educational tasks with
respect to the health status of the
educational staff in order to maintain
health and, if possible, to strengthen it
(H. Sierikov) [8];

- implementing the teaching
methods and means in accordance with
physiological and psychological
principles of maintaining health
(V. Suvorova) [10];

- the process of maintaining and
strengthening health aimed to
transform the intellectual and
emotional spheres of the individual,
improve a person’s attitude to their own
health and the health of other people
based on the awareness of personal
responsibility (O. Hlebov) [2];

- the system of pedagogical
actions, which allows the teacher not to
waste and not to destroy their physical,
mental and social well-being and is
implemented  through  educational
techniques with respect to the age and
psychophysiological characteristics of
those who study or work (V. Yefimova)
[3: 45].

Based on the aforementioned
information, it should be noted that in
order to solve the key tasks on this
issue, there is the need in
fundamentally new approaches to
maintaining professional health and
protecting pedagogical staff from
professional stress, in particular, the
development of teachers' readiness for
recreational activity as one of the
pedagogical conditions that is relevant
in today’s conditions.

In accordance with the analysis of
scientific sources the notion
"recreation”’, as a basic concept of
recreation, is considered as a form of
spare-time activities, a certain social
phenomenon related to the
reproduction and development of
physical, neuro-mental, spiritual and
intellectual abilities of a person and
provided by a system of the appropriate
measures used by the individual in
their free time. The important item of

the recreation is its restorative function
[12].

It is worth noting that the social
development nowadays is characterized
by an increase in the importance of
recreation as part of a person’s recovery
process. Among the objective factors
that influence teachers’ recovery are:

- fixed free time and the variety of
forms and methods of using this time;

- teachers’ awareness of the
importance of recreational activities in
the personal development, maintaining
and improving health as well as
enhancing their social and professional
potential;

- realizing the need to scientifically
define the phenomenon of "recreational
activity” as a set of many new processes
for society and the development of
recreational competence with respect to
the teachers’ recreational needs.

In the process of realizing the
teachers’ recreational needs it is
necessary to develop a proper attitude
towards their own health and an active
outlook and health position based on
the following  principles: "know
yourself’, ‘'create yourself’, "help
yourself', "be healthy"," health through
a healthy lifestyle".

One of the main recreational
processes is self-preservation aiming at
developing a conscious and caring
attitude to a person’s own health,
protecting the environment, developing
healthy lifestyle habits and ensuring
personal safety.

It’s important to analyze the works of
the prominent philosophers and public
figures on the concept of self-
preservation and health. Thus, N. Freik
and Y. Tsymbrykevych believe that
human nature has eternal motivating
force — self-preservation (the principle of
self-preservation unites nature, society
and human) [11: 1083-1088]|. The
famous  philosopher Jean-Jacques
Rousseau has emphasized that the
feeling of self-preservation, concern for
a person’s own health and satisfaction
of a person’s own interests were, are
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and will be in people’s lives because
they are inherent in human nature, and
will disappear if humanity ceases to
exist on the earth [6].

In the process of analyzing the
essence of the concept of 'self-
preservation", it is proved that its most
important determinant is a healthy
lifestyle when combining with its four
basic components, namely: physical,
mental, spiritual and social health.
From the point of view of the practicing
education specialists, the main problem
in building a health self-preservation
system is the motivation to rationalize
healthy lifestyle behavior in both
professional and personal life.

Thus, in order to solve the key tasks
of maintaining and restoring teachers’
professional health, it is necessary to
plan and organize not only the system
of appropriate measures, but also the
space in which they are realized
(V. Stafiichuk, I. Hrodzynska,
S. Nezdoiminov, O. Husieva) [9].

It should be clarified that the
actualization of the above-named
problem requires a practical system of
educational work in the preschool
educational institutions, the creation of
the favorable pedagogical environment,
which includes a variety of effective
methods, forms and techniques (start-
ups, trainings, workshops,
colloquiums, brain-rings etc.), which
are realized both during and in between
pedagogical activity.

In the general context, all forms,
methods and techniques should be
aimed at developing teacher’s inner
strength, expanding his professional
self-awareness, reducing mental stress,
forming sanogenic thinking,
harmonizing the teacher’s inner world,
reducing the risk to get sick and
maintaining good professional health.

In our opinion, using the method of
"immersion" in the preschool
educational institutions as part of
realization of the integration principle
in the pedagogical process is extremely
effective, since in this way the

professional health-maintaining
theoretical and practical material is
presented in blocks, namely: block I -
self-preservation; block II -
psychophysical training; block III -
physical training; block IV — emotional
wellbeing.

The realization of the block I
addresses the effective use of diagnostic
techniques for  determining  the
potential capabilities of the teacher’s
own body, mnamely: verbal and
schematic drawings ('l am a teacher —
agent of change", " am an ideal
teacher”, "What I am", "What I am in
my colleges’ eyes", etc.); role-playing
games to solve problematic pedagogical
situations, psychological and
pedagogical games ("Thoughts on
character", "Inner ray", "The medley of
my life", "The focus on self-preservation
and maintaining good health", etc.)
pedagogical show "Self-preservation +";
pedagogical message "I know and I can"
and others.

The realization of the second block
includes the effective use of creative
exercises such as "Write a non-sent
letter about your negative emotions",
"Draw what affects your life the most",
"The steps of my professional life",
"Magic wand", etc. and relaxation as a
step to mental health (self-training,
meditation, creative attempts to express
oneself, etc.).

The essence of the block III is
physical health through recreational
activity. In our opinion, the most
important and relevant types of
recreational activity are those that are
realized in between pedagogical activity,
in particular, physical activity
(gymnastics, breathing exercises, walks

outside, sport), social activities
(theaters, movies, museums,
exhibitions, excursions, amateur art
activities), intellectual activity,

entertainment (active, passive), travels
for pleasure, etc.

The forth block is important for
maintaining good emotional health of
pedagogical staff and it includes
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making check lists by the teachers on
the basis of previously read and worked
material. The topics are as follows:
"Medicine for professional stress", "How
not to burn out at work", "How to
achieve a balance in everything", "The
steps to professional longevity", "A
professional career without stress". The
other element of this block is the
catharsis as a step to spiritual health
including music, visual arts, connection
with nature, etc.

The implementation of the aforesaid
pedagogical conditions and life
strategies will help maintain the
physical, mental, social and spiritual
health of teachers in preschool
educational institutions and provide

psychological comfort in the
pedagogical process.
Conclusions and research

perspectives. The analysis of the
scientific and pedagogical researches on
the problem in question proves the
relevance of the issue, since
pedagogical activity is quite dynamic in
terms of social and economic
development of the society.

Therefore, it is safe to say that a
practical system of methodical and
informative measures to create the
above-mentioned pedagogical
conditions and fundamentally new
approaches of maintaining teachers’
good professional health contributes to:

- high self-preservation level
among pedagogical staff, that means a
conscious and caring attitude towards
their own health;

- developing the need for teachers
to maintain their health and to build
positive inner motivation as well as the
ability to reflect, correlate and combine
professional work with leisure;

- engaging in recreational activity
which is extremely important in the
current environment.

Thereby it’s important to emphasize
that the analysis of the problem of
maintaining teachers’ good professional
health in  preschool educational
institutions is not fully analyzed by the

researchers and there is the room for
further detailed study.

The prospects for further research is
in specifying and explaining the certain
health-maintaining pedagogical
conditions and highlighting the results
of this pedagogical experiment.
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TEOPETHKO-METOOHUYHI ACIIEKTH AISIABHICTD BHXOBATEAS
SAKAALY ,ZlOH.IKIALHOi'UOCBITI/I B IIOJOAAHHI COLIIAABHOI
HEBIIEBHEHOCTI OITEH B YMOBAX IHKAIO3UBHOI OCBITH

H. II. TapHaBCchKa, [I. Apriponoyaoc

Y cmammi posensoaromsbesi meopemuko-mMemoOudHi acnekmu OUIbHOCMI  8uxosamesi
3aK1a0y OOWKINbHO! 0c8imu 8 NOOONAHHI COULONbHOI HeganegHeHocmi oimell OOWKIIbHO20 8IKY 8
YyMo8ax IHKIHO3UBHOI oceimu. AHQIIBYIOMbCSL CYUACHI HAYKOBO-MEemOOUUHI NOWYKU U000
CMBOPEHHSL THIKII03UBHO20 cepedo8uUULA 8 3aK1a0l OOUKLILHOI 0C8IMmU 8 IKOMY NPIOPUMEMHUMU €
aKxmugHa 83aemo0isi, 0cobucmicHe 3POCmMAaHHsL 0imeil OOUKLILHO20 8iKY, 8 MOMY Uucai, dimeil 3
iHeaiOHIicMI0, W0 0asano 6 MOXKAUBICMb YCNiWHO adanmyeamucst 00 Couiymy, supiuiysamu
CK/IAOHI NUMAHHSL JKUMMEOIIbHOCMI, JKummemaeopuocmi, OOCsl2HeHHsT IHOUBIOYAaNbHUX 1
cycninbHUX yinetl.

Cmamms micmume pe3yabmamu ma aHati3z eidnogidelli nedazozid 3aKknadi8 OOUKITbHOL
ocgimu ma nouamrkogoi WKOAU 3 PI3HUX pezioHie Kumomupcekoi obnacmi (57 uonosik), wio
316PAHI WNSIXOM AHOHLMHO20 onumyeaHHs 8 aunti 2018 poky nio uac pobomu AimHboi wKonu Yy
pamkax peanizayii imaniliceko-ykpaiHcbkozo npoexkmy cnigpobimHuymea "JouwKiibH 3aKiadu
ma GIOHOCUHU MK POOUHON, CYCNLIbCMEOM mMA HABUANbHUM 3aKAA00M wWooo oJimell 3
ocobnusumu nompebamu 6i0 O 0o 6 pokie y Kumomupcoekomy pezioHi — Yrpaina" (2015-2017
poku) ma pobomu wopiuroi (3 2016 poky no menepitHill uac) imanilicbKo-ykpaincoekoi wroau
(3acHosHuUK: npogecop YHieepcumemy Ilapmu Limimpic Apeiponoy.sioc) 3a napmHepcobKoi yuacmi
Ynieepcumemy Ilapmu, I'pomadceroi opzarizayii ISCOS Ewminia PomaHwusi, PezioHanvHozo
ynpaeninHs Eminias Pomanss (Imanis), 2Kumomupcekozo 0eprkasHoz20 YyHigepcumemy imeHi leaHa
Dparkra.

Ha ocHosi pesynbmamis OOCAIOIKeHHsT 30iliCHeHO aHani3z nompebd nedazozie 1 Oimeil
OOWKIIbHO20 8IKY Y CRINMKYBAHHI, NPONOHYIOMbCSL perKomeHoauyil uiodo pobomu 3 NOOONAHHS
coyianbHoi HegnesHeHocmi 8 dimeti, Yy momy uucai oimeil 3 iH8aANIOHICMIO.

Knrouoei cnoea: coyianvHo-HegnegHeHi oimu, Oimu 3 0CoOU8UMU OC8IMHIMU nompebamu,
IHKII03UBHA 0C8IMA, CNINKYBAHHS, 830eM00isl, NPUUUHU COUIANbHOL HegnegHeHocmi, nompebu y
CNLNKYBAHHI.

Introduction of the issue. In their own resources and compensatory

modern Ukrainian society, the active
majority of Ukrainians seek to reject
post-Soviet political and ideological
values, as well as to get rid of
stereotypes of exclusion and change
attitudes toward people with disabilities
(physically-challenge or handicapped)
from pity-based sympathy and semi-
assistance to a position of active
inclusion in social processes. These
aspirations, first of all, are connected
with introduction of inclusive
education, which actualizes a problem
of inclusion of the wide public to the
general European values of equality
and fair attitude to people with
disabilities, including prospect of their
successful self-realization, rights for
worthy life with relevant self-esteem,
confidence in the future, free use of

opportunities in the learning process as
well as in the professional life. Thus,
above all, we are concerned about the
evolutionary transition, when respect
for the will of the majority is combined
with the right of every single individual
to take an active life position, defend
his/her interests, as well as to freely
express his/her will and intentions, to
cooperate with other people to achieve
common goals. Due to the active
inclusive processes in education and
social life, the manifestations of
intolerance, hostility, antagonism in
relations between people are gradually
weakened, because such separation-
associated exclusion-related processes
are not justified by the changes that
occur. People have new opportunities to
negotiate with each other, to find
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compromises, as well as to be socially-
active and influence the government
with the intention to build social
institutions for a better civil society,
which development presupposes
consolidation of social forces on the
basis of new values and ideology. The
introduction and implementation of
inclusive education in Ukraine is not a
one-time act, but a long-term process
that affects various social spheres and
social institutions. The driving forces of
change, which is related to inclusion
and the formation of new values, are
the representatives of intellectual elite —
reform-minded part of society, which
includes teachers, public figures,
activists, volunteers, parents who raise
children with special educational needs.
The implementation of inclusive
education begins with the period of
preschool childhood, when the future
generation develops basic values, the
role of the educator in this process is
very large and is associated with the
inclusion of a child with disabilities in
the educational process.

Current state of the issue. Modern
scientific and methodological research
in the system of preschool education is
focused on creating an inclusive
environment in which personal growth
of preschool children, including
children with disabilities, is the priority,
which would allow them to successfully
adapt to society, solve complex life
problems, develop creativity, as well as
to achieve individual and social goals.
Scientists and practitioners often put
these tasks upon the wrong track,
which is aimed mainly at the child's
acquisition of educational competencies
and preparation for school. Parents, in
turn, try to speed things up, prioritizing
early adulthood ahead of children's
learning. S Ladyvir and I. Karabieva
compare a life of an individual with a
house: floors are years of life, each floor
is the basis for another ... You should
not try to run upstairs. Everything has
its time. You should wuse the
opportunities of this floor [S5]. Preschool

age is maximally favorable for the
development of mental processes, the
formation of personal qualities and
universal values. Thus, the inclusion of
children with special educational needs
in the educational process will form a
stable perception that people with
disabilities have important resources
for the community and are endowed
with equal rights with other members of
society. Nevertheless, pedagogical
mistakes, prejudices, stereotypes about
inclusive education cause certain
difficulties in establishing
communication between children
within the inclusive group, as well as
between the teacher and the children.
Increase in communicative activity in
the conditions of inclusion, stimulation
of the natural need to think together
about game tasks, to make decisions, to
analyze and persuade, as well as to
discuss the obtained results, are of
extreme importance, which is closely
related to children's ability to be
socially confident.

Aim of research is to review
theoretical and methodological aspects
of preschool teacher's activity in
overcoming social insecurity of children
in inclusive education and to
scientifically substantiate ways and
means of inclusion of socially-insecure
children in the educational process
with maximum effectiveness.

Results and discussion. Amid such
pedagogical actions as harsh
assessment, inflated expectations, the
division of children into successful and
those who have "bad" results, pupils
develop internal complexes and fears of
not meeting the expectations of the
adults, which cause them to doubt
their own skills and abilities, as well as
losing faith in one's own capabilities.
Social insecurity of preschool children
is a fairly common phenomenon, which
can be identified by specific anxious
behavior, fear, embarrassment, inability
to perform certain actions
independently, communication issues.
This process is accompanied by

35



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 1 (100)

BicHuk 2Kumomupcbkozo 0epiasHoz0 uHieepcumemu imeHi leana PparHka.
ITedazoeiuni Hayku. Bun. 1 (100)

confusion, a strong desire to "hide"
from problems, as well as "to be
invisible", moreover, the child loses
inner peace, balance and
determination. A preschool child learns
social roles in the immediate
environment under the influence of
which he/she is, and imitates the
manner and way of communication of
adults (role models) — parents, teachers,
etc., receives approval and/or rejections
while performing particular actions, or
experiences lack of support. The result
of the child's socialization is determined
by the assimilation of social norms and
values in the process of interaction with
other people, however, such an
interaction cannot take place without
an affiliation motive. In 1938, Murray
described the motive for the need for
affiliation: = "To  establish friendly
relations, to feel emotional intimacy, to
enjoy other people, to live with them, to
cooperate and communicate. To love.
To join groups..." [6]. Affiliation
(contact, joining, communication)
means a certain range of social
interactions that have a daily basis
and, at the same time, the fundamental
meaning, which is to communicate with
other people (strangers, acquaintance),
the longevity of contacts that bring
pleasure, admiration, mutual
enrichment.

Affiliation should end with the
establishment of friendly relations,
including the sympathy of partners in
communication. When maintaining
contacts, the interlocutors remain
positive if they have hope for
understanding, good attitude to
themselves, satisfaction with the
results of emotional exchange; negative
attitude to interaction is associated
with fear of being rejected or
misunderstood. These motivational
expectations are formed on the basis of
generalization of previous experience of
communication with other people.
Feeling attachment to another person
who has certain features (physiological,
psychological or mental) is possible, if

an individual perceives these
characteristics as positive, which can
be of particular interest. This can
happen during the independent
communication between children and
also be directed by the teacher in a
certain direction — producing positive
feelings and emotions while
participating in the process of
communication and joint activities. For
a preschool child, the first steps of
entering society take place in the
family, thus, V. Druzhynin notes:
"Socialization of children at all times
and in all nations was the only specific
function of the family, all others were
additional and changed over the
centuries" [2: 30]. Motivation of
affiliation is associated, first of all, with
emotional and psychological closeness
(psychological intimacy), which, as a
component of the relationship, is
characterized by a wide range of
experiences in an integrated form.
Psychological intimacy is mnegatively
correlated with interaction based on
dominance, submission, strict
regulation, disrespect for personal
needs: the more such manifestations
are present in family communication,
the less psychological intimacy between
family members is possible, thus, the
greater the social insecurity and
unwillingness to social interaction in
children will form and grow. Emotional
closeness or remoteness in the model
"father-mother-child" determines not
only the importance of certain family
relationships, but also the ability of a
preschool child to successfully move to
an expanded range of social contacts.
An average (typical) preschooler
perceives his/her handicapped peers
without prejudice, and seeks verbal and
nonverbal interactions, even if a friend
has certain communication
deficiencies. In this situation, the
attitude of the teacher and parents to
the child with special educational
needs, the ability to strengthen and
maintain communication in an
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inclusive children's community, plays
particular importance.

In the process of implementation of
the  Italian-Ukrainian  project  of
cooperation "Preschool Institutions and
Relations Between Family, Society and
Educational Institution for Children
with Special Needs from O to 6 Years in
the Zhytomyr Region — Ukraine" (2015-
2017) and annual work (from 2016 to
present) Italian-Ukrainian school
(founder: professor of the University of
Parma, Dimitris Argiropoulos) with the
participation of the University of Parma,
Public Organization ISCOS - Emilia
Romagna, Zhytomyr State University; in
July 2018, a questionnaire was
designed and 57 teachers (average age —
42 years) from different regions of
Zhytomyr region working in classical
groups (classes), including preschool
and primary education, and have less
than two years of experience working
with children with special educational
needs who are included in children's
groups, have written anonymous
survey. They were asked two open-
ended questions, which provided a
detailed answer (up to 5 sentences
each): 1) what is your attitude to
inclusive  education?  (justify the
answer); 2) what difficulties in
pedagogical activity did you have with
the appearance of a child (children)
with special educational needs in the
group? (indicate three reasons that
cause difficulties, justify the answer).

Emphasizing the answers to the
second question, empirical material was
obtained and analyzed. Substantiating
the answers, respondents note that
presence of handicapped individuals
allows children in the group to gain new
experience of accepting peers who have
other physical characteristics, as well
as they were able to develop such
qualities as kindness, sensitivity,
tolerance (47 %), but the interaction
rate with such groupmates remained
low. Participants of the survey also
point out the difficulties in work
associated with the active inclusion of a

child with special educational needs in
cooperative forms of work during
classes / lessons (34 %). They also
mentioned the difficulties of children's
communication in various types of
independent activities and during the
active-play activities (19 %).

Analyzing the results of the survey, it
can be stated that teachers of preschool
and primary school identified
difficulties in interaction,
communication, organization of joint
activities between children in the initial
stages of inclusive education, so the
issue of socialization, prevention of
social insecurity in children is relevant
and needs to be addressed.

The child's socialization scenario is
determined by the culture inherent
within the family, as well as by innate
vital resources of the individual -
inclinations, temperament, anatomical
and physiological features, social
resources, — in which systems of social
relations the child's interaction with
adults and peers becomes crucial in
shaping his/her social role and
communicative potential. Moreover, life-
based resources are an important
structural element of a person's life,
which determine the strategic and
current opportunities for his/her
development [3: 107]. In psychological
and pedagogical sciences there were
discussions concerning the external
(upbringing, social impact, etc.) and
internal (hereditary) influences as the
determining factor of the behavior of
the individual. The scientific position of
researchers, who emphasized the
interaction of the above-mentioned
processes, proved to be much more
productive, thus, in the process of
professional activity, educators of
preschool  educational institutions
associate the social insecurity of a
preschool child, as a rule, with
hereditary factors. This does not take
into account the fact that each
hereditary factor will act differently
depending on the conditions created,
including the available environment.
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Allegations about the heredity of
behavior and/or activity from behalf of
the educators are incorrect, for the
makings (undeveloped talents), which
are understood as anatomical and
morphological features of the brain and
nervous system, do not directly affect
behavior — they are related to abilities
and serve as the basis of their
development. Moreover, abilities
themselves are the result of
development. In this case, the educator
must notice certain manifestations of
the child's behavior, indicating
problems with social insecurity.

Let's draw attention to some
manifestations of social insecurity of
preschool children on the basis of the
general classification designed by
I. Bekh [1: 711]:

- at the verbal level: very quiet,
slurred speech with long pauses,
repetition of single words or,
conversely, loud, highly-toned, fast and
confused speech; the individual speaks
very little or says nothing at all;

- at the nonverbal level: reduced
motor activity with  insignificant
gestures or without them at all; the
child tries not to attract attention,
behaving him/herself in a tearful and
apathetic way; bad and/or grim mood
dominates, as well as processes of
arousal or inhibition are prevailing;
facial expressions are too sluggish,
which indicates conflicting emotions
and increased shyness; the child finds
it difficult to make contact with the eyes
of interlocutor(s), lowers his/her sight
to the bottom; monotonous movements
of the body, limbs, somewhat
automated, together with the presence
of  uncoordinated  movements -
twitching hands, feet, body, moving
objects, biting nails;

- at the level of social contacts: the
child stays away from the group(s) of
other children who participate in RPGs
(role-playing games) or other types of
game-like activities; he/she tends to
avoid contact with both acquaintances
and strangers (for children with a range

of autism disorders, these
manifestations are not associated with
social insecurity), does not know how to
assert him/herself, defend his/her
point of view, make certain demands on
others, can not reject offers/demands if
necessary; the child is unable to make
critical remarks to peers or adults — as
a rule, such children give up their
position, search for compromise, even if
it is not beneficial to them, he/she
tends to be influenced by the others;

- at the activity level: the child is
passive, indifferent, uninitiated in the
game; such children are not included in
the joint discussion of the game plan of
RPG, as well as he/she does participate
in the distribution of game roles, thus
getting what is "left"; game actions are
usually focused on the interests of other
participants - game  result is
unimportant for such individuals;
moreover, lack of hobbies, unclear
personal needs and difficulties in
navigation throughout the new
environment are common in such cases.

The behavioral manifestations of the
described above child, if noticed by the
teacher, should be indicators of what
the educators must pay attention to in
order to support the child, assist
him/her in problem solving while
choosing appropriate pedagogical
strategies and approaches. Teachers’
prejudices and stereotypes about social
insecurity may have a negative impact:
"He is born that way, shyness does not
allow him to fully communicate with
others; such a child cannot be changed,;
a socially insecure child cannot be a
leader or get high results", etc. Without
understanding the deep essence of
problem mechanisms, the teacher
transfers this vision to handicapped
children, believing that it is impossible
to change certain personal qualities
that affect the social activity of the
individual.

To prevent social insecurity, it is
important to apply a comprehensive
approach to the preschool child,
including those with special
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educational needs, taking into account
the individual psychological
characteristics of his/her development.
In the individual approach we can
distinguish (M. Y. Boryshevskyi) two
aspects: psychological and pedagogical.
Psychological aspect lies in the
recognition and establishment of the
unique personality of each pupil, his
attitude to others and himself, the
subjective  perception of external
influences and response to them [4].
The pedagogical aspect is well traced
through the mechanism of social
inheritance and is manifested in the
active process of finding or constructing
the child's meaning of messages,
images, schemes, symbols, signs,
models and other forms of translation
and  assimilation of information
interpreted by the child through actions
of other people. There is a transition
from  the  objective, operational,
symbolic perception to the ‘inner
language" of the child, for example,
I. G Pestalozzi noted that the family
teaches through ‘'living, vital and
necessary non-artificial work, teaches
by deeds, not words".

In the process of social inheritance,
the child, above all, masters the
language, moral qualities, peculiarities
of character, intellectual activity. The
concept of social inheritance was
introduced into scientific circulation by
the Russian scientist M. P. Dubinin.
Thus, social inheritance is considered a
driving force that concentrates in the
public and social consciousness the
results of the development of productive
forces and the whole culture of
mankind. Social traits of a person are
not determined by his/her genes, but
by social practice [6: 28].

Implementing inclusive education,
the teacher must rely on the
uniqueness of each child, his/her
strong sides, compensatory capabilities,
moreover, this approach is useful for
the whole group of children [3]. The
uniqueness and peculiarity of each
individual are manifested in his/her

psychophysiological features (strength,
mobility, balance of nervous processes,
speed of response, etc.), which can be
seen and identified in spheres of
sensations and perception, attention,
thinking, memory, volitional and
emotional reactions, mental capacity,
as well as they include self-awareness
(self-esteem, level of demands, self-
control), cognitive and  personal
interests, accentuations, orientation of
the motivational sphere. The issue of
taking into account the mental states of
the individual is quite important,
because the process of interaction is
based, in fact, on the transmission of
mental states from the educator to
children and vice versa. The
pedagogical aspect is reproduced in the
selection of such forms and methods of
influencing the child, which would take
into account his/her status in the peer
group, the peculiarities of relationships,
mental state and experience gained in
order to achieve the best effect.
Considering the  experience  of
educators who work with socially
insecure children, it can be noted that it
is easier for them to apply a
differentiated approach instead of
personal one, which is to create
conditions for self-determination and
self-development of a child, for without
the child's own will any outer influence
will have no effect. We should highlight
the fact that personal approach does not
involve the distribution of children
according to their level of development
or any other parameters, which

ultimately leads to artificial
differentiation, consideration of
personality only on diagnosed

indicators, which may be temporary or
intermediate. Working with socially
insecure children in an inclusive
education involves the search for such
pedagogical tools that would unite
children, promote their cooperation, self-
expression from the standpoint of strong
personal qualities, competencies and
potential. An important component of
pedagogical influence is the gradual
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movement towards greater personal
freedom of the child, a higher degree of
regulation of behavior, as well as less
dependence on external standards and
requirements. The conclusions of
modern psychological and pedagogical
research confirm that the
implementation of human interaction is
successful, if it is based on immanent,
internal, essential patterns of the
relationship and  with  sufficient
completeness takes into account its
psychological nature. If a child suffers
from social insecurity, he/she
consistently has a number of other
problems, especially when repeated
attempts to change the situation fail — it
causes the feeling of frustration, which
can be transmitted to other spheres of
life. For this reason, cooperation
between teachers, parents and the child
is important and based on interaction;
adults should motivate and encourage
the child in order to help him or her
overcome difficulties. On the other hand,
there is a widespread opinion among
teachers and parents that it is necessary
to raise a child, protecting him/her from
negative experiences, and, at the same
time, if the child is depressed and
anxious because of the inability to
interact with peers, to establish the
necessary contacts, for such experiences
can have a positive impact on the
individual. They become the situation-
changing and obstacles-overcoming
driving force. Nevertheless, the situation
when the child does not show emotions
due to being emotionally insensitive and
does not want to overcome difficulties,
as well as to look for ways to change the
situation, is much worse. It is important
for the teacher to cooperate with the
parents in order to understand whether
the child is able to experience his/her
failures, losses and negative experience
as he/she does: whether the individual
is introverted, seeks help, uses his/her
own resources to overcome problems.
Preschool children with a developed
ability to overcome their own failures,
troubles, sufferings, show vivid feelings

of empathy and compassion for others.
Overcoming social insecurity, children
have a certain act of self-knowledge,
thus particular questions arise: "What
am I?"; "What should I do with my
images?"; "Can I forgive, put up with,
apologize"; "Will I insist on my opinion?";
What will I do to maintain a friendship
with people I will never agree with?".
Moreover, the sequence of actions of a
teacher, if he or she notices signs of
social insecurity in a child, remains
unclear. First of all, this fact cannot be
eliminated, it is mnecessary to pay
attention to children's experiences, to
what kind of relationship is important
for the child. However, it is impossible to
do this from the standpoint of an adult
who '"teaches" and gives substantial
advice. Teachers have a common
misconception that they have the right
to dominate, to influence a small,
inexperienced person; an adult often
enters into communication only in order
to impact the child instead of building a
personal interaction with him/her on
the basis of a partnership.

It is the construction of personal
interaction based on  complicity,
empathy, justice, mutual exchange and
mutual enrichment has a positive
impact on the development of social
activity of the child, as noted by
J. Korchak, Paulo Freiro,
Don Lorenzo Milani, O. Luriia,
G. Kostiuk S. Frene, Sh. Amonashvili.
Thus, an essential feature of successful
interaction is the construction of
dialogical education, which provides for
the equality of the psychological position
of the educator and the pupil, in which
the teacher determines the right of the
active role of the «child in the
relationship. On the other hand, the
equality of the educator and the child in
dialogic communication is the equality
of mutual influences and mutual
enrichment. J. Korchak argued that the
educator, controlling learning, forming
children, is already a complete and fully-
formed personality him/herself,
nevertheless, is influenced by the
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environment and students. Willingness
to recognize the bilateral, mutual nature
of the effect of interaction is a necessary
condition for building a process of
interaction based on the vital resources
of the teacher and the child. The
educator of the preschool institution in
interaction with the child should take
into account that the components of life
resources and  potential  develop
according to their own principles and
play a significant role in the formation of
social contacts. Their implementation
requires significant efforts from socially-
insecure children. The very concept of
social insecurity is often mistakenly
associated with disability, which is
incorrect, for it can occur in both,
children with special educational needs
and in children with normative
development, thus oftenly associated
with isolation, rejection, labeling, due to
certain  deficits, poverty, atypical
behavior, introversion etc. Rationally
organized by adults, the process of
development of vital resources provides
an opportunity to expand the vital
potential of the individual and its
continuos growth. According to Ortega
and Gasset, "life is essentially a drama,
because we need to struggle crazily with
things, circumstances and even our own
temperament in order to become who
and what we are in "perspective'. Every
child, who immerses him/herself in the
system of social relations and
intercommunication, becomes an active
participant in the process of interaction
and the master of his/her own destiny.
A preschooler tends to be "in a
relationship" very early, thus, the
process of communication arises,
without which mental development is
impossible. If a child feels deprived in
relationships with adults and peers,
his/her system of relationships becomes
destructive for both, the child and the
others. This leads to deformation of
personality, introversion-closure, social
passivity, obsession, delving into
his/her own experiences. For a
preschool child, especially for a child

with a disability, who is in limited social
contact for various reasons, this
situation leads to the development of
social insecurity: the child grows
introverted or tries to act aggressively,
chooses destructive types of
interpersonal relationships. Children
with limited social practices, such as
communicating with peers with the
same or similar type of disability, after
reaching adulthood, are more likely to
show resentment, accusations,
frustrations, moreover, they are unable
to enter into relationships with new
acuitances and build interdependent
connections. Socially insecure adults,
who have failed to overcome social
insecurity in childhood, experience fear
of communication, but may not notice
the real danger associated with a certain
apathy, inhibition or excessive arousal
and anxiety.

The first emotional relationships that
develop in a preschool child with the
immediate environment are enriched in
the process of their development,
undergo  significant changes and
become the basis for the emergence of
increasingly complex social feelings.
There is, in a way, the transmission of
previously arisen feelings: from the past
to the future, from the narrow to the
broad sphere, social relations, which
are acquired in the process of personal
development, bear a deep emotional
content. While at preschool stage,
handicapped children together with
average children build relationships,
thus the teacher should use diversity as
an important resource for the
development of their social activity,
tolerance, empathy and sensitivity.
Moreover, personal reference group is
formed at this stage as well, which will
further influence a person's choice: who
he/she chooses as friends, the range of
relationships, whom to listen to, who to
be friends with, who to rely on, whom
to trust, and so on. Preschool children
are interested in what is happening to
them, what are the causes of events,
phenomena, their own experiences,
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feelings — how it can be changed,
altered or improved. In communication
with adults and peers, the child seeks
understanding in the behavior of
another person through intonation,
strength of voice, facial expressions,
attitude, as well as they try to find and
feel the recognition of their uniqueness;
the desire to be an individual is always
associated with the search for
communication, perception of oneself
through the eyes of others - it is the
teacher who can show the child his/her
potential, help strengthen confidence.

Conclusions and research
perspectives. Summing up, we should
note that the effective interaction of
educators with socially insecure children
depends largely on the ability to
understand the basic needs, motivation
of the child in communication, defining
specific goals of pedagogical influence: to
eliminate circumstances that cause
strong fear of communicating with
others; create a joint program of action
that would help the child from the
educator, parents, peers; to avoid
situations of failure in communication
due to previous playback (modeling) of
similar actions; to form in socially
insecure children a positive "I concept”,
self-confidence, increase self-esteem, the
level of demands; help to overcome the
fear of communication through self-
knowledge, release of emotions, feelings,
states, movements, game actions; to
teach the child to be aware of the causal
links between their behavior and the
reactions of the communication partner,
to develop the ability to reflect.
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application of fitness and health technologies in their professional activity, in particular, which is
to acquire relevant vocational and professional knowledge of psychological, pedagogical and
medical-biological direction, as well as the skills needed to perform successfully the functions
and solving problems in the process of implementation of physical and health activities working
with different age and nosological groups; the essence of physical and health technologies is
revealed and their role in the professional activity of the future physical therapy specialist is
determined. It has been found out that physical exercises and their complexes, which are used in
various forms of physical and health technologies, are the main means of influencing the body’s
functional capabilities in order to prevent malfunctions, improve health and maximize the
recovery of impaired functions of the human body. Formation of professional readiness is an
integral part of the comprehensive training of the future specialist. Formation of professional
readiness is an integral part of the comprehensive training of the future specialist. In our study
the essence of the concept "readiness of future physical therapy specialist to implementation of
physical and health technologies in professional activity" is interpreted as a "complex dynamic
personal formation that provides ongoing implementation of physical and health professional
activity and includes mastery of special education and related physical means, techniques and
methods of their use", thus, we assume that the psychological qualities required by a physical
therapy specialist are the basis of professional self-improvement. According to the results of the
survey, the training of the future physical therapy specialist to implementation of physical and
health professional activity should be carried out using the latest technologies, methods,
educational innovations, the domestic and foreign experience. Prospects for further research are
to substantiate the structure of the formation of future physical therapy specialists to
implementationof physical and health technologies in professional activity.

Key words: physical therapy, physical exercise, health saving, physical and health
technologies, professional knowledge, professional skills, professional activity, readiness,
formation of readiness.

CYTHICTD TA 3MICT IIOHSITTS 'OTOBHOCTI MAHBYTHIX $AXIBIIIB 3
PI3UYHOI TEPAIIIL IO 3ACTOCYBAHHS PISKYABTYPHO-O3JOPOBYHX
TEXHOAOTI'IHA Y TIPOECIHHIHA OISAABHOCTI

0. O. BecrtaaoBa, T. B. Byraenko, 10. B. Apeminna, B. A. AHTBHHEHKO,
H. B. ABpamMeHKO

ITposioHe Micue Y supiuleHHI npobremu 300p08°st HACENeHHSL HAlexUums paxisysim 3 pisuuHol
mepanii, memor npogpeciliHoi OiibHOCMI AKUX € 8cebiuHe 8I0HO8NEeHHS PYHKUIOHATbHO20 CMAHY
N00UHU 3acobamu i3uuHUX ma 0300po8uux mexHoio2iil. O80N00IHHS MAKUMU MEXHO02IAMU €
OO0HI€EW 3 CK1ad08UX NpogheciliHoi nid20mosKU UuUX (paxieuis Yy npoueci Ha8UANbHOi OiSL/IbHOCMA.
Cmammsi npucesiueHa meopemuuHomy OOTPYHMYBAHHIO 3MiCmy NOHAMMSL 20MO8HOCMI
Mmatibymrix ¢paxieuie gizuuHoi mepanii 00 npogpeciliHol Jit/IbHOCMI 8 YLIOMY MA 3ACMOCYBAHHIO
pimHec-0300po8uUUX MEXHON02IU Y NPOeECiliHili 0iIbHOCMI 30Kpema, KA NOASi2AE Y 080JI00IHHI
8I0NOBIOHUMU  NPOGECIliHO-PaAX08UMU  3HAHHAMU  NCUXO/L020-nedaz02iuHo20 ma  MeouKo-
610102TUH020 CNPSIMYBAHHS, A MAKONK YMIHHSMU, HEOOXIOHUMU OSsL YCNIULHO20 SUKOHAHHS
YHKUITL ma eupiuleHHs 3a80aHb Y npoyect 30iliCHEeHHS PI3KYAbmYypHO-0300p08UOi OLLIbHOCMIL 8
pobomi i3 pi3BHUMU 8IKOBUMU MA HO30JI02IMHUMU 2PYNAMU; POSKPUMO CYMHICMb Pi3KYbmypHOo-
0300po8UUX MEexXHON02lll ma ix Micye Y npogpeciliHili OisitbHocmi MmallbymHsuoz20 axisyus 3
¢isuuHoi mepanii. BcmaHosneHo, wio Yy npogpeciiinili OJisiibHocmi pi3uuHo20 mepanesma
207108HUM 3AC000M 8NNAUBY HA PYHKUIOHAIbHI MOAKJAUBOCML OP2AHIZMY 3 MEMO0 3anobizaHHs,
NOKpAWeHHsl pigHsT 300p08’st Ma MAKCUMANbHO20 8I0HOB/NEHHS. NOPYULEHUX (PYHKUIUL SOOUHU €
isuuHi enpasu ma ix Komniekcu, sIKi 8UKOPUCMOBYIOMbCS 8 PIZHUX (hopmax pi3uuHUX ma
0300posuux mexHosaoeili. DopmyearHHss npogpeciliHoi 2omoeHocmi € Hegid’eMHO UACMUHON
8cebiuHoi nidzomosku MmalibymHbo20 ¢axieys. ¥ HAUOMY O0CAIOIKEeHHI NOHSMmMs "20moeHicmb
MaitibymHvozo cpaxieyus 3 ¢isuuHoi mepanii 00 BUKOPUCMAHHSL (PIBUUHUX MA peKpeauiliHux
mexHono2ili Y NnpogpeciliHili OitbHOCMI” po3ymiembest SIK CKAAOHA OUHAMIMHA oOcobucmicHa
opmauis, sika 3abesneuye NOMOUHY peanizauyiro GisuuHoi ma 0300posuoi npogpeciiiHoi
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OJislibHOCMI MA CKAA0AEMbCS. NPU 080100IHHI CNEUIAbHOK 0C8IMOI0 Ma NO8'SI3GHUMU 3 HUMU
@izuuHUMU 3acobamu, npuliomamu ma memooamu ix eUKOpUCMAaHHS ma nepedbauae Hasi8HICMb
ncuxosio2iuHux siKocmeti, HeobXiOHux cpaxieyro 3 ¢pisuuHoi mepanii, € 0CHO80H NnpogheciiliHozo
CaMOB00CKOHANEHHS. 3a pe3yibmamamu ONUMY8aHHs. nideomoeka MaiilbymHbo2o cheyianicma 3
gizuuroi mepanii 0o 30ilicHeHHs i3uuHol ma 0300posuoi npogpeciliHoi OisLIbHOCMI NOBUHHA
30ilicHI0O8aMUCSL 3 BUKOPUCMAHHAM HOBIMHIX MEXHOJ02il, Memoour, OC8IMHIX HO8088€0€Hb,
guKopucmosyrouu Habymuil eimuusHsHUil ma 3apybixHuil doceid. Ilepcnexkmugamu nooartbuiux
docniookeHb € OOTPYHMYBAHHS CMpYyKmypu (POpMY8aHHS MAllOYMHB020 MaAlbYmMHIX ¢paxisuie
gizuuroi mepanii 00 BUKOPUCMAHHS PIBUUHUX mMa 0300pO8UUX MEXHON02IU Y NpogheciliHill

oisitbHOCMI.

Knrouoei cnoea: ¢gizuuHa mepanis, isuuHi enpasu, 300pos’sisbeperxeHHs, PisKyiomypHo-
0300po8ui mexHonozll, haxoei 3HAHHSL, NPOeciliHi YMIHHS, NpogheciliHa OislTbHICMb, 20MO8HICMb,

popmyeaHHsL comogHOCTMI.

Introduction of the issue. At the
present stage of the state’s
development, the main focus is on the
issues of maintaining and restoring the
health of the adult and child
population, which requires improving
the training system for specialists,
whose specialty is healthcare and
patients’ recovery. The leading role to
solve this problem belongs to the
physical therapy specialists, the
purpose of professional activities of
which  are: health improvement,
comprehensive recovery of  the
functional state of the person,
compensation of functional disorders,
prevention of motor dysfunctions with
age and nosological peculiarities by
means of physical and health
technologies. Mastering such
technologies is one of the main
components of the professional training
of such specialists in the educational
process. During  the theoretical
analysis, generalization of educational,
methodological and specialized
scientific literature, it has been
established that the issues of forming
readiness of future physical therapy
specialists to implementation  of
physical and health technologies in
professional activity remain
unaddressed, as evidenced by the
existing contradictions between the
prevalence in practice of physical
therapists of physical and health
technologies and the needs of

rehabilitation institutions in specialists,
ready to use such physical and health
technologies in professional activity.

Current state of the issue.
Scientists highlight the issues of
readiness of physical therapy
specialists to specific types of their
practical activity. Thus, the researches
of N. O. Belikova are devoted to the
formation of readiness for healthcare
activities [3]; Yu. O. Liannogo - to
scientific and practical activity [11];
O. V. Pogontseva studied the state of
readiness for professional and
pedagogical activity in health centers
[13]; O.V.Bazilchuk - work on
restoration of athletes’health [2]; the
problems of readiness for diagnostic
and valeological activity were studied by
A. Fastivets [15] and O. Mikheyenko
respectively.

The outline of unresolved issues
brought up in the article. As a result,
it has been established that the
problem of modern physical and health
technologies is presented in the works
of N. N. Vengerova, M. V. Verhovskaya,
A. A. Gorelov, V. L. Kondakov,
O. G. Rumba, O. A. Kachan,
Yu. O. Usachev and others. There is
also a lack of a unified approach to
interpreting the essence of the key
concept of our study.

Aim of research is theoretical
substantiation of readiness of future
physical therapy specialist to
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implementation of physical and health
technologies in professional activity.

Results and discussion. The
professional activity of a physical
therapist is aimed at the maximal
restoration of the lost or weakened
functions of the human body after
various diseases and injuries. In our
study we consider the physical
therapist’s professional activity as a
system of  purposeful use of
professional and practical skills, based
on professionally-oriented knowledge,
which guarantees their conscious use
in achieving the goal and in solving
professional problems.

According to the qualification
characteristic of the graduate of the
specialty 227  "physical therapy,
ergotherapy”, among the main
functions of a physical therapist,
ergotherapist, which determine their
professional activity in the direction of
application of physical and health
technologies, we can distinguish the
following: an integrated approach to
use physical exercise of different target
orientation and environmental factors
for the person’s recovery; development,
justification and practical
implementation of the  physical
rehabilitation program in cooperation
with the members of the
multidisciplinary team, patients/clients
and their families, taking into account
the individual characteristics of the
patient and his/her work activity;
conducting physical and health classes,
the main means of which are various
physical exercises and their complexes;
an explanation of the purpose and
objectives of the class, the techniques
of performing motion actions
recommended for the patient/client, in
any rehabilitation period; organization
of methodical support of physical,
health and health-rehabilitation classes
for people engaged in physical exercises
independently and so on.

Today, physical therapy is
considered to be activity-based on the
principles of anatomy, physiology,

biomechanics and neurophysiology,
and is aimed at achieving fullest
possible recovery of impaired functions
of the human body, reducing or
eliminating pain, preventing
complications and disability with the
help of physical exercise.

Practical implementation of physical
exercises in professional activity occurs
through the organization of various
forms of physical and  health
technologies, taking into account the
age and nosological status of
clients/patients. In order to identify the
views of the scientists on the term
"physical and health technologies", we
have conducted a thorough
terminological analysis of special
scientific and methodological literature.

Thus, in the scientific works of
Lyakhova I., physical and health
technologies are considered as '"a
rational way of purposeful interaction of
the participants of the pedagogical
process, which is based on varieties of
motor activity,aimed at obtaining the
maximum  possible health effect,
realization of the person’s need for
movement, health and caring attitude
towards him/her through conscious
regulation of physical activity" [12].

According to the definition of
Verkhovskaya M., physical and health
technologies are a synthesis of modern
scientifically grounded physical and
health means, wused in physical
education, special knowledge, practical
experience in implementing innovative
forms of physical exercises and the
latest psychological and pedagogical
approaches to providing motor activity
for the purpose of harmonious physical
development, taking into account the
gender and age characteristics of those
involved, their motivational priorities,
using modern sports equipment, up-to-
date means of security and control [5:
18].

V. Yu. Davidov notes in his work that
technology combines the process of
using physical education for the
purposes of recovery and scientific
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discipline which develops and refines
the basics of the method of
construction of the physical-health
process [7: 23].

Ivanochko V., Hrybovska 1.,
Muzyka F. characterize physical and
health technologies as a process of
using physical education means and
methods for health purposes and
scientific discipline,which develops and
refines the basics of the methodology of
physical and health classes [9].

Despite the various interpretation of
the essence of the concept, scientists
have identified the main difference
between physical and health
technologies from other types of
technologies (health, rehabilitation,
recreational, health-enhancing and
others), which is that the main means
of influence on the human body, its
state of health, physical development,
functional state, physical fitness and
physical performance while doing
physical exercises of different target
orientation and complexes [6: 15-16;
12: 52].

Summarizing the experience and
positions of the researchers on the
terminology  apparatus, we  have
specified the essence of the concept
"physical and health technologies" as a
way to use various kinds of exercises to
restore or enhance health, prevention of
diseases or elimination of deficiencies
in functional state, physical
development, physical fitness and
increase of active life expectancy.

When evaluating the classification
belonging to physical and health
technologies, we have found out that
the outlined technologies are a
universal and integral component of the
content of both narrowly specialized
(specialized) and complex (integrated)
health-saving technologies. We believe
that physical and health technologies
are one of the means of preserving and
promoting the health of the human
body, achievement of optimum physical
shape, increase of physical capacity,
prevention of diseases and

complications, as well as physical
rehabilitation, restoration of the body’s
functions and systems, damaged as a
result of sports, domestic and
industrial injuries.

In addition, it has been defined that
physical and health technologies are a
necessary component of physical
rehabilitation (therapy) programs aimed
at eliminating, reducing and preventing
disorders that occur as a result of
underlying and comorbid diseases [I1:
38]. They serve as an important means
of physical rehabilitation. In particular,
in the process of rehabilitation of the
patients therapeutic gymnastics
(physical therapy exercises) and
functional training (training of motor
skills) [1: 41] are widely used and that
confirmed by the results of the
researches of domestic scientists.

To assess the state of professional
training of future physical therapy
specialists to  implementation  of
physical and health technologies, we
have generalized the approaches to
defining the essence of the concept of
"readiness", the content of the concepts
"readiness to the application of physical
and health technologies”, and
"formation of readiness to
implementation of physical and health
technologies" have been specified.

The terminological analysis of the
scientific and methodological literature
of different specialties indicates the
multidimensionality of the term
"readiness" and the ambiguity of its
definition.

Thus, despite the widespread use of
the concept "readiness" in the scientific
space, we have noted the lack of a
common approach to its interpretation,
which is manifested not only in the
formulation, but also in content.

In Great Ukrainian Interpretative
Dictionary the term ‘"readiness" is
treated as "the state of being ready, that
is, the one who 1is prepared for
anything; inclined to something or is
willing to do something; completed,
thought in advance, prepared, drawn
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up; who has gained experience and has
attained high skills" [4].

In the psychological context
M. Dyachenko and L. Kandibovich
consider readiness as a qualitative
psychological growth in the personality
structure of the future specialist at a
certain level of his/her development,
manifested as a selective activity at the
stages of preparation, inclusion and
performance of professional activity [§].

From the point of view of physiology,
according to A. Ukhtomsky, readiness
is considered as a state of "operative
rest" before its transition to "urgent
action", whereas we understand
readiness as a particular mental state,
a holistic manifestation of a personality,
occupying an intermediate position
between psychological processes and
personality traits at the functional level
(Levitov N.D., 1969).

Revealing the genesis of the views on
the problem of human readiness for
certain forms of response, behavior and
activity, we distinguish the following
stages of formation:

1) identification of readiness with the
phenomenon of instruction, which is
defined as the mental state of the
subject and determines the behavior or
activity of a particular character
(setting) (D. N. Uznadze);

2) interpreting readiness as a
qualitative indicator of human self-
regulation (G. Allport);

3) study of readiness in the context
of activity, in particular — professional
(M. I. Dyachenko and
L. O. Kandybovich, K. K. Platonov,
V. D. Shadrikov).

The study of professional readiness
is based on key methodological
approaches: functional, personal and
personal activity-based. Readiness from
the functional approach, according to
A. Anreeva, E. Ilyin, is determined "as a
short-term or long-term state that
ensures the speed of actualization of
the required experience and relevant
work activities".

A personal approach takes into
account personal prerequisites for
success in professional activity that is
why readiness is interpreted "as a
stable integral characteristic of the
personality that determines this
success" (Kh. M. Dmiterko-Karabin,
L. V. Kondrashova, V. A. Semichenko,
P. V. Kharchenko and others).

Applying the personality activity-
based approach allows considering
readiness "as a complex purposeful
manifestation of all aspects of the
personality, which are conditioned by
the nature of future activity and ensure
its effectiveness" (N. V. Guziy,
M. I. Dyachenko and L. O. Kandybovich
and others).

Despite the wide range of approaches
and interpretations, scientists share the
opinion that readiness is a decisive
factor in the rapid adaptation to the
conditions of professional activity,
further improvement and further
training of future specialists.

The conducted analysis shows that
the formation of professional readiness
is an integral part of the comprehensive
training of the future specialist.

At present, the main normative legal
documents that regulate the process of
professional training of physical
therapy, ergotherapy (physical
rehabilitation) specialists are: Law of
Ukraine "On Education" (2014), Law of
Ukraine "On Higher Education" (2014),
"National Development Strategy of
Ukraine for the Period up to 2021",
"National Strategy for the Improvement
of Motor Activity for the Period up to
2025" (2016), "State Targeted Social
Program for the Development of
Physical Culture and Sports for the
Period up to 2020" (2017), Higher
education standard of Ukraine: first
(bachelor) level, field of knowledge 22
"Healthcare", specialty 227 "Physical
therapy, ergotherapy" [10: 37-40].

According to Higher education
standard of Ukraine: first (bachelor)
level, field of knowledge 22 "Health
care", specialty 227 "Physical therapy,
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ergotherapy" readiness of a physical
therapy specialist consists of general
(the ability to work with professional
information; the ability to apply
effective communication methods; the
ability to be responsible for professional
outcomes and others), integrated (the
ability to solve complex specialized
tasks and practical problems, related to
organ and system disruption) and
professional competences (the ability to
conduct safe practice for a
patient/client and practitioner; the
ability to implement effectively a
physical rehabilitation program; the
ability to find the ways to improve
constantly the quality of rehabilitation
services and others) [14].

Therefore, based on an
understanding of  the physical
therapist’s professional background,
their professional responsibilities and
the means of influence as the main tool,
and, summarizing in the context of our
study, the essence of the concept
"readiness of future physical therapy
specialist to implementation of physical
and health technologies in professional
activity" is interpreted as a complex
dynamic personal formation that
provides the ongoing implementation of
physical and health professional
activity and includes mastery of special
education and related physical means,
the techniques and methods of their
use, and assumes that the
psychological qualities, required by a
physical therapy specialist, are the
basis of professional self-improvement.

Formation of readiness of future
physical therapy specialists to
implementation of physical and health
technologies in professional activity is a
complex dynamic process of influence
on the system of values and motives of
future physical therapy specialists to
implementation of physical education
and health technologies in professional
activity, on the process of mastering

theoretical and procedural aspects of
implementation of physical and health
technologies in professional activity and
professionally important qualities of the
person, which regulate the practical
realization of physical and health
activity.

In addition, in order to find out the
real state of professional training of
future physical therapy specialists in
the context of our study, we have
conducted questionnaires and surveys
of 105 students and 27 teachers.

According to the results of the survey
on the understanding the role of
physical and health technologies in
professional activity by the future
physical therapy specialists, only 18 %
of the students have not defined their
attitude yet; 4 % of the students do not
consider these technologies to be an
essential component of the
professionalism of a modern specialist
in this field; 78 % of respondents are
more inclined to the importance of the
role of physical and health technologies
in the professional activity of a
specialist in the field of physical
rehabilitation.

To the question "What kind of
professional activity of physical therapy
specialist should be considered physical
and health?" the vast majority of
respondents (92 %) answered that
conducting physical classes using
modern fitness technologies to develop
basic physical qualities, modern sports-
oriented technologies of physical
education and use of modern
gymnastics techniques should be
considered such technologies.

Table 1 presents the results of the
answers to the questions "What skills
and abilities of future physical therapy
specialists should be developed for the
implementation of physical and health
professional activity?".
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Table 1

Respondents’ answers to the question "What skills and abilities of future
physical therapy specialists should be developed for the implementation of
physical and health professional activity?"

Knowledge, skills and abilities Answers
About the principles of health and sports training 38 %
About unconventional exercise systems 72 %
To learn to determine the rational parameters of physical activity in the

. 51 %

process of physical and health classes
To get acquainted with the popular forms of physical activity and 66 %
methods of conducting them with young people

Knowledge, skills and abilities Answers
Familiarize with the forms and methods of organizing recreational 45 %
activities
To get acquainted with the theoretical and methodological bases of the
construction of classes using the latest technologies of physical 81 %
education
To learn how to compose exercises for different population groups, 79 %
depending on physical condition, age, gender and physical fitness

Thus, the results of the research
indicate a low self-esteem of personal
readiness for implementation  of
physical and fitness technologies in
professional activity, in fact, most
respondents showed low theoretical
training in this direction and a lack of
practical skills to build a rehabilitation
process, using the latest technologies of
motor activity. In addition, a high
percentage of future specialists noted
that they had difficulties with the
organization of physical orientation
sessions for patients/clients of different
age and nosology groups.

Therefore, according to the results of
the survey, readiness of the future
physical therapy specialist to perform
health and rehabilitation, medical
rehabilitation, and other professional
activities requires strengthening of
theoretical and methodological training
of future physical therapy, ergotherapy
bachelors in  the  direction  of
implementation of physical and health
technologies in professional activity,
increasing the level of practical skills
and abilities for their implementation to
restore, prevent and maintain the
appropriate functional state of the
person. The perspective in this area is

supposed to implement the newest
technologies, techniques, innovations in
the educational process, using the
gained domestic and foreign experience,
namely: problem and project learning
technologies, interactive technologies.
Conclusions and research
perspectives. Thus, it has been found
out that in the professional activity of a
physical therapist, the main means of
influencing the functionality of the body
in order to prevent diseases, improve
health and maximize the recovery of
impaired human functions, physical
exercises and their complexes are used,
which are implemented in various
forms of physical and  health
technologies. Formation of professional
readiness is an integral part of
comprehensive training of the future
specialist. In our study the essence of
the concept "readiness of the future
physical therapy specialist to
implementation of physical and health
technologies in professional activity" is
interpreted as a complex of dynamic
personal formation that provides
ongoing implementation of physical and
health  professional activity, and
includes  mastery of  specialized
education and related physical means,
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techniques and methods of their use
and assumes that the psychological
qualities, required by a physical
therapy specialist, are the basis of
professional self-improvement.
According to the results of the
survey, training of future physical
therapy specialists to implementation of
physical and health professional
activity is carried out using the newest
technology, methods, educational
innovations, the acquired domestic and
foreign experience. Prospects for further
research are to substantiate the
structure of the formation of future
physical therapy specialists to
implementation of physical and health
technologies in professional activity.
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OPTAHI3AIINHI ACIIEKTH YOAOCKOHAAEHHS ITPOLIECY BUKAAIAHHS
ITHOBEMHHX MOB A5 3OBYBAYIB BHMQT OCBITH EKOHOMIYHHX
CIIEIIIAABHOCTEH

A. 1. JoBrans

AKxmyanbHicmb memu 3YMOBNEHA PO3BUMKOM MIDKHAPOOHUX 38°83Ki8, 2100ani3auiliHux
meHOeHYIll ma aKmueHoi NoAIMuUKU 0epaKasu U000 8NPOBAONEHHS THO3eMHO020 00C8I0Y 8 Pi3HI
chepu  CYCNibHO20 IKUMMSL, WO aKmyanisye eusueHHsi IHO3emHoi Mmosu ma pobume il
IHCMPYMEHMOM OMPUMAHHS NPOPECITIHUX 3HAHb, SIKI 810N08I0AMb 8UMO2AM PUHKY.

Oxapakmepu3o8aHO  CYUACHI  BUKAUKU w000  nidzomosku  KeanipikogaHux  ma
KOHKYPEHMOCNPOMONKHUX ¢paxisyis. OcHOBHY Yyeazy 30cepedrKeHO HA AHAJI3L OiUUX OCBIMHIX
npozpam 3006yeauie pi3HUX pIBHI8 SUUWOL 0CBIMU EeKOHOMIUHUX cheyianvHocmell. BusnaueHo
NpozpamHi pesysiomamu 8USUEHHS THO3eMHOI MOBU, OCHOBHI 3A2a/lbHI Ma (Paxosl KomnemeHuil,
cepeld SAKUX 8azOMe Micue 3aUmae 80I00IHHSL IHO3EMHO MOB010 ma 30amHicms 00 CNIIKYBAHHSL
Heto Ha nobymogomy ma npogeciliHomy pieHsixX.

IlpoaranizogaHo munogy CmMpPYKMYypo-102iUHY CXemy O0C8IMHbO-NPOGeciliHUX npozpam
3006ysauie  0cBIMHLO20  cmyneHs  "bakanasp” Ol EKOHOMIUHUX  cheyianbHocmet,
MDKOUCYUNTTHAPHL MA YMOBHI MIDKOUCYUNIIHAPHL 38°S3KU MK OCBIMHIMU KOMNOHeHmamu. 3
Memor YOOCKOHANEHHS Npouecy BUKNAOAHHS THO3EMHOI MO8U PEeKoMeHO08AHO opzaHizosysamu
0C8IMmHiil npoyec Yy 3aKnadax suuloi oceimu Ha 0CHO8L KOMOIHYBAHHS MPAOUUITHUX MA CYUACHUX
npozpecusHUX mMexHOso2ill HasuaHHs. BusHaueHo, wo iHmMezpayiss 6 O0CceimHIili npouyec
IHHOBAUYIUHUX MemoOuUK, CYUACHUX KOMNIOMepHUX ma IHGOPMAYUIUHO-KOMYHIKAUILUHUX
mexHo1021ll, CNPpUsitoMmb NI0BUUEHHIO e(heKmugHOCMI HA8UAHHSL THO3EeMHIU MO8l ma Ni0sULYOMb
iHmepec cmyoeHmis. EnexmpoHHy nnameopmy Moodle eusHaHO Oiesum pecypcom Ons
opeaHizayii egpexmugHoi pobomu saK eurnadaua, maxk i cmyodenma. BuoxpemneHo watouosi
3a80aHHSL CYUACHO20 8UKAAOAUA [HO3EMHOI MOBU, OCHOBHI NPUHYUUNU MpPAaduyiliHoi ma cyuacHoi
oceimu.

Knrouoei cnoea: iHUIOMOBHA KOMYHIKAMUBHA KOMNEMEHMHICMb, OC8IMHSL Npozpama,
axoea KomnemeHuyis,, NPoOZPAMHL pe3yibmamiu 8UBUEHHS. HO3eMHOT MO8U, NPUHUUNU OC8IMU,
Op2aHI3aYisl HABUAILHOZ0 NPoUEcy, Memoouka 8UKNIA0AHHSL IHO3eMHOI MOBUL.

Introduction of the issue. In opportunity to develop partnership with

current  conditions of  Ukraine’s foreign companies and get the latest
integration in the European information on market development
community, higher education is trends.

considered to be a driving force for Intensification of the international

social transformations, and knowledge
of a foreign language is defined as a key
competence in terms of globalization, a
means of international communication
that enables to become a member of the
European educational, scientific and
professional space [4].

In the modern labour market,
human resources management in
numerous companies is targeted at
employing specialists in Economics who
have knowledge, skills and capabilities
in their professional area, as well as
good command of a foreign language
and terminology that is being
constantly kept up-to-date. It gives the

relations, globalization tendencies and
active policy of the state on the
implementation of foreign experience
into various spheres of public life
actualize learning of English as an
international language of business. In
the context of the term "modern
specialist” good command of English is
becoming an effective tool for obtaining
professional knowledge that meets
market requirements.

Current state of the issue. Modern
problems of teaching foreign languages
and formation of foreign language
competence of Bachelor students in
Economics have been studied by
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numerous scholars, including
T. A. Hannichenko, N. M. Havryliuk,
L. S. Kasianova, A. M. Kotlovskyi,
V. V. Lukianenko, A. A. Matiichak,
E. V. Miroshnichenko,

O. I. Ovchinnikova, O. O. Samokhval,
L. O. Sikorska and others.

The outline of unresolved issues
brought up in the article. Despite a
considerable interest of scientists in the
problem specified, the issues of
organizing foreign language learning by
the students of economic specialties in
higher educational institutions in order
to form general and professional
competences determined by the
standard of higher education, require
more attention.

Aim of research is to examine the
peculiarities of organizing the process
of learning foreign languages in higher
educational institutions, to determine
its position in a typical structural-
logical scheme of the educational
program for obtaining Bachelor’s degree
in Economics and to develop
recommendations for improving the
process of teaching foreign languages to
students of economic specialties in
higher educational institutions.

Results and discussion.
Globalization and European integration
processes are changing the

requirements for the professional
competencies of specialists who are
expected to speak a foreign language at
a professional level. According to
N. Havryliuk, higher education is
greatly influenced by transformations in
the modern society and its main task is
to train highly-qualified and competitive
specialists who can quickly respond to
rapid changes in working conditions [2:
63].

The current economic situation in
Ukraine is dynamic, diverse and
uncertain, and therefore there is an
objective need to ensure the
performance of business entities.
Modern labor market requires highly
skilled economists, whose professional
competence depends on the adequate

decision-making, terms of
implementation of available economic
programs, plans and, hence, the
efficiency of economic activity [5].

As argued by L. O. Sikorska,
"modernization of Ukraine’s
contemporary higher economic
education is aimed at finding the ways
of meeting a social demand for training
competent economists, specialists that
meet European standards and can
perform creative work, as well as they
are capable of professional self-
development, carrying out work in both
domestic and international economies".
Thus, the author emphasizes that
among the general and professional
competences of future specialists in
Economics, an important position is
hold by their ability to establish
business contacts with foreign partners
and skilled professional activity in a
foreign language environment [7: 256].

It should be emphasized that the
process of learning a foreign language
has to cover information relating to
both general professional area and
specific aspects through the
comprehensive development of reading,
listening, writing and speaking skills,
which creates favorable preconditions
for the formation of the communicative
competence of economists and future
businessmen [6: 56].

Nowadays, domestic higher
educational institutions are introducing
an  educational program, which

includes the courses, the task of which
is to provide a balanced professional
training of future specialists in the field
of economic activity and learning
foreign  languages. According to
L. S. Kasianova and O. I. Ovchinnikova,
"in the educational standard of many
prestigious universities, professional
foreign language is treated as a priority
in education, as there is no doubt
about the expediency of expanding and
deepening of foreign language

proficiency of economists" [3: 74].
The competency approach in higher
education implies that mastering of
355
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academic courses by higher education
students of different levels and
specialties will form a complex
comprising of three main components:
integral, general and professional
competences. Acquisition of all
competences specified in the
educational program in all courses by
the applicants, enables us to claim that
the program results of training are
achieved.

The results of analysis of the
educational programs of different levels
of higher education in economic
specialties indicate that in the vast
majority of cases general and
professional competences include
knowledge of a foreign language and
ability to wuse if for everyday and
professional communication. The
program results of training stipulate

that implementation of the educational
program by the applicants will involve
application of the skills of business
foreign language communication; skills
of written and oral professional foreign
language communication and proper
use of professional foreign language
terminology; knowledge of foreign
language vocabulary and grammar,
which ensure professional
communication and enables to obtain
necessary professional information from
foreign sources.

In the educational and professional
programs for training Bachelors in
Economics, English is usually taught
within the educational components
"Foreign Language for Professional
Communication” and “Foreign
Language of the Specialty" (Fig. 1).

1™ year 17 year 2" year 2" year 3 year 3 year 4" year 4" year
1* semester 2" semester 1* semester 2" semester 1* semester 2" semester 1* semester 2" semester
[ Y
EC 1. EC 1. EC 1. EC2
Foreign Language Foreign Language Foreign Language _ . . X Foreien L )
for Professional for Professional for Professional ndividual formation of foreign language competence oreign Language
. oo S . C 3 i of the Specialt
Communication Communication Communication by a higher education student P y

EC — educational component

—— Interdisciplinary links between educational components
EC 1. Foreign Language for Professional Communication and EC.2 Foreign Language of the Specialty
7777777 » Conditional interdisciplinary links between educational components

Fig. 1. Typical structural logical scheme of the educational and professional programs

for training Bachelors in Economics

Source: developed by the author

In the typical case, "Foreign
Language for Professional
Communication" is taught during the
two semesters of the 1st first academic
year and the 1st semester of the 2nd
academic year, "Foreign Language of
Specialty” is taught in the 2nd semester
of the 4th academic year. Thus, during
four semesters, the students are
actually  self-responsible for the
formation of individual foreign language

communicative competence, which,
from our point of view, is a debatable
approach. Not excluding the potential of
self-motivation of foreign language
learners, we have some doubts about
the achievement of program learning
results in the context of such approach
to the organization of the educational
process.

Only a few years ago, foreign
language was studied during the first

56



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 1 (100)

BicHux 2Kumomupcerozo 0eprKkasHo20 UHigepcumemu imeHi Ileana dparnka.
ITeoazoziuni Hayxku. Bun. 1 (100)

four semesters, and the recent
inclusion in the programs of such
component as foreign language of the
specialty has become a modern trend,
probably, as a response to the
compulsory Single Entrance Exam
(SEE) when entering the magistracy.

In our opinion, in such
circumstances, it is advisable to
introduce optional course of "Foreign
Language for Professional
Communication" and linguistic studies
for third and fourth year students,
which will allow the students to update
the acquired language competencies,
will motivate them to apply to
individual learning, ensure gaining of
new skills, which is of great relevance
considering the necessity the take SEE,
which requires language proficiency
level B2.

The issues of the validity of forming
interdisciplinary links between
educational components are also of
great concern. Linking of the
educational components of professional
and humanitarian courses with each
other is widely spread in the structural
logical schemes of the educational and
professional programs of Bachelor
students in Economics, but
interdisciplinary links with a foreign
language are rare. According to figure
1, only educational components 1 and
2 are interconnected. The courses of a
foreign language profile are usually
interrelated and logically extended, but
in our opinion, they should not be
considered in isolation from other
educational components, which occurs
both when planning educational
programs and subsequently organizing
the educational process.

This is due to the fact that the
simultaneous combination of the
knowledge of English with the
knowledge of Economics ensures

bilateral educational process, better
implementation of interdisciplinary
links and more effective achievement of
program results of training. On the one
hand, educators have the opportunity
to wuse background knowledge to
develop different types of language
activities in English, to apply their own
experience and erudition. On the other
hand, knowledge about the culture
gained in English classes can be used
to study specific and humanitarian
courses.

In our opinion, it is appropriate to
introduce the practice of teaching
professional courses in a foreign
language, which is practiced by some
higher educational institutions.
However, the effectiveness of this
process can be ensured if students are
fluent in foreign language vocabulary.
Unfortunately, as the practice shows,
the level of foreign language proficiency
and formation of professional glossary
does not allow a wide range of students
to perceive lectures effectively, since
there are still many universities where
only students of the first year study a
foreign language, which proves the
urgency of profound professional
foreign language learning and the need
to reorganize the educational process.

Formation of the student’s linguistic,
sociolinguistic, sociocultural,
discussion and strategic competencies
requires changes in the approaches to
the educational process, since
availability of highly qualified foreign
language teachers only is not enough to
ensure effective academic process [1].

Organization of the educational
process and teaching of a foreign
language in  higher  educational
institutions may be based on the
principles of traditional education,
contemporary progressive education, or
their combination (Fig. 2).
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Principles of traditional education

Education as a struggle for the 1deal and absolute
Discipline as the adaptation to social rules
Learning as a perception and comprehension
Remembering
Intellectual development and mental tramning
Training for further application
Enforcement to learning

Gap between training and real life

Principles of contemporary progressive
education

Recognition of individuality
Discipline as cooperation and support
Learning as a creation or discovery
Problem-solving
Individual thinking, social and emotional traming

Traming here and now (through available
experience)

Control of learning

Close links between training and real life

Fig. 2. Basic principles of the traditional and contemporary progressive education

Source: formed by the author according to [8]

In our opinion, a modern foreign
language teacher should be guided in
his/her professional activity by the
principles of contemporary progressive
education, should apply modern
innovative approaches and possess
both  traditional and  up-to-date
teaching practices.

We consider that distance learning
technologies should hold an important
position among the traditional forms,
including full-time and part-time study.
Implementation of distance learning, in
particular through the wuse of the
Moodle online resource, makes it
possible to maximize the advancement
of the learning process, increase its
efficiency, and what is most valuable,
cause a great interest of students. In
turn, the teacher has the opportunity to
present the syllabus of the academic
course, tutorials, tasks for the
individual work of students, tests for
self-control, presentations, video and
audio materials, which is especially
relevant when learning a foreign
language.

Moodle can become an integral part
of the educational process when
learning a foreign language. Provided it
is  properly integrated into the
educational process, it will help to
optimize traditional teaching methods
and their outcomes. In turn, the
potential of cyberspace for educational
purposes and the considerable interest
of students encourage teachers to
change and update teaching methods.

The task of the modern foreign
language teacher is also to intensify the
cognitive activity of students, to provide
conditions for the practical activity of
each student, to choose the methods
that will let them show their creativity.
Therefore, the organization of the
educational process should be carried
out using methods that stimulate high
external and internal activity of
students, i.e. "active teaching methods",
in particular, didactic business games,
problem solving, extra-curricular
activities (competitions, Olympiads,
quizzes, etc.).
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Regardless of the commitment to
some approaches and methods, higher
education teachers are constantly
searching for new technologies to
improve the effectiveness of both
teaching and learning. The problems of
pedagogical innovations continue to
attract the attention of modern scholars
who research, develop and implement
innovative practices in the educational
process.

Conclusions and research
perspectives. In terms of pedagogical
transformations initiated by the
government that involves updating of
the educational programs, improvement
of the general and professional
competences, the issue of learning a
foreign language as a means of gaining
professional knowledge in accordance
with current challenges is of great
urgency.

Reorganization of the educational
process should take into account the
requirements for the graduate of a
higher educational institution.
Considering a high level of foreign
language proficiency that is expected to
be acquired by a bachelor and the need
to take SEE, it is advisable to teach
foreign languages throughout the whole
period of academic study.

It is recommended to organize the
process of teaching a foreign language
in higher educational institutions based
on the combination of the principles of
traditional and contemporary
progressive education, active
implementation of distance learning
through the electronic Moodle system.
Introduction of modern principles and
innovative methods of teaching foreign
languages, modern computer,
information and communication
technologies will enable to optimize the
process of forming foreign language
competence and achieve program
results of training.

Perspectives of further research
include gaining of foreign experience in
organizing the educational process of
teaching English to future economists

at the leading European higher
educational institutions and
implementing a distance course of
foreign language learning in the context
of globalization and intercultural
communication.
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training, indicates that the whole documentary base orientates the primary school teachers’
professional education to the development of their communication skills and proves the
importance of forming the foreign language communicative competence of intending primary
school teachers. Studying the educational programs of a number of higher education pedagogical
establishments gives grounds to state that the professional training educational programs of
bachelors on the specialty 013 "Primary Education” are aimed at realization of state requirements
for defined competence formation. The article is based on the analysis of the bachelor degree
programs for specialty 013 "Primary Education” in higher education institutions of Ukraine; a
number of courses, the didactic potential of which has objectively laid out opportunities for
forming the foreign language communicative competence are distinguished. In the process of
studying the courses, integration with foreign language can be used in the context of modern
requirements for professional training.

Key words: foreign language communicative competence, intending primary school teachers,
professional training, legislative framework, educational program

* Candidate of Pedagogical Sciences (PhD in Pedagogy), Senior Educator
(Oleksandr Dovzhenko Hlukhiv National Pedagogical University)
pinchukirynab@gmail.com

ORCID: 0000-0002-1376-3977

61



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 1 (100)

BicHuk 2Kumomupcbkozo 0epiasHoz0 uHieepcumemu imeHi leana PparHka.
ITedazoeiuni Hayku. Bun. 1 (100)

AHAAI3 CYYACHOT'O CTAHY OPMYBAHHSI IHIIIOMOBHOI
KOMYHIKATHBHOI KOMIIETEHTHOCTI MAHMBYTHIX YYHTEAIB
IIOYATKOBOI LIIKOAH Y ITPOIIECI ITPOSECIHHOI NIAIOTOBKH

I. O. ITinuyk

Y cmammi npoaHanizo8aHo cyuacHuii cmaH QOopMY8aAHHS THULOMOBHOI KOMYHIKAMUBHOL
KomnemeHmHocmi MatibymHix yuumesie nouamrKoeoi WKoAU Y npoyeci npogecitiHoi niccomosKu
8i0nogi0HO0 00 3aroHodasuoi 6asu YrkpaiHu. 3miHu Ui HO8I cycninbHi eumozu 0o ocobucmocmi
guumesisi NOUAMKO80i WKONU, 30Kpema HeobXIOHICMmb pa3oMm 3 THWUMU npeomemamu HA8UAMU
{HO3eMHOi MOo8U, 3Yymosaome nompedy B00CKOHANEHHST ma OOCsi2HEeHHsT egeKkmugHocmi
0C8IMHBLO20 npouecy 3 IHO3eMHOI MOBU HA ParKyibmemax NoUamiKoeoi oceimu 8 neodazo2iuHUX
3arniadax suwoi oceimu. IledazoziuHa suuia ocgima mae bymu cnpsamo8aHa HA CMUMYNIO8AHHS
ma momueayito 00 O080JI00IHHSL [HULOMOBHOW NPOECIliHO-30PIEHMOBAHON KOMYHIKAMUBHOO
KomnemeHnmuicmio. [IpogedeHuil aHAN3 O00CNIOIKYBAHOL npobremu 8 0epIiKasHUX OOKYMEHMAX,
wo peanameHmyromes nid20mosKy Qaxisuie nouamrkoeoi oceimu, 3acgiouye, U0 8Cs
dokymeHmanvHa 6asa opieHmye npogpeciliny nid2omoeky axisys nouamrkogoi oceimu Ha
possumoK 1020 KOMYHIKAMUEHOCMI Ui NepekoHYye Y A KAUBOCMI (YOPMYBAHHSL THULOMOBHOL
KOMYHIKAMUBHOI KOMnemeHmHocmi Mmaibymuix yuumenie nouamxosoi wkKoau. BusueHHs
OCB8IMHIX npozpam HU3KU nedazo2iuHuUxX euwie oae nidcmasy cmeeposkysamu, U0 OC8IMHI
npozpamu npogpeciiinoi nideomosku 6bakanaspie cneyianvHocmi 013 '"Ilouamkosa oceima”
CNPSIMOBAHL HA PEaizayito 0eprKagHUX 8UMO2 UL000 (POPMYBAHHSL BUSHAUEHOI KOMNEMEHMHOCMA.
B cmammi Ha 0CHO8I AHAI3Y 0C8IMHIX npozpam nideomoeku baxanaspie 3a cneyianvHicmio 013
"TTouamxoea ocgima" 3BO YKkpaiHu, sUOKpPemMaeHO HU3KY OUCYUNIIH, OUOaKMUUHULL NOMeHUIan
AKUX Mae 00°€KMuU8HO 3aKNAA0EHI MOAAUBOCMI O/l POPMYBAHHS THULOMOBHOL KOMYHIKAMUBHOT
KOMNEemeHmHoCmi, 8 Npoueci BUBUEHHSI SKUX, B6I0N0BIOHO 00 CYUACHUX B8UMO2, MONHA
sukopucmamu iHmezpayiro 3 iHO3eMHOIO MOB0H 8 KOHMEKCMi CYUACHUX 8umoz 00 ¢paxoeoi
nio2omoeKu.

Knrouoei cnoea: iHUIOMOBHA KOMYHIKAMUBHA KOMNEMEHMHICMb, MAUbYymHi euumei
nouamkogoi wKoau, npogecitina nideomoska, 3axoHooasua 6as3a, 0ceimHsi npopama.

Introduction of the issue. Forming
intending primary school teachers’
foreign language communicative
competence according to the process of
primary school professionals’ training is
regulated by the government
documents, in particular the provisions
of the Law of Ukraine "On Education"
[7], the Law of Ukraine "On Higher
Education" [4], the National Strategy of
developing education in Ukraine for the
period up to 2021 [12], the State
standard of primary general education
[13], the Concept of the new Ukrainian
school [8]. The conceptual grounds of
the new paradigm of national education
is also defined in the Law "On
Amendments to Certain Legislative Acts
of Ukraine on Improving Education
Activities in the field of Higher
Education" [6], new higher education
standards based on the

"Recommendations of the European
Parliament and the Council of Europe
according to forming core competences
of lifelong learning" [16].

Aim of research is to analyse the
state of forming students’ foreign
language communicative competence in
the process of professional training in
higher education pedagogical
institutions of Ukraine regarding its
compliance with the standards of state
national documents and educational
programs.

Results and discussion. In the
National Strategy for the Development
of Education in Ukraine for the period
up to 2021 [12] the purposes, strategic
directions and main tasks of
implementing the state policy of the
education are defined. First of all, an
important step is to update the
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legislative framework in the field of
education.

The Law "On Amendments to Certain
Legislative  Acts of Ukraine on
Improving Education Activities in the
field of Higher Education", signed on
January 13, 2020, states that "higher
education standards for each specialty
are developed by the central executive
authority in the field of education and
science, taking into account sectoral
state bodies proposals that provide for
the formation and implementation of
state policy in relevant areas, sectoral
associations of employers’ organizations
and approve them in agreement with
the National Agency for Quality
Assurance of Higher Education" [6].

In the list of subject-specific and
general competences of the sphere of
education according to the Bologna
classification, presented  in the
methodological recommendations of the
educational programs development,
edited by V. Kremen [17], the formation
of communication skills is obligatory.

The new generation of standards
reflects the principles of defining

integral

specialist requirements recommended
by the Bologna Process and the
European Commission’s International
Project on the Harmonization of
Educational Structures in Europe
(TUNING) and is based on a competent
approach.

In the methodological guidelines for
the development of higher education
standards [11] three Dblocks of
competences are referred: integral
competence is a general description of
the qualification level, which reflects
the main competence characteristics of
the level in relation to training or
professional activity; general ones,
which are universal competences that
are independent and have no strong
bound to any particular sphere, but
important for the successful further
professional and social activity in
various fields of educational activity, as
well as personal development of the
specialist; special competences that
depend on the subject area and are also
important for successful professional

activity in a particular specialty
(Fig. 1.).

general

comp

etencies special

Fig. 1. Three blocks of competencies of intending primary school teachers for
"Bachelor” educational level

The description of the National qualification levels. National
Qualifications Framework (NQF) [14] is Qualifications Framework is
used as the basis for determining the systematic and structured
integral, general and special competences description
competences of educational and qualifications. The NQF is structured in
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10 levels according to knowledge, skills,
communication, autonomy and
responsibility. = Knowledge in  the
analysed document is defined as
meaningful and learned by the subject
scientific information, which is the
basis of his / her deliberate purposeful
activity. Knowledge is divided into
empirical (factual) and theoretical
(conceptual, methodological). Skills are
explained as the ability to apply
knowledge to accomplish tasks and
solve problems. Skills are divided into
cognitive  (intellectual-creative) and
practical (based on skill using methods,
materials, instructions, means and
tools). Communication is interpreted as
the interconnection of subjects for the
purpose of information transfer,
coordination of actions, joint activities.
Autonomy and responsibility are
semanticized as the ability to perform
tasks on their own, to solve problems
and to be responsible for the results of
their activities [14].

The article 35 of the Law "On
Amendments to Certain Legislative Acts
of Ukraine on Improving Education
Activities in the field of Higher
Education" [6] states that "the national
qualifications framework is intended to
streamline educational and professional
qualifications. The number of
qualification levels of the National
Qualifications Framework corresponds
to the number of levels of the European
Qualifications Framework (EQF). This
document is intended for use by public
authorities and local self-government
bodies, institutions and organizations,
educational establishments, employers,
other legal entities and individuals for
the purpose of creation, identification,
correlation, recognition, planning and
development of qualifications. The
national qualifications framework is
based on European and national
standards and principles of quality
assurance of education, takes into
account the requirements of the labour
market for the workers’ competences
and is introduced with the aim of

harmonization of legislation in the fields
of education, social and labour
relations, promoting national and

international recognition of
qualifications obtained in Ukraine,
establishing effective interaction

between education and labour market"
[6].

Higher education standard is a set of
requirements for higher education
programs that are common to all
educational programs within a given
higher education level and specialty.
This document is developed for each
level of higher education within each
specialty in accordance with the
National Qualifications Framework and
is used to determine and evaluate the
quality of higher education and the
results of educational activities of
higher education institutions, learning
outcomes in the relevant specialties.
Higher Education Standard defines the
following requirements for the
educational program:

1) the amount of ECTS credits
required to obtain an appropriate
higher education degree;

2) requirements for the education
level of persons who can start training
under this program and the results of
their training;

3) the list of mandatory competencies
of a graduate;

4) the normative content of training
for higher education applicants,
formulated in terms of learning
outcomes;

5) the forms of certification for higher
education applicants;

0) requirements for the creation of
educational training programs in the
field of knowledge, two branches of
knowledge or a group of specialties (in
the standards of the junior bachelor’s
level), interdisciplinary educational and
scientific programs (in the standards of
master’s and doctor’s degrees);

7) the requirements of professional
standards (if available) [10].

The analysis of general and special
competences made it possible to
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emphasize the importance of forming
philological (foreign language),
communicative, socio-cultural and
methodological competences. Within
the framework of the normative content
of the higher education applicants
training, formulated in terms of the
learning outcomes, the abilities to
design the course of the subject; to
model the process of teaching primary
school pupils: to develop projects of
lessons and their fragments, methods
of work on certain types of tasks, create
a methodology of preparatory work,
acquaintance and formation of ideas
and concepts, skills in order to master
certain elements of the program content
by pupils; to monitor and evaluate
pupils’ learning outcomes according to
the assessment criteria and in
accordance with state requirements for
the level of pupils’ academic
achievements identified in the foreign
language program are distinguished
among  professional and  foreign
language skills [5].

When analysing the draft of higher
education standard, it should be noted
that communication as a result
pervades all competencies, beginning
from general education and finishing
with subject-related one. All
competencies of intending primary
school teachers are formed and
developed in the process of studying by
future specialists of all cycles’
educational courses of general and
professional training, the courses of
educational institution choice, and the
courses of students’ independent
choice. The tasks of teaching, education
and development of primary school
pupils are solved using communicative
means, since any pedagogical or
methodical task is  solved as
communicative [10].

Considering the specifics of the field
of knowledge "Primary education" and
the analysed state documents, we can
conclude that the entire documentation
base focuses on the professional
training of a specialist in the

development of his / her foreign
language communication competence,
which, in turn, is a cross-cutting and
basis for successful self-realization as a
citizen and a specialist.

On the basis of  national
governmental documents, we made an
attempt to define the concept of "foreign
language communicative competence of
the intending primary school teacher".
In our opinion, this competence is a
dynamic, integrated personal-
professional combination of knowledge,
abilities, skills, ways of thinking,
attitudes, values, and other personal
qualities, which determines the ability
of a person to successfully socialize,
carry out professional and further
educational activities in the situations
of foreign language communication and
provides an opportunity for effective
interaction  both in  terms of
professional need, and for the self-
education and self-development of an
intending teacher.

In order to create a holistic picture of
the forming foreign language
communicative competence in recent
years, in addition to the analysis of
state documents, our study provides an
overview of the real state of forming
future primary school teachers’ foreign
language communicative competence,
including analysis of educational
programs of students’ professional
training of specialty 013 "Primary
education" in Ukraine.

The Law "On Higher Education"
states that an educational (professional,
educational, scientific or educational-
creative) program is the only set of
educational = components (courses,
individual tasks, practices, control
measures, etc.) aimed at achieving
learning outcomes according to the
program that entitle individual to a
specific educational or educational and
professional qualification(s). An
educational program may define a
specialization within it or may not
include specialization. Specialization is
a component of a specialty that can be
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determined by a higher education
institution and involves one or more
specialized higher or postgraduate
education programs [4].

Specialty is a harmonized within the
International Standard Classification of
Education subject area of education
and science, which integrates related
educational programs that provide
common requirements for the
competencies and learning outcomes of
graduates [6].

According to the Concept of
developing pedagogical education [9]
higher education institutions can
independently determine the subject
specialties, specializations and
additional specializations and
implement them within the educational
programs of the appropriate level. The
Ministry of Education and Science of
Ukraine establishes the rules for
combining specialties, subject
specialties and  specializations in
educational programs and defines the
subject specialties under which state
support is granted.

Higher education programs in the
specialty 013 "Primary education" may
include training in the second specialty,
for example 012 "Preschool education",
016 "Special education",
024 "Choreography"”, 053 "Psychology"
or 231 "Social work" or additional
specialization. In the process of
receiving the educational programs of
the first (bachelor’s) and second
(master’s) levels of higher education on
specialty 012 "Pre-school education"
and 013 "Primary education" it is
expedient to receive simultaneously and
to provide the acquisition of the third
specialty or additional specialization
(considering the European experience it
is possible to consider the creation of a
single specialty "Preschool and Primary
Education"), which will be in line with
the concept of mother school at these
levels) [9].

Most pedagogical universities at the
first (bachelor’s) level of higher
education in the specialty 013 "Primary

education" in the field of knowledge 01
Education / Pedagogy provide
educational qualification "Bachelor of
primary education" and professional
qualification "Primary school teacher".
In addition, many of them provide
additional qualification for the
specialization, such as "Primary school
art teacher", "Assistant teacher of a
comprehensive educational institution

with inclusive and integrated
education", "Early and preschool
children teacher”, "Psychologist”
(Mykhailo  Kotsyubynsky  Vinnytsia

State Pedagogical University); "Foreign
language teacher of primary school
(English)", "Music teacher of primary
school", "Computer science teacher of
primary school" (Oleksandr Dovzhenko

Hlukhiv National Pedagogical
University), "Kindergarten teacher"
(Drahomanov  National Pedagogical

University); "Teacher of Fine Arts" (Ivan
Franko Drohobych State Pedagogical

University);  "Kindergarten teacher"
(Borys Grinchenko Kyiv University);
"Christian ethics teacher", "Foreign

language teacher (English or German)
of Primary School" (Bohdan
Khmelnytsky Melitopol State
Pedagogical University).

The educational program of training
future primary school teachers is a
state document, which defines the
normative and selective content of
education, sets the requirements for the
content, amount and level of
educational and professional training of
a specialist in accordance with the
Bachelor’s Degree in specialty 013
"Primary education"; state and world
community requirements are also
generalized in it [17].

Higher education institutions
independently develop and approve
educational programs, taking into
account the requirements for the
appropriate higher education level
established by the Ilegislation and
standards of  higher  education.
Educational programs that provide for
awarding the professional qualifications
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should ensure meeting the
requirements of the relevant
professional standards (if available),
unless otherwise provided by law [6].

In accordance with reforming the
primary education sector, the amount
of the educational program for
obtaining a bachelor’s degree is
determined by the higher education
institution, which trains specialists in
the relevant specialty, taking into
account the methodological
recommendations for the development
of educational programs [15]. The main
approaches to developing an
educational program for teaching and
learning are to take into account
student-centered, professionally-
oriented and communicatively-oriented
approaches.

An  important factor of the
educational program for the future
primary school teacher training is the
distribution of the content of the
educational program and the
determination of the  maximum
education time in the cycles of training.
In order to determine the content of
professional training of the future
primary school teacher, we conducted
an examination of educational and
professional training programs of a
number of higher education pedagogical
institutions in Ukraine: Drahomanov
National Pedagogical University (2018),
Mykhailo  Kotsyubynskyi  Vinnytsia
State Pedagogical University (2018),
Ivan Franko Drohobych State
Pedagogical University (2017), Borys
Hrinchenko Kyiv University (2017),
Taras Shevchenko Chernihiv State
Pedagogical University (2017),
Oleksandr Dovzhenko Hlukhiv National
Pedagogical University (2017, 2018).
Analysis evidenced the educational
programs basically include cycles that
provide a certain educational level. The
number of hours aimed at studying the
cycles of courses varies within the
following: general training from 1890
till 2000 hours (35 ECTS credits);
professional training — 1836 hours (34

ECTS  credits); professional and
practical training — 5562 hours (103
ECTS credits), 1890 hours of which (14
ECTS credits) for the selective part of
the educational program, 756 hours (14
ECTS credits) for different types of
practices.

The analysis of the courses of
general and professional cycles of
educational program makes it possible
to conclude that there is foreign
language philological and lingua-
didactic training of future specialists
during the study at higher education
establishment. In most universities the
average number of hours spent for
learning a foreign language is 5 ECTS
credits (150 hours); methods of
teaching a foreign language in primary
school — 4 ECTS credits (120 hours).

A particular focus of our attention is
the professional cycle. It is the most
extensive cycle of educational program.
For research it is important to note that
developing the professional
communication skills, which make up
the complex of the operations that allow
realizing the formative function of
professional communicative activity of a
teacher in the practice of teaching at
Primary Education Faculty, is provided
by means of different courses. Thus,
communicative training future primary
school teachers in the system of
professional education in a pedagogical
university is carried out in the process
of mastering both psycho-pedagogical
courses (General Psychology, Children
Psychology, the Basics of Pedagogical
Mastery, Pedagogy, History of
Education, Education Activity Methods)
and linguistic, lingua-didactic teaching

methods ("Professionally Oriented
Ukrainian", "Contemporary Ukrainian
Practicum", "Children’s Literature",
"Methods of Teaching Ukrainian",
"Teaching Reading Methods",

"Fundamentals of Oral and Written
Language Culture".

But it is worth noting that most of
them relate to the forming Ukrainian-
language competence, and only one
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discipline (although called differently in
different universities), in the course of
which it is possible to form a foreign
language communicative competence of
intending primary school teachers, the
number of credits for the study of
which ranges from S5 to 11, namely
Foreign language, which is a discipline
of the of general training cycle (elective

discipline of higher education
establishment choice) and is taught on
the first course during the first
semester (5 ECTS credits, 150 hours)
(Oleksandr Dovzhenko Hlukhiv
National Pedagogical University), or
Foreign Language for Professional

Purposes (11 ECTS credits, 550 hours)
(Kotsiubynskyi Vinnytsia State
Pedagogical University). In addition, in
some higher education establishments,
among  normative  disciplines  of
professional training cycle includes
there is "Practice of Oral and Writing
Speech (Foreign Language)" (Oleksandr
Dovzhenko Hlukhiv National
Pedagogical University), which is
studied on the 2 or 3 courses (3 or 5
ECTS credits) as the continuation of the
course "Foreign Language" or "Foreign
Language for Professional Purpose",
which in our opinion is appropriate and
useful for the forming foreign language

communicative competence of
intending primary school teachers. In
addition, some universities have

courses of higher education
establishment choice, such as "Foreign
Language and Teaching Methods"
(Drahomanov  National Pedagogical
University) or the course of the student
independent choice "Business Foreign
Language" (Drahomanov National
Pedagogical University).

The analysed cycle is being expanded
and supplemented by a number of
courses and seminars at the choice of
higher education institutions and
students. The selection block for the
Bachelor’s degree is formed taking into
account the first (main) specialty or

specialization, scientific schools,
professional interests of teachers, the
complex scientific topic of the

department, etc. [17].

The analysis of educational programs
of training future primary school
teachers and curricula made it possible
to distinguish the courses that have
objectively laid out opportunities for the
forming foreign language
communicative competence, in the
process of studying of which according
to modern requirements, integration
with the foreign language can be used
(Table 1). The proposed table was
created on the basis of the reflection of

the curricula of the previously
mentioned higher education
institutions of Ukraine.

Table 1.

Courses that may have the potential of forming foreign language
communicative competence in the professional training of future primary
school teachers

Course NC SC Year of study
I II III IV
1 3 4 5 6 7
General training cycle
Foreign language + +
Ethics and aesthetics + +
Innovative technologies in education + +
Foreign language for professional + + +
purposes
Professional training cycle

Practice of oral and writing speech + +
(Foreign language)

68




Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 1 (100)

Bicrux 2Kumomupcekozo deprkasHoz0 uHisepcumemu imeHi leana PpaHra.
ITeoazoziuni Hayxu. Bun. 1 (100)

Children’s literature

Foreign language teaching methods

+

Fundamentals of oral and written
speech culture

Fundamentals of speech culture and
technique, calligraphy

Rhetoric and Rhetoric Course
Methodology

+
+

Rhetoric

Ethics and aesthetics

Family pedagogy

Theory and methodology of school
interaction with families

4|+ ]+

Methodology of primary school pupils’
playing organization

+
+

Organization of primary school pupils’
collective forms of activity

Foreign language and its teaching
methodology

Business foreign language

Culture of professional speaking

+

Modern children’s literature

+

+

Acronyms in the table: NC — normative course, SC — selective course

Conclusions and research
perspectives. The analysis of national
documents convinces their focus on the
implementation of social order, in
particular, the forming foreign language
communicative competence in the
process of professional training of
future primary school teachers in
higher education institutions  of
Ukraine.

Educational programs of a number of
higher education pedagogical
universities gives grounds to state that
professional training educational
programs of bachelors on specialty 013
"Primary education" are aimed at
realization of state requirements for
forming future primary school teachers’
foreign language communicative
competence. The didactic potential of a
number of the courses that ensure
forming the studied quality is aimed at
it.

We see the prospects for further
research in the process of exploration of
the available educational and
methodological support of the forming a

foreign language communicative
competence in  higher education
pedagogical institutions.
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The phenomenon of virtual reality is being separated and defined with reference to the notion
of personal educational space in the virtual reality. It can be justified by the fact that social
media has revolutionized young people’s interests and become an essential part of their
everyday lives. Modern education requires engaging students in the learning process. Therefore,
social media serves as effective means of learning in general, as well as in the process of English
language acquisition, moreover, being significantly productive due to the fact that it is connected
with learners’ emotions. The process of learning English can be considerably intensified and
improved via the use of social media. Taking into account existing social media sites it has been
decided to use Twitter.com owing to its popularity and wider options it suggests for English
language learners. The research paper will report on the fundamentals of the use of social media
to assist in the learning process of ELLs and practices of its use implemented in the Ukrainian
educational institution among students majoring in English philology.

Twitter.com is used as extracurricular type of activity in the process of English knowledge
acquisition. Having Twitter accounts ELLs have possibilities to share content they are interested
in, to leave comments and in such a way to interact with each other. Such options definitely
contribute to the formation of language competence which is essential for students majoring in
English philology. The topics they cover in their posts correspond to the syllabus. With the help of
social tools, they can act independently, express their points of view on different issues and find
a solution to them. Meanwhile a lecturer plays a role of an observer so it implies that a learner-
centered approach is provided. Thus, the implementation of social media in the process of
learning English does not serve just as a source of information dissemination, but effective means
of knowledge improvement and individualization of the process of the English knowledge
acquisition at all levels.
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HABYAHHSI AHI'AIMCBKOI MOBH CTYOEHTIB-®IAOAOTI'IB
A. O. Tomiaina, M. B. MaaoiBax

SAeuwe gipmyanvbHoi peanbHOCMi BIOOKPEMAIOEMbCS MA BUIHAUAEMbBCS 3 NOCUNAAHHSM HA
noHsmmsi 0CcobuCmoz20 0C8IMHBLO20 NPOCMOPY Y BipmMYyanvHili peanvHocmi. ILle wmoxHa
sunpagdamu mum, W0 COUIANbHI Meldia 3pOOUNU PEeOAIUII0 8 3AUIKA8NEHOCMI MOA00L, ix
iHmepecax ma cmaau 8a KAUB0I0 UACMUHOW iX noscsikdeHHo20 xummst. HasuansHuil npoyec
sumazae 3anyueHHs cmyoeHmig 00 npouecy HaguaHHs. CouianbHi media Cayxams eqpeKmueHuUM
3acoboM HABUAHHSL 8 ULIOMY, O MAKOXK 8 ayoumopii, sKa eusuae aH2AIlCbKY SIK IHO3eMHY,
30Kpema, i, KpiM moz20, € 3HAUHO NPOOYKMUBHUMU 3ABOSIKU MOMY, WL0 NOB'SI3AHI 3 eMOYisiMu
cmyoernmis. IIpouec 8uBUEHHS AH2MILCLKOI Mo8U MoxKe bymu 3HAUHO IHMeHcugikoeaHuli ma
800CKOHAIEHUIL 3a 00NOMO2010 BUKOPUCMAHHS coyianbHux media. Bpaxoeyrouu HasieHi cailimu
coyianbHux meodia, 6Ysio npuilHAmo pilleHHs suKopucmosyeamu 8 HaguaHHi Twitter.com 3a80sKuU
lioeo nonyasapHocmi ma O6L1bUL WUPOKUM MONAUSOCMAM, SIKLI 8IH NPONOHYE CMyoeHmam, sKi
oNnaHo8yMb AH2lCbKY M08Y. ¥ cmammi 8UC8IMIeHO 0CHO8U 8UKOPUCMAHHS COYUIANbHUX Meoia
07151 CNPUSIHHSL NPOUECY BUBUEHHSL AH2NILICLKOT MO8U Ma 00C8I0 BUKOPUCMAHHSL X 8 YKPAIHCbKOMY
3arnadi oceimu 011 ni020mMo8KU cmyoeHmig i3 cneyianizayiero "aHaniliceka ginonoais’.

Teimep surxopucmog8yemuCsi ik COUIANbHA Meperka 011 no3aayoumopHoi OissieHOCMI 8 Npoyect
3aceoeHHs aHenilicokoi mosu. Marouu meimep-axayHmu, cmyoeHmu, sKi 8UBUAOMb AH2/ICbKY
MO08Y K THO3EMHY, MAMb MONKJAUBICMb OLIUMUCS 3MICMOM MO20, W0 iX yikagume, 3aiuwamu
KomeHmapi 8 nocmax i makum uuHom e3aemolismu. Taxi eapiaHmu, 6e3ymoeHO, CNpusOMb
hPOPMYBAHHIO MOBHOT KOMNEMEHMHOCMI, IKA € 0COONUBO BANKAUBOI 011 CMYOeHmi8 aH2IlCbKOL
ginonoeii. Temu, aKi 80HU 6uUCBIMAOIOMbL Y 80X nybaikauyisx, 6i0nosidarms HASUAIbHIU
npozpami 3 npeomema. 3a 0ONOMO2010 THCMPYMEHMIB COUIANLHUX Meperx CmyoeHmu MoXKYymo
dismu CAMOCMITHO, BUCN08M08AMU €800 OYMKY 3 PISHUX NUMAHb MaA 3HAX00UMU WIJSIXU
pose’sizaHHs npobnem. Tum uacom euwknadau eidizpae posib cnocmepizauq, uye Oo3HAUAe, U0
nepedbaueHo Hacamnepeld OpiEHMO8AHUU HA cmydeHma nioxi0 Yy eusueHHi moeu. Omoke,
8NPOBAOIKEHHSL COUIANbHUX Medid Y Npouec 8UBUEHHSI AH2IUCLKO! MOBU CAYXKUMb HEe NpPocmo
ooKepesiom NowupeHHs iHgopmayii, a U egpexmusHuM 3acobom YOOCKOHANEHHS 3HAHbL ma
iHOuBI0YyaLi3ayii Npouecy 3aC80EHHSL AH2ITICLKOT MOBU HA 8CIX PIBHSIX.

Knrouoei cnoea: coyianvHi meodia, aHenilicbka K iHO3eMHA, meimep, 2YMAaHIMmapHi HaAyKu,
080J100IHHSL AH2/ITCbKOI0 MOBOTO.

Introduction of the issue.
Tendencies prevailing and conditioning
the ways of development of modern
education environment imply the shifts
in the learning process of students
majoring in English philology. The
shifts in question suppose the
implementation of the wuse of IT-
technologies into practice during
classes and extracurricular activities
ensuring innovative education of high
quality. A lecturer is required to
organize and provide future philologists’
learning activities. That is why the
issue of choosing effective means to
implement the task set arises. One of

the means of organization of English
philology students’ learning process,
which lecturer’s activities are focused
on, is their independent work. The
paper in  question covers @ the
possibilities of educational process
organization within extracurricular
activities via the means of IT-
technologies in order to provide lifelong
education. It is next to impossible not
to take into account the fact that social
networks have become an essential part
of young people’s life and shape their
interests, therefore, a lecturer is to
arrange a learning process, in
particular of language acquisition,
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being guided by the advantages and
possibilities of social networks. Taking
into consideration certain advantages
and disadvantages of social networks
and target-students’ audience engaged
in the learning process, a lecturer
chooses the most appropriate way of
intensifying education.

On analyzing popular social
networks, which are of particular
interest for young people, Twitter.com
has been preferred as the most
appropriate  choice. The  services
provided by this site have a potential of
tools and possibilities to benefit from
their use in the process of English
language acquisition at different stages.

Current state of the issue.
Theoretical aspects and practical
possibilities of IT-technologies use in
the process of learning English are
under consideration in the works of the
following  scientists and  science
practitioners: S. Titova [14],
P. Sysoev [13], D. Klemm [7], R. Clark
[9], D. Gonzalez [5] and others. They all
emphasize the necessity and
perspectiveness  of  IT-technologies
implementation into the process of
English language acquisition. Speaking
in terms of the fundamental aspects of
English learning via the use of
Twitter.com, they are covered in the
works of T. Barret [1], G. Grosseek &
C. Holotescu [6], D. Silver [12] etc.

Though currently in Ukrainian
pedagogic studies there is no detailed
study of the possibilities of the
implementation of English language
acquisition by students majoring in
English philology via the platform
Twitter.com  within  classes and
extracurricular activities, it has been
considered as effective means of
intensifying and individualizing the
learning process to meet the interests
and demands of modern society and
innovative education.

The outline of unresolved issues
brought up in the paper. Despite a
considerable amount of works which
deal with the potential of IT-

technologies use in general and social
networks respectively in the learning
process in order to optimize it the scope
of the wuse of social networks,
Twitter.com in particular, during
English language acquisition by
students majoring in English philology
has not been thoroughly covered yet.
Aim of research is to justify the
potential of social networks use, namely
the service of the website Twitter.com,
while arranging the learning process of
English language  acquisition by
students majoring in English philology
within extracurricular activities in order
to organize effective independent work.
Results and discussion. During the
integration into Western European
educational environment the system of
Ukrainian higher education is
experiencing significant changes, the
requirements relating to the
preparation of future specialists are
being reviewed as well. According to
modern requirements for education,
learning process is built on the basis of
implementation of IT-technologies. The
possibilities of the IT-technologies are
not restricted to a certain group of
subjects. Therefore, their use is as well
possible during the process of English
language acquisition by students
majoring in English philology. Defining
a phenomenon "humanities" M. Bahtin
points out that the objective of
humanities is expressive and
meaningful being; this being never
coincides with itself and hence it is
inexhaustible in its understanding and
meaning [2]. The expression of attitude
to a certain issue is a key component of
education in humanities. The essential
aspect of humanities is the expression
of attitude to the issue. The
implementation of the key aspect into
humanities is possible due to the use of
IT-technologies and social networks.
Students’ extracurricular activities
should rely on the motivational basis
and should be aimed at a student that
is a learner-centered approach of
education is being realized due to
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differentiation and individualization of
education, which enable to take into
account students’ individual
peculiarities, their interests and
preferences. It implies that a lecturer
uses methods, which assist in the
effective implementation of individual
routes of the learning process of
students majoring in philology via the
choice of a particular social network.

According to the statistical data
released by the website
Omnicoreagency as at 09.05.19, 330
million amounts for users who use the
platform Twitter.com daily and their
social activity amounts 500 millions of
tweets a day, 80 % of them use it via
their mobile devices [10]. The specified
data serve as a confirmation of the
popularity of the platform and the
possibility of its convenient use exactly
via mobile devices thus being always in
handy which is a considerable
argument in favour of young people’s
choice. Thus, the implementation of the
platform in question into the process of
English language acquisition opens up
new opportunities for English language
learners and lecturer.

The platform Twitter.com represents
Web 2.0 information technologies.
According to A. Goldin among the key
principles of Web 2.0 there is
interactivity, syndication and
socialization [4].

Interactivity of the blog-platform Web
2.0 implies content management of the
website i.e. users add certain content or
edit the existing one and have a
possibility of instant reaction to certain
events. As for syndication, it is
understood as a possibility of users
partially of fully rely on the information
obtained from other internet services
and integrate them with each other.
And socialization is an opportunity to
create communities.

The principles which characterize the
platform are significant for the process
of English language acquisition by
students majoring in philology. Due to
the interactivity, English language

learners are able to develop language
skills managing their accounts with the
appropriate content. Syndication
encourages interpreting information
obtained from other resources, thereby
motivating its analysis and critical
thinking. Socialization is an interaction
between students while managing the
content of their accounts and between
users from all over the world as well
who are united due to the fact that they
share common interests. Communities
are created due to such tools of the
website Twitter.com as leaving
comments on other users’ tweets,
sending private messages, possibilities
of following accounts of other people,
who are of particular interest and also
due to the option of retweeting content
that is sharing information from other
accounts on your one. Moreover, the
website Twitter.com is constantly
updating to provide their users with
more opportunities, which can be
considered as an advantage as well.
Additional principles of Twitter.com are
informative and educational ones.
Informativeness is obtaining current
news information and following certain
communicative users’ actions: being
informed about their matters and
business, study their response to
different events and sharing their news,
thoughts, ideas [6].

Regarding the educational principles,
website Twitter.com is considered to be
one of the most popular educational
platforms, which is based on Web 2.0
internet technologies. Moreover, public
availability of messages which appear
in a tweet-feed as a specific peculiarity
of the website Twitter.com enhances the
capacities of the resource in question
[11].

The benefits of the platform
Twitter.com include the fact that it is a
free platform, which does not require
any special computer literacy from
students and educators, does not need
any special technical equipment, does
not take too much space on mobile
devices, and is not time consuming
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while accomplishing assignments in the
learning process. A lecturer is only
required to give instructions and
provide an algorithm of twitter-
accounts functioning. But the
possibilities of the use of the website
Twitter.com in educational activities
cannot be limited only to a traditional
algorithm of actions, on the contrary, it
is flexible enough, thus, it enables its
adaptation to the tasks set within the
educational process. For instance,
traditional question "What’s
happening?" on Twitter.com can be
replaced with any other, which would
be relevant to a certain educational
task.

The developers of Twitter.com are
constantly working on its improvement,
updating it, expanding the options of its
use in the learning process. There are,
as well, certain apps available, which
can be synchronized with the website
Twitter.com and may serve as
additional tools for considerable
intensification of the learning process
and its adaptation. For instance,
tweetdeck is a free application created
for the assistance in using different
social networks, integrated into the
interface of the website Twitter.com.

The algorithm of the possibilities of
the educational potential of the
platform Twitter.com in the process of
English language acquisition by
students majoring in philology is the
following: the students of the third and
fourth years of the department of
foreign languages have been requested
to use their twitter-accounts during
extracurricular activities; they have
created a certain community with their
classmates and a lecturer in the
corresponding social network; in such a
way connectivism is being intensified
among the participants who are
engaged in the process of English
language acquisition; the participants
of the community are obliged to post on
Twitter.com several times a week.

The students majoring in philology
get a wide range of assignments, which

are to be accomplished via the use of
Twitter tools. For instance, studying the
module "Travelling" students have a
possibility to write short messages
specifying their preferences in trips,
while their followers (classmates) are
supposed to leave comments on the
posts. Thus, the interaction between
them keeps going on outside their
auditorium  during  extracurricular
activities. It assists in developing
communicative competence, which is
considered to be an essential part of the
future philologists’ preparation. Also,
students are able to share other users’
material or from another resource in
their feed, but there is an obligatory
condition for them, so called “a must”,
to leave a comment regardless and
express their view, as well as to explain
why this content is of particular
interest for them. This task is
comprehensible and manageable even
for students with a basic level of
English hence the process of education
individualization is being carried out. In
order to implement education
individualization and differentiation,
students from time to time are given
tasks, which suppose that they are free
to express their thoughts without being
assigned any specific topic, the ones,
which are a timely subject of the
moment or the ones which attract their
interest. The students are in a habit of
creating memes and distributing them
among each other, while exchanging
texts on Twitter.com, which favours
mastering spoken English as the verbal
component of memes is very similar to
spoken language, because it
demonstrates a tolerant attitude to
spelling, grammar mistakes, use of
contractions, etc.

The wusers of Twitter.com attach
hashtags to their tweets, which are now
a must-use to be able to quickly draw
other users’ attention to their posts or
expressed point of view. The
possibilities of the use of hashtags on
the platform Twitter.com in the process
of English language acquisition involve
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the following assignment
accomplishment: the students are to
create  hashtags, which includes
relevant lexical material i.e. idiomatic
phrases, abbreviations etc.

The idea presented by George
Mayson, a lecturer of the Speech Club,
relating to the use of Twitter.com to
improve skills of improvised monologue,
implies that a speaker within 5 minutes
has to combine and link extracts of
tweets to convert them into a coherent
text for his/her further performance on
the stage [11]. Implementing George
Mayson’s idea into the process of
English language acquisition lecturers
are able to use Twitter.com within
English as a foreign language
classroom, but not only during extra-
curricular activities in order to assist
their students in mastering skills of
spontaneous speaking effectively.
Accordingly, a student receives extracts
from tweets relevant for a certain topic,
and has to speak on the issue in topic
combining them into a logically
arranged story. In such a way resources
of Twitter.com assist in overcoming
barriers, which in the future English
language learners might face in the
process of situational conversation.

Except for the possibilities of
interactive communication within the
created community students have
access to find educational information
on the processes of English language
acquisition which is of particular
interest for them and to get practical
tips provided by educators from all
around the world. For instance,
students can subscribe to the following
educational communities created on
the platform  Twitter.com: bbcle,
myenglishteache, ellalanguage; or
students have an option of searching
for information on English language
acquisition via key words in hashtags
which are relevant to studying the
language, for example, #learnenglish.

Nowadays among Twitter users it is
quite popular to write short film or book
reviews. Their characteristic is that they

cannot exceed 140 characters. For
instance: "One Hundred Years of
Solitude —Magical, multi-layered epic of
the Buendia family and their town,
Macondo; Twilight - Captures the
struggle between defying our instincts
and satisfying our desires. Better than
the movie!" [3]. Hence the platform
Twitter.com can be used for enhancing
writing skills of students specialized in
philology, for example, while writing
stories or film and book reviews. The
specified message length is limited up
to 140 characters on Twitter.com,
nevertheless, it does not serve as an
obstacle for mastering writing skills,
but on the contrary, encourages
students in a possibly brief, laconic way
and with a careful consideration to use
skills of academic writing and narrative
techniques.

Another way of using Twitter.com is
a story-writing or composition-writing,
which is done by the whole community.
To accomplish this task, each
participant of the community writes a
sentence including linking words,
phrases and stylistic devices, and
which is a logical follow-up of the
sentence, initiated by a previous story-
teller. As a result of such group work
they get a story, created sentence-by-
sentence by all of them. It not only
favours connectivism, but the
development of writing skills as well.
That is all the students are engaged

synchronously in accomplishing
educational activities in the virtual
classroom.

Thus, the  implementation  of

Twitter.com in the process of learning
English aimed at students majoring in
English  philology has significant
educational possibilities, which are
realized via its tools. The use of the
platform in question at different stages
of English language acquisition enables
to intensify students’ motivation
considerably, carry out principles of
individualization and differentiation of
education, students’ potential
sufficiently and contributes to the
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development of language competence.
The platform Twitter.com in the process
of learning English meets modern
requirements of the educational
environment faced by a lecturer,
making it possible for him/her to move
with the shifts, which are currently
taking place in education.

Conclusions and research
perspectives. The necessity of the IT-
technologies and social networks use in
the educational process has been stated
in the article; their potential and
possibilities in the process of English
language acquisition by students of
English philology have been considered.

On studying statistical data and
determining possibilities, which provide
social networks in the educational
environment, the site Twitter.com has
been given a preference as effective
platform of developing students’
potential and increasing their
motivation.

The structure of the platform
Twitter.com, its tools and areas for the
use have been examined to determine
possibilities, which should be taken
into consideration, while implementing
it in the process of English learning.

Due to the use of the platform
Twitter.com  in the educational
environment, students develop their
language competence, on-the-spot
situational speaking skills, practice the
use of spoken language. Moreover, they
get the possibilities to develop and
improve their writing skills, ability to
express ideas in clear and concise
language, use lexical units appropriate
for the situation, think critically and
perceive certain information.

In order to achieve set goals while
using the platform Twitter.com during
the process of learning English by
students of English philology, a lecturer
gives certain instructions to be followed
and to be stuck to by students.

On considering the possibilities of
the use of the platform Twitter.com
while acquiring English knowledge,
practical tips of its implementation in

the process of learning by students
majoring in English philology have been
suggested. Generally, the platform
Twitter.com is wused within extra-
curricular activities but the possibilities
of its use during classes have been
suggested as well. Perspectives of
further research imply more detailed
preparation of the methodology of the
implementation of English language
acquisition by students majoring in
English philology via the use of the
platform Twitter.com during English as
a foreign language classroom.
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The article presents the results of a comparative analysis of national and Polish experience in
reforming the training of nurses. The analysis of the modern professional model of nursing in
Poland and Ukraine is carried out, the common and distinctive features are distinguished. The
challenges of modern society necessitate the renewal of the nursing professional model
Compliance with the requirements for maintaining and improving the health of each patient
requires changes in the organization, structure, and nursing tasks. The functions of the nurse are
changing — he or she is not only the performer of tasks assigned to the doctor, but also a partner
in the medical process: collects anamnesis, identifies problems of the patient, can independently
monitor, treat certain groups of patients (for example, in hospices, homes or nursing units,
medical institutions for chronic patients and others). These changes should be reflected in
training.

Based on analytical and comparative methods, the main characteristics of the training of such
specialists in the medical field were determined. The specifics of the model of professional
training of nurses in Poland and Ukraine were clarified, the characteristics of the organization of
the educational process were conducted; the legal base, curricula, educational and teaching
support of teaching the disciplines are analyzed, common and distinct aspects in the allocation of
teaching hours for the study of different disciplines, carrying out educational and industrial
practices are determined. In general, foreign experience has shown that in the professional
training of the nurse practical training in medical institutions takes much more hours than in
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Ukraine and it passes by the method of "sandwich", that is, during two or three days students
are in theoretical and practical classes in the educational institution, after that, they work on
improving their skills in a medical establishment under the guidance of a mentor appointed by
the administration of this establishment.

The importance of creating a syllabus for teaching subjects in the training of nurses is
outlined. Examples of the experience of positively solving certain problems of reforming nursing
education are given. Based on the analysis of the positive experience of Poland, the possibility
and necessity of introducing a system of measures aimed at improving the national professional
training of nurses is substantiated.

Key words: nurse, professional training, educational and training program, syllabus,
professional nurse standard.

ITPOBAEMA PE®OPMYBAHH/SI ITIIA'OTOBKH MEAHYHHUX CECTEP B
YKPAIHI TA IIOABIIII

O. B. I'opaii, B. A. Kopaab4yk

Y emammi npedcmagneHo pe3ysbmamiu NOPIi8HSLIbHO20 AHALIZY 8IMUUIHSHO20 MA NOJIbCLKO20
doceidy pepopmysaHHs nidzomosku meouuHux cecmep. IlpogedeHo aHani3z cyuacHoi npogpecitiHol
MmoO0eni cecmpuHcobkoi cnpasu 8 Ilonvwi ma YKpaiHi, 8udieHO CnilbHI ma 8I0OMIHHI pPUcU.
Bukauku cyuacHoz20 CYcniibCmeda 3yMosaoms HeobXiOHICMmb OHO8MeHHSs. npogeciliHoi mooeni
cecmpuHcokoi cnpasu. JJlompumaHHst umoz 36epexceHHs i NONINULEHHST CMAHY 300P08'sl KOXKHO20
nayieHma, nompebye 3MiH 8 Op2aHI3AUll, cmpykmypi ma 3a80AHHSX CEeCMPUHCLbKO! cnpasu.
BMmiHroromeest pyHKUIT MeOUUHOI cecmpu — 80HA He MIIbKU 8UKOHABEUb NOCMABNEHUX JIKApeM
3a80aHb, a U napmHep Y JAKYBANbHOMY npoueci: 30upae aHamHes, BusHauae npobremu
nayieHma, MmorKe COMOCMIlHO 8ecmu CNROCMeEpPesKeHHsl, JUKYBAHHSL NesHUX 2pYyn Xeopux
(Hanpukxnad, y xocnicax, 6youHkax abo GiI00UIEHHSX MeO0CecCmMpPUHCLK020 00271510y, JUKY8ANbHUX
YycmaHosax Ol XPOHIUHUX Xeopux ma iHwiux). Lli aminu marome gidobparkamucs Y npogeciliHili
nio2omosuyi.

Ha ocHo8l aHONIMUUHO20 Ma NOPIBHSIIbHO20 Memo0i8 3’5iC08AHO OCHOBHI XApaKmepHI
ocobniusocmi nidzomosku markux axieyie meduuHol z2anysi. 3’scoeaHo cneyuiky mooeni
npogeciiiHoi nidzomosku meduuHux cecmep & Ilonvuii ma YKpaii, npogedeHo xapaKkmepucmurxy
opeaHizayii HABUANLHO-BUXO08HO20 Npouecy; NPOaHAN3084HO HopmamueHo-npasgosy 6asy,
HABUANIbHI NIAHU, HABUAIbHI NPOZpaMU ma HASUANLHO-MemoouuHe 3abe3neueHHs 8UKIA0AHHS
OUCUUNIIH, BUSHAUEHO CNLAbHI i BIOMIHHI acneKkmu Yy po3nodili HA8UANILHUX 200UH HA SUBUEHHS.
PIBHUX OUCYUUNIH, NPOBEOEHHSI HABUANIbHUX ma eUupobHuuux npakmur. 3apybixHuili 0oceio
3aceiouus, wo Yy npogpecilitiii nidzomosui MeOUuUHOi cecmpu HOA NPAKMUUHY Ni020MoeKYy 8
NKYBANIbHUX 3aK1aA0aX 810800UMbCsL 3HAUHO Oinbule 200UuH HDK 8 YKpaiHi i 80HA npoxodumbs 3a
Mmemoodom "caHdsiua", mobmo npomsizom 080X-MpPbOX OHI8 CMYOeHmMU HA MmeopemuuHux ma
NPAKMUUHUX 3AHSMMSIX 3HAX00SIMbCSL 8 HABUAJIbHIU YCMAHOBI, NiC/si 4020 0eHb Npayorms HAO
B800CKOHAIEHHSIM 8UBUEHUX HABUUOK Y JUKYBANLHOMY 3aKAA0L Ni0 Kepi8HUUMBOM HACMABHUKA,
NPU3HAUEHO020 AOMIHICMPAYIEID Ub0o20 3aKNA0Y.

OKpecneHO 3HAUEeHHSI CMEOpPeHHsT cunabycy 00 BUKNAAOAHHSI HABUANbHUX hnpeomemis Yy
npogeciiiviii nideomosyi meduuHux cecmep. Haeedeno npuxnadu 0oceidy no3umugHoz20
BUPIULEHHSL OKpeMmUx 3a80aHb pedhopMYyB8aHHSL MeduuHoi cecmpuHcobkoi oceimu. O6TpyHmMo8aHo Ha
OCHO8L aHAI3Yy NO3UMuUBH020 00c8i0Y Ilonbuyl Mmoxugicms ma HeobXiOHICMmb 8NpPo8adIKeHHS
cucmemu 3axo0i8, CNPsSMOBAHUX HA YOOCKOHANEHHSL 8ImUu3sHsiHol npogpeciliHol nidzomoeKku
MeOuuHUX cecmep.

Knrwouoei cnoea: wmeduuHa cecmpa, npogpeciliHa nidzomoska, HA8UANbHO-MEemoOUUHA
npozpama nidzomosku, cunabyc, npogeciiiHuii cmarHoapm meOuuHoi cecmpu.
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Introduction of the issue. The
development of medical education in
Ukraine in the context of its integration
into the European educational space is
caused by significant changes in the
socio-economic life, reform of the entire
national education system. There are
acute problems of insufficient number
of specialists in the labor market,
quality  of  professional training
according to world standards,
employment of the best specialists
abroad. This is especially noticeable in
the nursing community. Nursing
education is one of the most important
branches of medical education that
needs to be updated and modernized
[1].

Nursing is the largest section of
healthcare professionals that brings
together about 230,000 nurses. In
Ukraine, the reform of nursing
education is underway and, in
accordance with it, elements of new
functions and concepts concerning
their role in the healthcare field of
Ukraine are being laid in the process of
training such specialists. Studying
international experience on nursing
reform and the implementation of
progressive ideas will contribute to a
significant improvement in the quality
of vocational training, the rational use
of nursing staff, the availability and
cost-effectiveness  of health care
delivery, and the effective use of health
care resources.

Current state of the issue.
Problems of medical education of
middle and higher level are reflected in
the works of I. Bulakh, A. Vasilyuk
Y. Voronenko, O. Horay, S. Gordiychuk,
B. Khristopa, I. Makhnovskaya,
L. Romanishina, Y. Tsekhmistra,
Z. Sharlovich, V. Shatilo, M. Shegedin.
The researches of O. Andriychuk,
T. Demianchuk, K. Liushuk,
O. Uvarkina, K. Shuliak, O. Yudin, who
considered the issue of education of
future medical specialists, and gave
some recommendations on the
organization of the process. These

scientists also covered foreign
experience as an important and
necessary element of systematic study
of the problem. The works of Polish
researchers are vital for the
comparative analysis of the problem
under study. Thus, the publications of
B. Brosovskaya, B. Voynarovskaya,
A. Oblachinskaya, V. Ostrenga,
M. March, V. Kapala, S. Dzvonkovskaya
and others deserve attention. The
analysis of these works shows that
their authors are concerned with the
problem of improving the training of
nurses, adapting the specifics of the
education system of a particular
country to the unified requirements,
international standards of professional
training of specialists in the medical
field, etc. Considering the similarity of
educational systems, the relevance of
the processes of reforming the medical
sector in Poland and the successful
implementation of major innovations,
we share the opinion of scientists about
the expediency of using the Polish
experience in solving the main
problems of the national system of
medical professionals training.

Aim of research is to highlight the
results of the analysis of the
professional training of nurses in
Poland in recent years and to identify
opportunities for the use of effective
innovations in the practice of the
domestic medical industry.

Results and discussion. The
existing system of nursing care in
Ukraine does not have the necessary
human resources to solve the medical
and social problems. It will become
much more efficient and cost-effective if
it is based on the example of foreign
countries by specially trained highly
qualified nurses, capable of competent
and professional decision making,
which to some extent constitute the
authority of a doctor. It is a question of
formation of a qualitatively new type of
nursing staff with expanded authority.

The modern professional model of
nursing is a combination of science and
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practice aimed at improving the health
of each patient, caring for another,
reflecting numerous changes in the
organization, concept, structure and
tasks of nursing. The nurses in their
roles are not simple executors of the
doctor’s will, as before, but partners:
they collect anamnesis, identify
problems of the patient and constantly
monitor his or her behavior, inform the
doctor about all changes in his or her
condition, participate in patients’
examination. They can independently
monitor, treat certain groups of
patients (for example, hospices, nursing
stations, hospitals for chronic patients,
etc.), and call a doctor for consultation
or in emergency situation [2; 3].

The purpose of training of specialists
with secondary medical education is
conditioned by social needs and form
social order of the community, which
requires a significant improvement of
the quality of training of medical
professionals of the middle level. The
general requirements for the level of
training in the field of pedagogy, theory
of teaching, and teaching methods are
knowledge of the structure, purpose,
objectives of secondary  medical
education as well as requirements for
the content and level of training of
graduates of secondary medical
education, established by  state
standards. We have analyzed the
experience of training nurses in Poland
and Ukraine in accordance to these
aspects.

Accession of Poland to the European
Union has had a positive impact on the
Polish education system. European
standards have increased the
requirements for education in the
professions of nursing and midwife,
improved the quality and permeability
of education, as well as strengthened
the rank and social status of these
professions. In the early 2000s, a
regulatory framework for the national
education system's compliance with
European standards was developed and
adopted in Poland. It also applied to

medical education. A model of nursing
training was defined accordingly, which
included the following levels: first —
three or four years of first degree
education - Bachelor of Nursing (I
STOPNIA); the second is more often a
two-year education, which grants the
right to receive a master's degree,
meaning a higher education level (II
STOPNIA); and the third — a doctorate
for nurses, PhD level [4].

An important step in reforming the
structure of higher education has been
the work on standardization of The
European Credit Transfer and
Accumulation System (ECTS), aimed at
increasing learning mobility across time
and space. The consistent
implementation of this system makes it
easier to resolve the issue of
introducing a  special "Diploma
Supplement". This appendix informs
about the subjects studied in the HEI
It is especially important for studying
abroad. If we draw a parallel with
Ukraine, there is much in common in
this aspect of the training of future
nurses. The new Law of Ukraine "On
Higher Education" in 2017 also
regulates the multilevel structure of
higher education. In order to provide
advanced training of specialists at the
undergraduate and postgraduate stages
of training according to the standards
of the World Federation of Medical
Education in Ukraine, the following
system of training of junior specialists
with higher medical education was
introduced: graduate nurse (junior
specialist) — training is provided on the
basis of grades 9 and 11 (4 and 3
years); nurse-bachelor — preparation is
carried out at the level of junior
specialist with a term of study of 1-2
years or based on 11 classes (4 years);
and nurse-master, the training takes 2
years on the basis of a bachelor's
qualification [5]. However, for the
training of nurses it is not yet practiced
to obtain a PhD for the Nursing
specialty, this process is still under
development.
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According to the content of education
in Ukraine, the cycle of humanitarian
and socio-economic training  is
represented by a list of subjects defined
by the Ministry of Education and
Science of Ukraine, and it is a general
purpose, whereas in Poland the
disciplines are related to humanitarian
and socio-economic training, and they
are adapted the specialty for which
preparation is carried out. The analysis
of the curricula of two higher medical
institutions of Ukraine (MHEI
"Zhytomyr  Medical Institute"  of
Zhytomyr Regional Council) and Poland
(Uniwersytet Rzeszowski, Instytut
Pielegniarstwa i Nayk o Zdorowiu) has
led to the following conclusions: more
clinical time is spent in preparing a
bachelor's degree in Poland on the basis
of medical and preventive institutions
(42 credits) and reduction in individual
work (30 credits), whereas in Ukraine
this ratio is 13.5 credits and 76.
Accordingly, the total number of hours
is not equal: 186 ECTS credits in
Poland and 240 credits in Ukraine.

In Poland, unlike Ukraine, only 16 %
of study time is spent on theoretical
studies, and 45 % on practical time,
which is 20 % more than in Ukraine. In
Ukraine a large number of hours is
devoted to individual work — 33 % of the
total number of hours, which is
significantly different from Poland, here
this figure is 16 % lower. Clinical
practice in Ukraine accounts for only
6 %, whereas in Poland - 195 [6: 42-
43]. This difference in hours is due to
the fact that in Poland clinical practice
is carried out by the method of
"sandwich", that is, for two or three
days students are on theoretical and
practical classes in an educational
institution, after that, during 1 day they
work to improve obtained skills in a
medical institution under the
leadership of a mentor appointed by the
administration of this institution.

At the state level, reforming the
training of nurses is possible through
the adoption of an appropriate

regulatory framework (development of
industry standards, definition and
approval of functional responsibilities of
nurses, etc), appropriate financing of
specialty, support of medical
institutions  that cooperate  with
educational establishments in the
professional training system, etc. An
analysis of educational standards for
nurses and midwives has shown that
the learning process can be organized
in the form of courses (subjects) that
correspond to specific medical
disciplines, integrated courses that
combine the nursing and clinical parts
of the same discipline (e.g., surgical
nurse and surgery) and
interdisciplinary modules on specific
topics (e.g. geriatric care). It is proposed
to further extend the modular approach
to curriculum development, to
introduce multidisciplinary modules
dedicated to specific topics. Such a
practice of wupdating educational
standards is observed both in Ukraine
and in Poland [7: 106-107].

An important component of
professional training is the development
of educational and methodological
support for the discipline. In the
experience of Polish teachers, we will
highlight the features of this process.
The creation of a syllabus of academic
discipline has become very popular
recently. Syllabus (syllabus or syllabi) is
an educational and methodological
program of the discipline, including its
description, goals and objectives,
summary, topics and duration of each
training period, individual work,
consultation time, teachers’
requirements, evaluation criteria and a
list of main and additional literature [8].
For each subject being taught the
teacher must create a separate
syllabus. The volume of the syllabus
varies from one to several pages. In
practice, the domestic system of higher
professional education the analogous to
the syllabus is the development of
educational and methodological
support of the discipline. The difference
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between these documents is that the
syllabus is created for active
communication of the teacher with the
student, in contrast to the Ukrainian
version of creating volumetric program
implementation for reporting the tutor
on the level of teaching discipline. The
popularity of the syllabus usage in
foreign institutions of higher
professional education is in the ease of
use, conciseness, transparency of the
educational process, its interactivity.
The main functions besides
communicative include motivational,
informative-advisory, supportive, and
educational. Before the beginning of
each semester, syllabuses from each
discipline are posted on the
department's website, which are freely
available to each student. This
successfully optimizes the mutual
activity of the teacher and students,
increases the level of effectiveness of
the course development due to the
accessibility and transparency of the
learning process. The main sections
are: cover page, which covers the
curriculum data - title, discipline code,
specialty, study time, hours and forms
of training and control. On separate
pages, if necessary, there are additional
information on the description of the
discipline (purpose, tasks, expected
results, system of requirements, rules
of conducting lectures, practical classes
and  individual = work), of the
curriculum-thematic distribution of
hours by types of classes, methodical
instructions for students, basic and
additional literature, etc. In recent
years, the syllabus has gained wide
popularity in Europe and the world. It
is called a "course book" or "study

guide".
In In Ukraine, this kind of
educational and methodological

description of the discipline is just
beginning to be implemented. The
recommendations of the NATIONAL
(National Agency for Quality Assurance
in Higher Education) identified the need
for teachers to use such a document

that will promote efficiency and
productivity in achieving the results of
training, improve the quality of their
training [9]. The introduction of a
syllabus in each discipline will allow the
teacher to maximize the individual
development of the material for each
student, to take into account possible
personal characteristics, individual way
of learning.

In reforming the professional training
of specialists in the research area, it is
important to coordinate the activities of
different branches of government, the
public, and educational institutions.
Similar problems exist in the practice of
Polish medical education. For example,
on March 27, 2017, a discussion on the
problems of modern nursing and
midwifery in Poland was held at the
Educational Center of Warsaw Medical
University, it became a kind of
'diagnosis' of the situation [10]. The
discussion was organized by the
Minister of Health in conjunction with
the High Council of Nurses and
Midwives, the National Professional
Union of Nurses and Midwives, and the
Medical University of Warsaw. Among
the main issues discussed were the
insufficient definition of the role and
responsibilities of nurses and midwives
in the healthcare system, their working
conditions (including those related to
the possibility of using new technologies,
such as electronic accounting), the
quality of pre- and postgraduate
education and the introduction of new
forms of  education (e-learning,
telemedicine). It has been determined
that improving the quality of nursing
and midwifery education is possible
through the development and
implementation of a model of
cooperation between universities and

medical institutions for practical
education (practical training and
internships); practical training in

organizations that meet quality criteria
in terms of organization, equipment
resources, and staff qualifications;
harmonization of the results of study of
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the first and second degree graduates in
order to avoid repetition of the acquired
knowledge and skills in the course of
postgraduate study; training graduates
of nursing and midwifery institutions
with a profile of competence relevant to
the current needs of the health care
system and the requirements of EU
regulations [10: 10-11].

Increasing subsidies for public higher
education institutions in order to
increase the entrants to the faculties of
nursing and midwifery is one of the
priority areas in solving the main
problems. Earlier in 2015, the Minister
of Health Care of Poland announced a
competition entitled "Implementation of
programs for the development of medical
universities participating in the training
of nurses", which took place in three
stages [10: 77-82]. The subject of the
competition was the realization of
development programs of medical
universities, which participate in the
process of training nurses and
midwives. More than 120 million were
allocated for the competition. Within the
competition, co-financing agreements
were signed with 10 universities that
provide nurses and midwives training
for a total of over 31 million zloty, under
which more than 3,500 nurses and
midwives were trained. This form of
government support encourages higher
education institutions to train medical
professionals. Accordingly, public
funding in Ukraine is limited. Usually,
funds are allocated for professional
training, but the cooperation of different

agencies - Ministries of Finance,
Education and Science, Health Care,
public organizations, charitable
foundations - is needed in solving the
problem.

Not all activities that currently
belong to the nursing profession should
be performed by nurse. In accordance
with current trends in replacement of
healthcare services, some care
functions could be performed by
secondary healthcare employees that
would be an important support for

nurses and patients alike. There is no
ancillary profession in the Polish and
Ukrainian healthcare systems, whose
role will be to participate directly in
patient care and at the same time to
support the work of nurses. Therefore,
a  perspective direction is  the
development of a normative and
educational-methodological
substantiation of the implementation of
an additional profession "Assistant
Nurse" in the healthcare system [11:
26].

Promoting this responsible and
respected profession must be of great
importance in society. It is necessary to
create appropriate centers,
associations, public unions, which in
collaboration with medical schools will
simultaneously solve the current
problems of the industry in accordance
with their functions. Thus, the Center
for Nursing Development in Ukraine,
established in 2019, has high hopes
[12; 13; 14]. The main purpose of the
newly created center is the
modernization of nursing education,
development of a system of
professionalism improvement of
medical personnel of this level,
development of standards of
professional medical education,
updating of the model of work in the
conditions of reforming the national
medical system as a  whole,
development of real complex decisions
and development of a strategy aimed at
determining concrete steps on
improving the status of domestic
nursing and midwifery nowadays and
in the future.

One example of advertising is the
annual All-Ukrainian Nursing
Competition of professional skills
"Esculap-Professional" [15].
Participants are nurses who have to
demonstrate the professional
knowledge, skills, and competence
needed to provide nursing assistance. It
also includes testing, which requires to
answer a hundred of questions in one
hundred minutes concerning the
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pediatrics, surgery, therapy, emergency
care and infectious diseases;
presentation of practical skills in all
industries; and also surgical, hygienic
treatment and demonstration of all
stages of hand antiseptic.

Conclusions and research
perspectives. The analysis of the
professional training state of nurses in
Poland and Ukraine showed the
similarity of processes, their
conditionality by social, cultural and
economic factors. All measures aimed
at improving the training system should
be planned and implemented
systematically, at the same time, at
national, regional, and at the level of
the specific educational institution.

At the state level, in our opinion, the
creation of a multidisciplinary and
monoprofile medical infrastructure,
namely medical imitation centers
intended for the practical training of
nurses, may be promising in reforming
the process of nurses training. Such
centers are widespread in the practice
of the Polish health care system.
Increasing the financial support of
educational institutions by the state,
the public and individuals is also vital.
The existing standards of nursing
education (first and second degree
studies) and postgraduate
specialization programs need to be
updated in order to clearly define
professional competences, possible
extension and addition, in order to
avoid unreasonable repetition of the
content of education and its updating.

Expanding the knowledge and
professional skills of the health care
provider can also be achieved by
incorporating the learning outcomes
into the core curriculum for the
profession, updating the teaching and
methodological support, implementing
a student-centered approach, etc.
Prospects for further study of this
problem are in-depth analysis of new
approaches to improve the quality of
training of future nurses.
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ANALYZING THE LEADING WAYS OF IMPLEMENTATION OF THE INTER-
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The article under study is dedicated to elucidation of particular issues pertinent to utilization
of selected pedagogical strategies adopted in Italy in regards to implementation of the inter-
cultural education of students. We have attempted to demonstrate therein that the inter-cultural
education in Italy is largely rooted in the requlatory concepts adopted by its governmental
integral social policies, which proclaim the principles of civil equality, cultural diversity, anti-
racism and anti-discrimination of any person based on his/her ethnical origin, religious or social
differences. At present, the inter-cultural education is prioritized in Italy, as it is based upon
humanistic concepts of tolerance, acceptance and respect for cultural or ethnic diversity, as well
as striving for peaceful co-existence and interaction within a multi-cultural community. Thus, the
inter-cultural education is currently treated as a conceptual basis for the innovative pedagogical
practice, which tends to nurture the students’ feel of equality and justice, is also believed to
encourage them to continue self-cognition of their own ethnical and cultural identity, as well as
perpetual development of their own personality as representing a particular social or ethnical
group, citizenship of a European country and the world in general.

Among most effective ways ascribed to the inter-cultural education, which, thus far have been
approbated in the circle of Italy’s leading pedagogical scholars are the following: the narrative
method which is based on a "personal narration” on life stories of representatives of various
cultures; the comparative method which is normally used for cognition, comparison or referral of
various events or facts representing 2 or more alternative cultures; the method of deconstruction
of various beliefs, stereotypes, deformed image or ethnocentric linguistic categories;
decentralization — as a method of overcoming the standpoints adopted by ego-centrism or ethno-
centrism, elimination of aggression, zero tolerance to racism; methods of recognition of the
cultural heritage, creativity and initiatives which enable establishment of the inter-cultural
tolerance and conflict-free communication by means of nurturing respect and recognition of the
achievements of the native culture as well as those of other nationalities or ethnic groups. Thus,
the previously-described ways and methods, which have already been tested and acknowledged
by the system of organization of the inter-cultural education in Italy, may prove effective for
further implementation particularly in our own country, as well.
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AHAAI3 ITPOBIZTHUX CIIOCOBIB PEAAI3ZALIII MIXXKYABTYPHOI OCBITH
B ITAAIL

H. IToakoBHupod b

Cmamms npucgsiueHa BUCBIMJIEHHI0 NUMAHb, SIKL CmMocyromecsi peanizauii nedazo2iuHux
cmpameziti  Imanii woo0o 68NpPoBAOKEHHST MUDKKYabmypHoi oceimu YuHi8CbKol MO00I.
ITpooemoHcmpoeaHo, wo MiKKYyabmypHa oceima 6 Imanii tpyHmyemvcss HA HOPMAMUBHO-
npasosux 3acadax 0epiasHoi iHmezpayiliHoi coyianbHOi NOAIMUKU, KA NPo20SI0UUY€Ee NPUHYUUNU
2pOMAOSIHCOKOL  piBHONPABHOCMI,  KYJAbMYPHO20  pi3HOMAHIMMS, npomudii pacusmy U
ouckpumiHayii ocib 3a emHIUHUMU, pesi2iliHUMU, COUIaNbHUMU O3Hakamu. B HacmynHuill uac
MDKKYnbmypHa oceima eusHaemoscsi 8 Imanii npiopumemHoro, OCKLIbKU 3ACHO8AHA HA
2YMAHICMUUHUX 3acaddx mMOAePaAHMHOCMI, mepnumocmi, npuliHammi IHWUX | MUPHO20
CNiGICHYB8AHHS Y 6azamoKyabmypHomy chiemogapucmsi. MiKKyibmypHa oceima po32asi0aemubest
SK KOHUenmyaibHaA OCHO8A IHHOBAUIUHOI nedazo2iuHOl npakmuku, sKa @QopMye 8 YuHis
giduymmsi pigHOCMI i cnpasgedaugocmi, CnoOHyKaruu ix 0o binbul 2nuboK020 CAMONI3HAHHSL CE0€EL
KysaomypHoi i emHiuHoi 0eHmuuHOCMmi ma HenepepseHoz0 pPo38UMKY C80€el ocobucmocmi sk
npedcmasHuKa neeHoi COUIGNbHOI 2pynu, emHOCY, 2POMAOSIHUHA Oepokasu, €sponu i ceimy.
Ceped Halibinbul egpeKmueHuUX 3acobie8 MUKKYAbmypHoi ocgimu, anpobo8aHux 8 nepedotomy
neodazoz2iuHOMYy 00C8I0i IMANIliCbKUX OC8IMSH, MAKL HAPAMUBHUUL Memol, 2pYHMOBAHUL HA
"ocobucmiii po3noeidi” npo summesi icmopii npedCmasHUKI8 PISHUX KYAbmyp; NOPIBHSTbHULL
Memoo, AKUll BUKOPUCMOBYEMBbCSL 8 CUMYAULl NI3HAHHS, CNIBCMAB/IEHHSI MA NOPIBHSIHHSL (haKmia
abo noodili 3 08ox abo Oinbwe Kyabmyp, chocib OeKOHCMPYKUIL ynepeodrkeHb, Cmepeomunis,
degpopmyrouux ob6paszie, emHOUEHMPUUHUX MOBHUX Kamezopill;, deyeHmpauis sik 3acib O0NaAHHS
nosuyii ezo- ma emHoyeHmpuimy, 8i0mosu 8i0 azpecii, Hemepnumocmi ma pPAacusmy; mMemoou
BU3HAHHSL KYAbmypHozo bopzy, meopuux O0ili ma iHiylamug, sKi 00380/t0Mmb O00CSLZHYMU
MDKKYemMmypHOi monepaHmHocmi ma 6e3KOHPATKMHOT KOMYHIKAYI WUsxXoM nosazu Ul YiHY8aHHSL
docsizHeHb pIOHOL KysAbmypu ma Kyasmyp IHWUX HApoodiea ma HayloHantbHocmel. Omoke,
sucgimseHi 3acobu, nepegipeHi 8 00cgi0l opeaHi3auli MDKKYAbmMYypHoi oceimu & Imanii, daroms
3M02Y 8 NOOANBULOMY peaslidysamu HAUOLIbUL OOULIbHI 3 HUX 8 HAWLI KPaiHL.

Knrouoei cnoea: mikkyaemypHuil nioxio, MKKyaAemypHa oceima e Imanii, npuHyun
2POMAOSAHCEKOL pIBHONPABHOCMI, NPUHYUUN KYAbMYPHO20 PIBHOMAHIMMSL, Ne0az02iuHUll cynpoesio
YuHig-MmizpaHmis.

Introduction of the issue. The the professional interaction and co-
intensiveness of development of the operation of specialists in the sphere of
contemporary society, as well as certain inter-cultural  education, especially
economic and social-cultural processes those, whose professional activity is
pertinent to integration, migration and related to teaching and providing
globalization, which have been taking pedagogical support of students-
their shape therein, have proved to migrants and students-refugees, — have
impact the development of the inter- come forward.
cultural communication, increasing the Current state of the issue. The
number of professional contacts notion of the inter-cultural approach
between representatives of diverse and the inter-cultural education was
countries and cultures, expansion of the incorporated into the  scientific-
international co-operation and mobility. pedagogical discourse of the European
Henceforth, certain issues pertaining to countries in the 1980ies, owing to
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research works carried out by such
scholars as J. Bolten, A. Bonnet,
E. Bosset, K. Knapp, M. Oliver. In the
future, according to certain documents
issued by the European Council, the
inter-cultural approach still remains a
priority strategy of development of
education in those European countries,
which proclaim positive perception and
recognition of cultural diversity,
elimination of the cultural aggression,
ethno-centrism and racism, cultivation
of conditions for inter-cultural dialogue
between ethnically heterogeneous
groups on the basis of equality of
educational opportunities, as well as
equal access to the educational
resources. The afore-mentioned
scholars have emphasized the need for
development of the inter-cultural and
multi-lingual communicative
competence, the need for
acknowledgement of the advantages of
the cultural diversity, as well as for the
formation of a particular type of
personality, who would be free from
various prejudices or stereotypes and
capable of displaying the examples of
both the national culture and
alternative cultures, which is believed
to contribute to the formation of the
general  European  cultural and
educational environment.

The outline of unresolved issues
brought up in the article. Thus,
despite the numerous declarative
statements issued by the European
Council as well as other scientific
recommendations, - the issues
pertaining to the methods and ways of
practical realization of the concepts of
the inter-cultural education in most
well-developed European countries, in
particular in Italy, which at the present
time is considered as one of the major
European countries that both render
transit of migrants and provides asylum
for the latter, — call for additional
thorough research and further
adaptation for the contemporary
educational conditions in Ukraine.

Aim of research is elucidation of
specific features of the pedagogical
strategies in Italy, which relate to the
introduction and implementation of the
inter-cultural education of students.

Research results and discussion.
Particularly, Italy, being the biggest
Mediterranean country and also
member of the G7, EU and NATO ever
since they had been found and also
considered as Europe’s third-largest
economy, — has been largely facing
recent global challenges as it comprises
nearly S5 million migrants, which
constitute up to 7,5 % of its entire
population and the number of the
inbound migrants has only been seen
as still increasing. [7]. On reacting on
the global challenges in question,
Italian scholars, despite the fact that
the Italian government and relevant
policies adopted as addressed to
migrant’s agenda, do not yet seem to
comprehend the actual gravity of this
issue [9: 52], do attempt to put together
such a system of the inter-cultural
education, which would successfully be
addressed to tackling various
educational needs not only to the
benefit of the dominating ethnical
majority of its residents, but also
certain ethnical groups which have
thus far obtained the status of
"minoranza storico-linguistica" or the
status of refugees or migrants [7].

Therefore, facing the necessity in
searching for new, progressive forms of
co-existence of its residents whilst the
number of ever-arriving migrants has
significantly increased, the Italian
government since end of 1980ies has
undertaken implementation of certain
ways and methods of the inter-cultural
education with the aim of elimination of
the risks of potential conflicts (ethnical,
racial, religious), which might lead to
serious national calamities; the
reduction of confrontation and negative
attitudes to the migrants as well as
representatives of alternative cultures;
exercising the genuine attitudes of
hospitality and well-being, respect,
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dialogue, integrity, — which enable
comprehension of the inter-cultural
phenomenon not as indifference,
oppression or crashing of the national
culture, but rather as an educational
perspective for each and all. All that
was included in and stipulated by
Circolare # 301 dated 1989 [4], which is
deemed by a number of Italian scholars
as a first Vvitally-important step
undertaken by their government in the
process of enrollment of students-
migrants in the educational process.
Named as the "inclusion of foreign
students into the obligatory education:
development and coordination of the
incentive of enforcement of the right for
education", the said circular has
become the regulatory Dbasis for
democratization of the Italian education
by means of recognition of the socio-
cultural and educational needs of the
representatives of various ethnical
minorities and students-migrants living
in Italy. The goal of the document in
question has been in promoting the
command of the Italian language and
culture by foreign students, and also
their comprehension of the significance
of their own culture for the sake of
successful formation of personality [4].
In the year that followed, there
appeared another Circolare #
205/1990, named "The Obligatory
Education and Foreign Students: The

Inter-Cultural Education", which
contained addendums and revisions of
the previously-issued document.

Circular # 73/1992, named "The Inter-
Cultural Dialogue and The Democratic
Co-Existence: Planning of School
Tasks" has introduced first systematic
steps for creation of a system of
teacher’s training focused on the
interaction with representatives of the
national minorities and migrants’

groups [5].
According to certain scientific
sources, the realization of

consequential methods of the inter-
cultural education in Italy on the
regional, provincial and municipal

levels in the form of particular
innovative educational practices has
begun in the 1990’s when in such
major cities as Turin and Milan a series
of  Inter-Cultural Centers were
established [6]. In 1998 they were
united into the National Inter-Cultural
Center Network, which presented a
series of educational institutions that
was in possession of significant
resources, and also conducted their
educational activities in the sphere of
inter-cultural issues, thus, enabling the
following: inclusion students with
miscellaneous cultural traditions in the
dialogue; mediation in various conflicts,
actual exchange of expertise;
elimination of  various phobias,
stereotypes, prejudices; elaboration of
concepts aimed at the multi-cultural
development, as well as respective
academic-methodical materials for its
practical implementation. Furthermore,
the inter-cultural centers in Italy
underwent classification into the
following types: institutional (schools or
local municipal organizations); mixed
(managed by state and private social
entities); private (established primarily
by volunteers) [6]. The activity
programs of the said inter-cultural
centers, as rightly pointed out by
scholars G. Pampanini and R. Cristaldi,
was gradually expanding thus
encompassing a circle of topical issues
such as:

— compilation and analysis of
statistical data in regards to the state
abs scale of migration in Italy, the basic
characteristics of its composition as
well as the median age of the migrants
studied;

— elaboration of  the relevant
strategies of teaching and integration of
migrants into the Italian society,
creation of opportunities for interaction
and mutual understanding between
them and the native residents by
means of their enrollment in various

inter-cultural events (courses,
exhibitions, conferences, seminars,
etc.);
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— conducting discussions, analytical
seminars, round tables dedicated to
discussion of the topical social and
related issues;

— organization of courses teaching to
acquire traits of a genuine Italian
citizen, which promoted better
understanding by the local residents
and the migrants of the social
environment in which they all are
living;

— implementation of the strategies of
successful interaction between the
institutional and  non-institutional
services, schools and centers at the
local, national and international levels
[9: 51-52].

The statistical data retrieved in 2018
has vividly shown that in the near
future the presence of foreign students,
in particular those originating of
migrants’ and refugees’ families, — is
going to be an ordinary occurrence for
the Italian school educational system
[2]. Meanwhile, it is well-worth noting

their ethnical diversity, as presented by
Table #1 [10]. It is also important to
take into consideration the fact, that in
the contemporary Italian society along
with its historically established ethnical
minorities, there has been a significant
increase the number of the "new
ethnical minorities”", which comprise

both the immigrants and the groups

representing "the former emigrants"
[10]. Therefore, taking into the
consideration its obligation of

promoting the "enhancement of open-
mindedness for the immigrants’ culture
and traditions on condition that the
latter are compatible with the national
legislature" [12], the Italian government
has elaborated a national concept of
inter-cultural education having
preserved the spirit and essence of the
"four pillars of education for the XXI
century": to learn how to study; to learn
how to perform; to learn how to live
harmoniously together; to learn how to
live a successful life [11].

Table 1

The Statistical Data in Regards to the Quantitative Composition of Foreign
Pupils Studying in Italian Schools

Romania 25 % Poland 2,8 % Senegal 2,2 %
Albania 12 % Tunisia 2,7 % Serbia 2 %
Morocco 11 % Peru 2,57 % Montenegro | 2 %
China S % Ecuador 2,39 % Kosovo 2 %
Ukraine S % Egypt 2,37 % Pakistan 1,89 %
Philippines | 3,36 % Macedonia | 2,34 % Nigeria 1,8 %
Moldova 3,26 % Bangladesh | 2,17 % Bulgaria 1,29 %
India 3,02 % Sri-Lanka 2,02 %

Thus, as scholar R. Artilei, the inter-
cultural approach in education in Italy
is truly grounded on a dialogue, which
since the beginning of the XXI century
is deemed as an officially adopted
model of the educational policy, the
latter is believed to oppose itself to the
"assimilation” and "multi-culturalism"
[1: 137]. In 2007 the National Scientific
Research Center for Integration of
Foreign Students (La via italiana per la
scuola interculturale e l'integrazione
degli alunni stranieri) was founded. In
the framework of this model the school

curriculum has eventually incorporated
most progressive inter-cultural
practices, which are based on 4
primary principles of universality: each
and every pupil must have equal
opportunities for obtaining the school
education; common school for everyone:
the opportunity of studying foreign
languages in ordinary classes of each
Italian secondary school; the values of
the personal identity: the emphasis on
the wvalue of a personality and
elaboration of educational trajectories
which are be based on the biographic
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and social uniqueness of each pupil;
the inter-culturalism: the aptitude to
understand and  accept  various
alternate cultural traditions, striving for
the social unity [9]. The implementation
of the above-mentioned principles of the
inter-cultural education has been
planned to be attained by the following
ways:

— introduction of a mechanism of the
socio-cultural integration of students-
migrants: the strategy of their adoption
and incorporation into the Italian
school framework, teaching Italian
language as a second language, the
intensification of multilingual
environment in local schools, the
improvement of relations to foreign
families as well as their social
orientation in the Italian society. In
particular, the integration based
activities have been directed exclusively
at non-Italian residents and their
families as these efforts have primarily
been focused upon the provision of the
relevant resources in order to safeguard
the migrants’ right for education, its
equality in education and enrollment in
miscellaneous extra-curriculum school
activities;

— utilization of respective methods of
enhancement of the inter-cultural
interaction: the establishment of
positive relations in a school, the
elimination of potential discrimination,
prophylactic  activities aimed  at
elimination of any negative stereotypes
and prejudices. Thus, the methods of
the cultural interaction have
incorporated all parties that are deemed
active in the educational spheres, as
well as all other activities, which have
to do the pedagogical and didactic
management and also all the changes
that may take place both in schools and
in the society in general,

— enhancement in managing
educational projects and resources: the
autonomy and network interaction with
the educational institutions, the civil
society and geographic areas. The
organizational activities involved are

related to the progressive interaction
with students-migrants, as well as with
their parents, safeguarding the social-
pedagogical support and guidance of
representatives of various ethnical
groups [11: 201].

Subsequently, the Italian network of
the inter-cultural sites (Network
italiano delle citta interculturali), which
was founded on 21 September 2010 in
Reggio-Emilia, has become a network of
Italian towns for the promotion of the
inter-cultural dialogue, promotion of
acceptance of the cultural diversity and
inclusion of migrants in the social life
[6]. The activity of the said network,
which was created for the purpose of
coordination of the national educational
policies related to the integration of
migrants, has been directed at
providing relevant aid to local
administrators in their tackling various
issues related to co-existence of the
local ethnic majority and the
immigrants as well as to carrying out
the necessary measures of
enhancement of the inter-cultural
education.

As a positive result of it, the inter-
cultural education in Italy is nowadays
being implemented, beginning from the
elementary school level. Keeping in
mind the not such a distant future
perspective, Italy appears to place a
special emphasis on working with
children and youth representing
alternate countries as in the near
future it shall be them to represent the
major human resource of social
influence and co-operation. Thus,
Italian schools and other educational
organizations tend to teach their pupils
to respect the cultural identity of each
pupil by ensuring the culturally
consistent and quality education;
extend to each pupil the knowledge
about the culture, relations and the
skills which are indispensable for living
in the society; develop particular inter-
cultural skills and habits which help
boost comprehension, respect and
solidarity between humans, specific
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ethnic, social, cultural and religious
groups and nations [2].

The most relevant methods, as per
pedagogue A. Nanni of the Centro
Educazione alla Mondialita, which are
actually utilized in Italian schools with
the aim of implementation of the inter-
cultural education are the following:

—the narrative method, based on
"personalized narration" in a situation,
when someone else is eager to listen [8].
Thus, not listening to another person,
there arises no inter-culturality which
implies that in the inter-cultural
education a pupil is expected to become
an "actor". The inter-culturality is a
"mutual movement to one another" and
in order to achieve it, — it is insufficient
to simply converse with a representative
of an alternate culture, but it is also
advisable to learn to listen actively in
order to understand the thoughts and
feelings of other people. Precisely that
may be attained through narrating a
fairy tale, giving a party, conducting a
trip, through a game, workshop,
national cuisine degustation, theatrical
performance, singing, watching a
movie, etc. Particularly this method
suggests utilization of real-life stories of
students-migrants, studying the
biographies of prominent people,
keeping diaries, watching fiction movies
and documentaries produced by foreign
film directors, poetry and drama with
the aim of enrolling everyone in an
activity related to the collective act of
cognition;

— the comparative method, which is
utilized for the inter-cultural education
in a situation of cognition, comparison
and conferral of 2 or more narratives or
viewpoints on the same object of
discussion. The examples of
comparison carried out in a school may
be the following: two prominent
historical persons — Marco Polo and Ibn
Battut; two sacred religious books: The
Bible and The Quran (however, to a
bigger degree it may be comparison
between the structural elements of the
Christianity and other religions; the

European and the Arabic versions of
the Cinderella fairy tale, comparison
and discussion of Vietnamese and
Chinese fairy tales; studying the
historic crusades as narrated by both
European and Arabic historians,
studying calendars of various cultures,
the life cycle, etc.;

—the deconstructive method as a
particular strategy of the inter-cultural
education envisages a transition from
the ideology of neutrality by means of
performing "self-destruction” as each
student is expected to reveal what in
particular is not willingly accepted or
recognized in his/her own culture. In
fact, it 1is insufficient to formally
recognize the equality of various
cultures as the personal standpoints or
opinions of their "carriers" still remain
unresolved. Henceforth, as one of the
viable solutions there can appear
deconstruction of beliefs, stereotypes,
cliches, deformational images,
ethnocentric linguistic categories, etc.,
in particular, deconstruction of multiple
beliefs related to Islam, the gender
inequality and such like, — which still
exist in the public mind [11: 197];

—the method of decentralization
which, in the process of the inter-
cultural comparison requires an ability
to abandon one’s own point of view,
thus accepting that it is not necessarily
the only correct one, but rather as one
of the many plausible ones. The
scientific value of the decentralization,
therefore, lies in the transition from the
standpoints of ego-centrism and ethno-
centrism as it implies elimination of
intolerance or racism, which are rooted
in the addiction to one’s own view as
the only "right" one, the only absolute,
the only undisputed opinion that there
can only be. Vivid examples of such
decentralization are as follows; the
discovery of America from the view of
Indians; the crusades from the view of
Arabs; the colonization of Africa as
viewed by Africans; the Little Red
Riding Hood fairy tales from the view of
the Wolf; the Three Pigs fairy tale as
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narrated by each of them;

—the method of recognition of the
cultural heritage which envisages
acknowledgement by students of all the
borrowings and facts that his/her own
culture has actually inherited a lot from
other cultures. In fact, a number of
cultural objects (words, tools, food
products, plants, animals, symbols or
rituals) which are nowadays deemed as
part and parcel of one’s own native
culture, did not historically belong to it.
It, therefore, may be quite useful for
pupils to discern, for instance, which of
the terms used in the Italian language
are actually inherited from the Arabic
language; which mathematical symbols
are Arabic by origin taking into
consideration the fact that the "zero"
symbol was inherited from Arabs
whereas the latte had inherited it from
Hindus; which of the food products
originate from America; or should the
literary masterpiece of Dante’s "Divine
Comedy" be deemed as a tribute to the
"Mohammed’s Book"?;

— the method of artistic activities and
initiatives viewed in the context of the
inter-cultural = education  envisages
encouragement of students to actively
utilize the non-verbal methods of
communication during demonstration
of their own active civic standpoint or
the positive attitude to representatives
of alternative cultures (for example,
during certain anti-racism actions;
visiting Muslim mosques, synagogues,
Buddhist centers; staging an inter-
cultural exhibition, a variety show
featuring ethnic music; ethnic and
multi-cultural festivals featuring
presentation of local cuisine, national
costumes, etc.);

—the gaming method, which is
deemed as a crucial instrument of the
inter-cultural education, especially
whenever it is combined with
miscellaneous types of arts (dance,
theatrical performance, etc.), enabling
the students’ acquisition of the inter-
cultural tolerance and conflict-free
communication in and outside of

schools thus enforcing general social
tolerance of the culture of other ethnic
groups and nationalities [2].

As per Italian scholar A. Castaldi’s
observation, due to implementation of
the above-mentioned methods of the
inter-cultural methods, — each pupil
tends to increasingly develop
himself/herself both mentally and
spiritually by  enriching his/her
outlook, learns to respect alternate
cultures and religions, therefore a pupil
acquires all the opportunities which
help expand his/her outlook and
vision, thus enhancing the aptitude for
adaptation and more successful
adjustment in the everyday life. Besides
that, as per the Author, the inter-
cultural education may help develop
interaction and mutual understanding
between miscellaneous cultural groups,
as well as the capability of accepting
and acknowledging not only one’s own
opinion or view, but also those of
others; instills in students the aptitude
for compassion, understanding, mutual
assistance and support, the capability
of learning something new whenever
conversing with representatives of
alternate ethnic or religious groups,
teaches students to effectively acquire
knowledge from different spheres of life,
thus molding a personality capable of
successful co-existence in a society
which comprises various ethnic, social
and religious groups [2].

Thus, wunder the conditions of
evolution of the inter-cultural
education, teachers in Italian schools or
other municipal or private educational
institutions are noticeably exercising
large efforts in order to teach the next
generation  how  to successfully
establish the social interaction in the
ever-changing, multi-cultural society
and carry out the cultural dialogue
based on the exchange of various
cultural values. Teachers, being the
inter-cultural education facilitators,
strive to implement the inter-ethnical
understanding and form the system of
moral values based on ethno-cultural
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traditions of the participants of the
educational process, also contribute to
bringing up students possessing a
tolerant attitude towards
representatives of alternative cultures.
In fact, it is precisely the formation of a
tolerant personality that is envisaged in
Italy as a paramount aim of the inter-
cultural education as the latter tends to
acknowledge the right of a
representative of an alternative culture
to be different, to be a recognized
carrier of alternative values and it also
facilitates with forming a positive view
and attitude to alternate opinions and
views. For that purpose, a number of
various inter-cultural trainings,
business, academic, role-play and
situational games as being more
powerful techniques of the inter-
cultural education and also helping to
master the ways of the inter-cultural
behavior and develop the skills of
adjustment to the inter-cultural
environment, the inter-cultural
communication and co-operation with
representatives of alternative cultures, —
are now being implemented [11].

Among the institutions that facilitate
the establishment of the inter-cultural
education in Italy, it is herewith worth
acknowledging the Children’s
International Summer Villages (CISV)
as well as the International Youth
Camp which regularly organize summer
camps for children and teenagers from
all around the globe. The main idea of
the above-mentioned camps is shared
living on the same premises as well as
organization of certain inter-cultural
techniques that enable strengthening of
friendship and mutual understanding
between youth of miscellaneous
nationalities. The said Italian
organizations actually assist each
individual with the cognition and
acceptance of alternative cultures, with
learning to respect alternative ethno-
cultural entities and thus learning to
co-exist harmoniously with
representatives of alternative
nationalities, races, beliefs and also

take an active part in various creative
activities established in a dynamic,
multi-national social background, etc.
Undoubtedly, with the help of
conducting the said inter-cultural

educational techniques, Italy has
proved to achieve significant
headway [3].

Meanwhile, as a series of Italian
scholars are rightly pointing out, apart
from the achievements made in the
sphere of implementation of the inter-
cultural education in Italy, there also
have arisen a number of issues which
tend to inhibit from reaching its
primary humanistic goals pertinent to
the children’s social education as
required by the society in general.
Thus, one of the existing topical issues
is deemed to be the elimination of
communicative barriers that tend to
arise when an insufficient command of
the Italian spoken and written Italian
language is displayed by
representatives of various ethnic
minorities or groups studying together
with the Italian ethnical majority [9].
Other existing issues pinpointed as
arising in the process of
implementation of the inter-cultural
education concerned with formation of
a  multi-cultural personality and
comprising the systemic data pertinent
to various cultures as well as certain
inter-cultural communicative and
interactive  skills, intentions and
readiness for establishing an inter-
cultural dialogue, — are distinguished
as those that are caused by
miscellaneous factors such as those of
the alternative religion, the
geographical origin, the cultural
diversity, the relations between the
ethnical minorities, etc. Besides, in the
process of implementation of the inter-
cultural education there has been
detected a certain trend: the number of
the pinpointed issues tends to
significantly decrease whenever the
gradual cultural integration of migrants
into the society permeated by the
ethnical majority, that is whenever
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there arises growing inter-dependence
between different cultures, - which
inevitably entails formation of an
integral and harmonious cultural

system.
Conclusions and research
perspectives. The inter-cultural

education is considered to be a primary
strategy of the Italian educational
policy, as it 1is rooted in the
humanitarian principles of tolerance,
acceptance of others and peaceful co-
existence of all its citizens with the
newly-arrived humans from all around
the globe. In the near future, the inter-
cultural education which encompasses
all groups of the Italian population, is
perceived as a paramount factor of the
perspective evolution of Italy’s multi-
cultural society as the profound
cognition of the mnational language,
culture, traditions and life-styles as
well as those of other nationalities is
treated as a required condition for the
conflict-free interaction and
communication as being an important
factor of people’s intellectual and
spiritual enrichment as well as a
reliable way of maintaining of social
peace, harmony and unity.

Among most effective methods of the
inter-cultural education, which thus far
have been approbated in Italian
pedagogical circles, are the following:
the narrative method, which is based
on the "personal narration" about real-
life stories as rendered by
representatives of various cultures; the
comparative method, which is utilized
for the purpose of cognition , conferral
and comparison of facts or events of
two or more different cultures; the
method of deconstruction of beliefs,
stereotypes, deformational images,
ethnocentric linguistic categories; the
decentralization as a method of
elimination of ego-centrism and ethno-
centrism, tackling aggression,
intolerance, racism; the method of
acceptance and recognition of the
cultural heritage, creative activities and
initiatives which enable establishment

of the inter-cultural tolerance and
conflict-free communication by means
of exercising due respect and
appreciation of the achievements and
contributions of both the national
culture as well as of all the alternative
existing cultures belonging to other
peoples and nationalities.

Therefore, all the elucidated
methods, forms and scientific
recommendations which have been

approbated during the process of
establishment of the inter-cultural
education in Italy, — have enabled the
potential for further implementation of
the most progressive of those in our
own country as well.
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POAb BUXOBATEAIB-MEAIATOPIB B ITIATPHMIII MOBHOI AKTUBHOCTI
AIOAEH 3 TAYXOTOIO

. Apriponmoyaoc

IlIpoyec nionmumku NOUUHAEMBCSL 3 HEOOXIOHOCMI 3ACMOCYBAHHS CNEYIabHUX Ni0x00i8, WO
cmocyromuCsi MOSHUX Mmediamopis, KL 30iCHIOI0Mb NIOMPUMKY Jiro0ell 3 0COONUBUMU OCBIMHIMU
nompebamu, 3okpema, arodelli 3 aayxomor. Cmamms mae HA Mmemi 88ecmu ma NosICHUMuU
OCHOBHI NOHSIMMSL NOCepeoHUUmMBa, NOo8'si3aHi 3 21YXOmOoK ma XapaKkmepusyrmsb  Ymoeu
anyxomu, 6paxosyruu mpyoHowil — cyb'ekmig, ixX MoOXNAUBE CYNPOBOOIKEHHS JI02IKOO mMa
nepcneKkmugor "»Kummeeozo npoekmy” ma 8UKOPUCMAHHAM UUX THCMPYMeHmie Yy HA8UANbHUX
wsxax ma pobomi suxogeamessi NIOMPUMKU.

Mu Hamazaemocob 3po3ymimu, K 00U, 3 SIKUMU MU 83AEMO0IEMO, | Kaacugikyemo ix sk
"pisHux", cmuKarmecsi 3 JKUummsim, 3 HWUMU JA00bMU ma adanmyromsbess 00 cumyauiii
8I0N08I0HO U000 8AACHUX nompeb, 8paxogytoull iCHYrUUl degiyum, Yy KOHKpEemHOMY eunaory,
anyxomy, ma bepyuu 00 ysazu MpPYOoHOWl, 3YCUNASL ULOOEHHOI CoyianbHoi ma IHCmUmMyuyitiHoi
NiOOMpPUMKU, ICHYE MONAUBICML 83aemo0ii 6e3 nocmiliHux ycknadHeHv. IHmepec 0o nocmami
JUH2BICMUUHUX Mediamopig, SIKI NPAYmMb 3 2yXumu ademu, OJsL mozo, wob cmeopumu ma

PO3BUHYMU [HKJIIO3UBHI nepcnekmusu, ki Hadaroms sKicme wasxam, 00360Js€e nooosiamu
OYyMKYy nNpo ICHYBAHHS npupeueHocmi, no Gakmy HAPOOIKEHHS HenpauezoamHum uepes

HeAIOHICM®b.

Knrouoei cnoea: iHeaniOHicMmb, 2ayxoma, NOcepeOHUymeo, Mmeoiayis, HKummesuil NJaH,

ocgima, Jito0U 3 0CObUBUMU OCBIMHIMU nompebamU.

Introduction of the issue. By
mediation we mean, specifically, the
action exercised by a person (or even by
an institution, an association, a
community, a nation) to favor
agreements between others or to make
them overcome the differences that
divide them [5]. To make this happen,
one wonders how to  behave.
Unfortunately, there are many
situations in which, when asked: "What
can I do?", it seems that there is
nothing to do, but we are, perhaps,
conditioned by the idea that what can
be done is only in the sign of direct
intervention, but the problem is right
there: there are situations in which we
can count on direct intervention, but
the majority of situations we encounter
in our human reality do not have the
opportunity to put ourselves in a way,
to activate with direct intervention, but
only to indirect logics. We must not get
into the trap of thinking that if “I can't
do something directly about that
situation, I'm in impotence”. n We have
to do other things, longer, more
complex, more systemic paths, that is,

we have to make those choices that
allow you to activate or connect to the
dynamics that also come to the
intervention [2: 14-17].

Current state of the issue. What we
mean by  brokers: mediator is
everything that arises between educator
and educating, between teacher and
pupil to help the latter to represent
reality to himself; it is known that the
real mediator between reality and
representation of reality is the mediator
or teacher himself, but the latter also
use means, tools, methods, and
precisely mediators called by Olson as
active, iconic, analog and symbolic [1:
7].

To represent the figure of mediators
we can use the metaphor of those who
want to cross a stream that separates
two sides and do not want to get wet:
therefore, they put their feet on the
stones that emerge: maybe throw a
stone to build a foothold where it is
missing. These supports are the
mediators, those who provide support
and who connect to each other. A
mediator is like a simple stone on

101



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 1 (100)

BicHukx 2KumomupcebKkozo 0epxkasHoz0 uHisepcumemu imeHi Isana PpaHkra.
ITedaeoeiuni Hayku. Bun. 1 (100)

which to place your foot to go to the
other shore. The important thing is to
build connections and move forward. If
a mediator did not invite to the next, it
would no longer be such. Here is a
concise and schematic list of what are
the characteristics of the mediators: a
mediator must have the possibility to
open and refer to the plurality of
mediators, both to replace and to
accompany and evolve the mediator
used in a certain period of life; a
mediator must build a point of
convergence of different looks, being an
object external to the subject and
visible to others with a partly shared
and partly non-shared meaning. It
must be able to allow diversity and
unity to coexist; a mediator can
represent the subject without
compromising it: he can test an
insecure ground, explore a relational
environment, without any failures
depressing or injuring the subject; a
mediator must be malleable, in order to
reflect the impression that the subject
places on it without it being definitive
but always perfectible. It can allow you
to exercise the subjective imprint,
experimenting with the creative but
also destructive aspects, being at the
same time an actor and a spectator; a
mediator must be able to conduct and
guide a subject's self-experimentation,
without the subject feeling judged in
such a way as to compromise other
experiences.

These characteristics are not of
importance: they interact with each
other at different times and with
different intensities. Most of the time,
the proper functioning of a mediator
can be experienced, and only in
retrospect can there be, not always
necessary, a reflection that clarifies the
characteristics of this scheme, whose
usefulness is to be interpreted
according to the logic of the
instructions for the 'use. Rather, it is a
scheme that should be metabolized,
and therefore made in an entirely
original way [2: 8-9]. In the particular

case of deafness, reference is made to
linguistic mediators. Language
mediators are those professional figures
who can facilitate communication and
understanding and facilitate the
achievement of the final goal between
two subjects who cannot communicate
in a language understandable to both,
therefore between hearing and hearing
impaired [11].

What is deafness. Before tackling the
specific concept of deafness it is
appropriate to clarify what disability is.
Canevaro means disability as the
reduction or loss of functional capacity
resulting from the impairment. By
impairment is meant any loss or
abnormality affecting a structure, a
psychological, physiological or
anatomical function [2: 121]. Disability
is defined in the United Nations
Convention on the Rights of Persons
with Disabilities as the result of the
interaction between the characteristics
of people and the attitudinal and
environmental barriers they encounter
[2: 58].

Deafness is the more or less serious
reduction of hearing. The term "deaf" is
vague, or rather, it is so generic that it
does not allow to distinguish the many
degrees of deafness, [3: 15] degrees that
have a  qualitative, and even
"existential" importance. There are
people who are "hard of ear" (or "deaf")
who can partially hear how much it is
said, with the help of a hearing aid and
a certain amount of goodwill and
patience on the part of their
interlocutors. Today these subjects use
modern prostheses. Then there are the
"serious deaf', many of whom are as a
consequence of an ear disease or an
accident suffered in the first years of
life; but for them, as for the hard of the
ear, hearing the words of others is still
possible, especially with the hearing
aids available today or in the
development phase, extremely
perfected, computerized, "personalized"
devices. Finally, there are the "profound
deaf people" to whom no future
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technological discovery will ever allow
to hear the words of others. Deep deaf
people cannot converse in the usual
way: they must read their lips or use
sign language, or do both. Not only
does the degree of deafness matter, it
also and above all the age or the stage
in which it occurs. The causes of
deafness can be divided into two main
areas: [4: 30-31] — congenital deafness,
that is, which arose before birth; -
acquired deafness, which arose at the
time of birth (neonatal) or Ilater
(postnatal) [3: 15-17]. The so-called pre-
linguistic or pre-lingual deaf, constitute
a qualitatively different category from
all the others. For these people, who
have never heard in their lives, who
have no auditory memories, nor images
or auditory associations, there can
never be even the illusion of sound.
They live in a world of total and
uninterrupted absence of sound, a
world of silence, their dramatic
condition cannot be compared to
anyone else. The prelinguistic deaf, in
fact, risks being seriously delayed, if
not undermined forever, in the
acquisition of language, if one does not
intervene from the very first years or
months of life. And being impaired in
language for a human being is one of
the most desperate calamities because
it is only through language that we
come into full possession of our
humanity, that we communicate freely
with our fellow men, that we acquire
and exchange information [4: 34-37].

Aim of research is to review and
investigate the avalible data on the
work and communication of mediators
— educators with people with deafness,
and their role as activators of language
support.

Results and discussion. What are
the difficulties of those people facing
deafness issues? No hearing person can
imagine the sensation that can be felt
in interacting with an absolutely
soundless universe, in which the
slightest nuances can emphasize and
fully make the reality observed [3: 7]. It

is good to immediately underline the
difference that exists between deficit
and handicap, which are “two sides of
the same reality. The first refers to the
physical aspect, the second to the
social aspect" (Mottez B., in
Montanini M, et al., 1979). The deficit
somehow measures the decrease in a
benefit, which in our case is hearing,
while the handicap represents the set of
impediments and limits that the deaf
person encounters in participating in
social activities, from school to work to
at leisure. The severity of the handicap
is independent of that of the deficit, in
the sense that a person with profound
deafness may have fewer limits than a

deaf person with mild deafness [3: 19].
The acceptance of the deficit is real
when a person is aware that he can find
himself in difficult situations because
he does not feel, but has the maturity
to face the problem in the right way to
solve it even by simply saying to his
interlocutor: I am deaf, please can to
repeat? Denying the differences,
thinking that speaking well solves every
problem, considering deafness as
something to be adjusted, having a
development model similar to the
hearing one: all this only amplifies the
handicap. There will always be a
moment in the life of a deaf person,
even the one who knows how to speak
very well, in which the communicative
context creates difficulties for her,
brutally brings her back to the deficit,
forces her to remember that she doesn't
hear. That will be the moment of truth:
if the person has built a deaf identity
within himself, he will calmly accept
those limits [3: 51]. The real test of
social integration are friendships and
loves. If it is easy for children to play
together because the communication
context is simple, as one grows, one
realizes that hearing friends show
annoyance and impatience with respect
to repeated requests for explanations,
which are sometimes posed even in
inappropriate moments. Deafness
divides from other people [3: 20]. The
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more you try to conform to the hearing
model, the more you feel the effort and
effort to cancel out a diversity that still
remains because the communication
barriers can be broken down but the
deficit cannot be canceled [3: 39].

Active citizenship encounters
obstacles, obscurity in the
interpretation of the rules of society,
rights affirmed on paper but little
realized in everyday life, prejudices not
only of individuals but widely present in
our history, difficulties in connecting
their project, and therefore living a
perspective, and the realities that arise
daily from the vision that we would like
to glimpse even in everyday life. It is not
an easy path. It is not for those who
have all its functional qualities, and
even more for those who have
difficulties, the fragility connected to
certain limitations, that is, they are
people with disabilities [2: 77].
Regarding specifically the field of
language education, it can be said that
the deaf subject, compared to the
hearing, proceeds at a slower pace and
remains longer in the error phase,
precisely because for him the language
is the result of a learning and not a
spontaneous acquisition. In the lexical
context, in fact, the deaf child presents
deferred learning and then, as he or she
grows, a less good phonological
competence from a qualitative point of
view; it may also happen that some
errors persist in adulthood, typical of
young children, such as in the final
vowel of words.

No hearing person can imagine the
sensation that can be felt in interacting
with an absolutely soundless universe,
in which the slightest nuances can
emphasize and fully make the reality
observed. It is good to immediately
underline the difference that exists
between deficit and handicap, which
are "two sides of the same reality. The
first refers to the physical aspect, the
second to the social aspect" (Mottez B.,
in Montanini M, et al., 1979). The
deficit somehow measures the decrease

in a benefit, which in our case is
hearing, while the handicap represents
the set of impediments and limits that
the deaf person encounters in
participating in social activities, from
school to work to at leisure. The
severity of the handicap is independent
of that of the deficit, in the sense that a
person with profound deafness may
have fewer limits than a deaf person
with mild deafness.

The acceptance of the deficit is real
when a person is aware that he can find
himself in difficult situations because
he does not feel, but has the maturity
to face the problem in the right way to
solve it even by simply saying to his
interlocutor: I am deaf, please can to
repeat? Denying the differences,
thinking that speaking well solves every
problem, considering deafness as
something to be adjusted, having a
development model similar to the
hearing one: all this only amplifies the
handicap. There will always be a
moment in the life of a deaf person,
even the one who knows how to speak
very well, in which the communicative
context creates difficulties for her,
brutally brings her back to the deficit,
forces her to remember that she doesn't
hear. That will be the moment of truth:
if the person has built a deaf identity
within himself, he will calmly accept
those limits. The real test of social
integration are friendships and loves. If
it is easy for children to play together
because the communication context is
simple, as one grows, one realizes that
hearing friends show annoyance and
impatience with respect to repeated
requests for explanations, which are
sometimes posed even in inappropriate
moments. Deafness divides from other
people. The more you try to conform to
the hearing model, the more you feel
the effort and effort to cancel out a
diversity that still remains because the
communication barriers can be broken
down but the deficit cannot be
canceled.
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In the lexical aspect, we often notice
a poverty of words combined with a
rigidity in understanding the words that
take on different meanings according to
the context. In pragmatic skills the deaf
child has enormous difficulties because
these skills are acquired precisely
through sound repetitiveness, which he
cannot use. Looking in particular at the
morphosyntactic aspects, in numerous
studies it has been highlighted that
deaf people encounter difficulties, more
or less serious in these parts of the
speech: use of articles, use of clitic
pronouns, use of prepositions, use of
concordances, use of passive, use of
indirect speech, use of some
subordinates, such as the related ones.
With respect to these errors, the speech
therapist and the teacher realize that,
while it is relatively simple to make deaf
people learn the linguistic mechanisms,
which somehow respond to clear and
regular coding, the learning of those
elements is much more complex. it is
not by chance that they are called free
morphology, in which it is practically
impossible to make explicit a general
rule if not through language training [3:
61-62].

Accompany the person with deafness
in the life plan. Each disabled person
must be guaranteed a personalized
training-didactic path in compliance
with individual needs. The
individualization of the educational
educational path involves the use of a
set of methodologies, tools and
strategies that allow the achievement of
the same educational objectives for all,
through paths that develop differently
in respect of each person's
characteristics. It is important to direct
the objectives of the Individualized
Educational Plan (IEP) to the "Life
Project", thus defining objectives
directly linked to the skills required by
daily life (life skills). The aim is, in fact,
to create a path accessible to all and to
develop skills for prosociality, in an
atmosphere of well-being characterized
by collaboration, encouragement, trust

and mutual respect and, at the same
time, an increase and reinforcement of
cognitive skills and different skills
disciplinary starting from the
development of autonomies [12]. When
we think about learning we always
bring a schematic contrast between the
linear paths that create a possibility of
eliminating the subjects who in the
linearity of the path would never find
the possibility of achieving a goal and
instead the most favorable situation
that is in the network procedure: found
an obstacle, to deviate with clearly in
mind the direction to reach the goal but
taking a different path and still
reaching the goa [2: 80]. This
organization of learning is conducive to
resilience and the growth of active
citizenship. The organization of learning
will become a good organization of life
projects that must help a person with a
disability to realize the value of their
effort and their adaptation, without
having the pretense that it is only
others who have to adapt [2: 85-86].
Having a resilience capacity means
having a chance to regain altitude; the
expression that is used in French
"rebondir' means "to bounce", that is,
not to fall to the ground and stay there,
but to recover altitude. But resilience is
also the ability to find strength in itself
to be able to get around obstacles;
sometimes this is the way to go;
sometimes it is resisting to go beyond
the obstacle.

We know that in many situations a
certain idea of professional ethics
condemns excessively strong
involvement, but involvement is
necessary in accompaniment. The
competence of warm involvement is not
simple: it must be studied and
proposed not as complicity. Otherwise,
tensions are created within the group
with a severity towards the hot
involvement that makes the design and
construction of resilience more difficult
[2: 86]. People who come to the rescue,
organizations, are first of all welcomed
as the element that allows you to
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resume a dialogue that is no longer
possible between us (intra) and needs
to be done with others (inter). Those
who arrive to cooperate must have that
competence which allows them to have
the inter moment that reopens the
space to be reborn and resume, the
intra dimension. This is the helping
competence and this is the role of
linguistic mediators who work with
subjects with deafness. It is therefore
not a simple skill because it needs to
use a progressive way of restoring
mastery of the argument, organization,
economy of thought to the person to
whom it goes to the rescue. The way to
develop an individual life has elements
of understanding of what is a
community situation, and cooperation
takes place taking into account both
the symbols and the community aspect.
What happened to him can have many
similarities with the impossibility,
impossibility can mean having tasks so
elementary, so modest that he has no
"desire", no "stimulation", no incentive
to measure himself with something that
makes him move forward, that allow
him to resume the path of continuous
learning. For an adult, and not only,
this path consists in demonstrating
skills, or in reformulating one's skills in
different contexts. This is what can
happen when there are situations in
which a deficit attracts all the attention
of others and prevents one from seeing
beyond the deficit, from realizing that
there are skills that can be developed
alongside the deficit [2: 43-45].
Addressing the problem: how to
proceed? Which supports to use? The
life of each individual is populated by
utensils, so daily that they are almost
invisible. For personal or home care, for
communication or information, for
mobility or leisure, we use products,
including those with a  high
technological content, which facilitate
everyday life. These are subsidies or
aids in the broad sense. Seen in its use,
a product or tool becomes a subsidy to
the extent that it is functional to a

specific purpose and responds to a
specific need. In education, the various
materials (tools and not), the tools and
equipment to support and facilitate
autonomy, communication and the
learning process are teaching aids.
According to this meaning, subsidies
are not necessarily products intended
for people with special needs; if
anything, it can be said that some
people need modest or substantial
modifications to these aids in order to
be able to use them in carrying out
certain actions, or they need a greater
quantity of service technologies for
carrying out daily activities. On the
other hand, it must be recognized that
there is a wide category of aids that are
specifically designed for people with
disabilities. In general, technical aids
and aids have the same function: to
facilitate the adaptation of the person to
the environment in which he lives,
facilitate his activities and improve his
quality of life. This conceptualization
would be partial if the concept of
accessibility was not referred to here,
that 1is, the modification of the
environment in the direction of the
greatest possible usability by the people
who live there. It is important to
recognize that the reduction of
disability should be sought not only in
the adoption of aids that allow a greater
range and quality of personal activities,
but also through the best possible
adaptation of living environments to
people's health conditions. The set of
aids and technologies for accessibility
constitute the "aid technologies".
Prostheses and orthoses represent the
most used category of aids for physical
and sensory disabilities. Aids for the
deaf may be, for example, telephones
and aids for telephoning and sound
transmission systems [1: 238-240]. The
desire to help deaf people to hear,
amplifying auditory residues, is as old
as man; one of the first attempts at
hearing aids that we know for sure
dates back to the 1800s, when Jean
Marc Itard, a doctor at the State
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Institute of Deaf Mutes in Paris, created
a prosthesis consisting of a double
acoustic horn, joined for the largest
part. These empirical attempts to help
hear materialize about fifty years ago in
the construction of the first true
prostheses: in recent years technology
has  significantly  improved  both
aesthetics and functioning. Linear
amplification prostheses, which
increase the intensity of the sound in a
way 6. Addressing the problem: how to
proceed? Which supports to use?
constant, were followed by
prostheses with non-linear
amplification with automatic volume
control, and finally by digital ones,
which can be adjusted more precisely,
can reduce noise, but above all offer
greater fidelity in sound reproduction,
representing a authentic revolution. In
addition, the directional microphone
allows you to decrease the nuisances
due to too intense sounds, because it
increases the spatial selectivity of
listening. Still in the area of
technologies, so to speak, strictly
rehabilitative, there are computer
programs that allow you to see some
characteristics of your voice, such as
intensity, sound, frequency. The user
can in fact control the emission of his
voice on the screen, training himself to
improve it. The most publicized novelty
of the last few years is the cochlear
implant "... we could say that the
cochlear implant takes on the functions
that a damaged snail can no longer
perform, by directly transmitting the
message in the form of electrical
impulses to the retrocochlear neuronal
structures. In a broader conception we
could therefore speak of an artificial
snail" (Zagis, A. 1997). What must be
clearly emphasized is that the cochlear
implant operation is only the starting
point, because, wunlike what is
commonly believed, the intervention
does not give the possibility to hear in
the same way as hearing hearing and
implies necessarily a speech therapy
that can last up to two years [3: 54-55].

When communicating with a deaf
person using only the vocal language, it
is good to follow some behaviors to
facilitate the conversation because,
even if the person wears prostheses, he
does not always manage to perceive
speech perfectly.

- To allow the deaf person to have a
good lip reading, the optimal distance
in conversation should never exceed 1.5
meters.

- The light source must illuminate
the face of the speaker and not that of
the deaf person: the face must be
turned towards the light.

- The speaker must keep his head
steady and his face must be at the level
of the deaf person's eyes.

- We need to articulate words well,
but without exaggerating. There is no
need to distort the pronunciation, as
the lip reading is based on the correct
pronunciation.

- You can speak in a normal tone of
voice, without shouting. The speed of
the speech must be moderate: neither
too quickly, nor too slowly.

- It is preferable to use short and
simple but complete sentences. It is not
necessary to speak in a childish way,
but it is good to highlight the main
word of the sentence and use facial
expressions in relation to the theme of
the speech.

- When pronouncing unusual names,
places or terms, lip reading is very
difficult. If the deaf person is unable,
despite their efforts, to receive the
message, instead of getting impatient,
you can write the word in block letters
or use, if you know it, typing (manual
alphabet) [3: 56-57].

- It happens more and more often to
see on television, at conferences, at the
university, an interpreter who, by
moving his hands, translates the words
into Sign Language or gives the voice to
a deaf signing person [3: 23].

Sign Language is in fact another aid
that travels on the visual-gestural
channel, intact in deaf people, and
allows them equal opportunities to
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access communication [6]. For many
years now, scientific research, both in
Italy and abroad, has identified
technologies as a particularly suitable
tool for breaking down communication
barriers, because it offers the deaf the
great advantage of being able to use
sight, an intact channel, to access
information. Computer games,
educational programs, word processing,
the Internet, subtitles on videotape and
DVD, GSM mobile phones represent
various facets of the IT approach that
allows you to view words in learning
contexts such as school or speech
therapy, but also for relaxation and
play. thus activating different
approaches [3: 65].

Educational and work paths. The
educational path is based on a project
which foresees the development of
various didactic activities in a learning
context [7]. There is a logic that
supports knowledge called in a broad
"practical" sense. This knowledge -
albeit lower in terms of truth content
than the theoretical sphere - shows in
any case its defined structure that can
somehow be "formalized". This
formalization combines practical
knowledge in the strict (ethical-political)
sense with the wider practice of poietic
knowledge (aesthetics, poetics and
rhetoric) [8]. The ethics, aesthetics and
politics, which underpin the
educational relationship, are therefore
taken into consideration for the training
of the methods used for the education
of the subjects. In Italy and western
countries, in relation to the education
of the deaf subject in the vocal
language, three areas can be broadly
distinguished: oral methods; bimodal
method; bilingual education.

Oralist methods. Within this term,
there are several methods that have the
common characteristic of not using sign
language, with the belief that the
gesture kills the word. The other
common element is the strong
involvement of the mother in therapy,
with the risk of often confusing the

maternal role with the speech therapy
one, with negative psychological
consequences. Bimodal or mixed
method. It has the characteristic of
using a double mode: the acoustic-
verbal one because it is spoken, and
the visual-gestural one because it is
marked, but only one language, Italian.
That is, the word is accompanied by the
sign, maintaining in the sentence the
order of the words of the Italian. For
example, when the corresponding sign
does not exist for proper names,
dactylology or the alphabet of the deaf
is used. We always work on three levels:
phono-acoustic stimulation, lip reading
and cognitive stimulation.

Bilingual education. It is more than a
method, because the subject is exposed
simultaneously to the vocal and sign
language. Spoken and written Italian is
learned with speech therapy, while LIS
is acquired spontaneously and
naturally because it travels on the
visual-gestural modality, and therefore
on an intact channel [3: 35-37]. The
next step, after choosing the method, is
entering the school. A teacher who has
a deaf pupil in the classroom should
review and set up their teaching
differently, then discovering that what
is useful to this student is also very
useful to others, especially when the
background is low and when we talk
about foreign students. Unfortunately,
our school still travels with the frontal
lesson, while it would be advisable to
try in every way to view the topics with
diagrams on the blackboard, support
for images, videos with subtitles,
computer programs. The Italian
teacher, then, should be able to count
on a few hours of language laboratory
aimed only at the deaf, in order to be
able to deepen the use of the linguistic
structures on which these students
encounter difficulties, but also to work
— with the same methodology used in
Italian courses for foreigners — on those
skills of the oral language that mostly
escape the deaf, precisely because, for
them, Italian is L2 compared to the
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Italian Sign Language which, instead, is
L1. The checks should also be in
writing, structured so that the delivery
of the exercise is simple and clear. In
other words, the teacher must have the
certainty that, when the deaf pupil is
wrong, he does it because he has not
studied and not because he has not
understood Italian or even worse in the
case of an oral question, he has not
read well lips [3: 47-50]. The more the
school is able to offer diversified
answers to the deaf student, so that he
or she can choose the most suitable
didactic strategies and communication
methods, the more it becomes an
adequate school to bring out its
potential [3: 77-78]. When the school
process is completed, the deaf young
man has to choose between continuing
his studies at university or entering
into work. For many years now,
scientific research, both in Italy and
abroad, has identified technologies as a
particularly suitable tool for breaking
down communication barriers, because
it offers the deaf the great advantage of
being able to use sight, an intact
channel, to access information.
Computer games, educational
programs, word  processing, the
Internet, subtitles on videotape and
DVD, GSM mobile phones represent
various facets of the IT approach that
allows you to view words in learning
contexts such as school or speech
therapy, but also for relaxation and
play. thus activating different
approaches.

Educational and work paths. The
diploma obtained allows, in most cases,
direct access to the world of work
because the attendance of professional
or technical institutes for surveyors and
accountants prevails. While for many
hearing impaired the university has
become a sort of parking lot waiting for
a job that doesn't arrive, the deaf boy
who chooses to enroll in a faculty does
so because he is truly convinced to
continue his studies, aware of the
difficulties that await him. The

university therefore becomes the
extreme challenge to break down
communication barriers, to be able to
access the highest degrees of culture [3:
40]. The numbers speak clearly,
without the possibility of doubts or
uncertainties: deaf  people face
enormous difficulties in accessing the
highest levels of education. In fact, it
appeared clearly, thanks also to the
profound ability of analysis of some
students that alongside objective
communication difficulties in relations
with teachers and classmates, there are
also a series of individual problems
connected with a bad assessment of
reality and the desire to act as alone,
not to underline one's own diversity. A
crucial point of the integration is also
represented by the cultural preparation
with which the student faces the
university path, which in the case of
the deaf concerns primarily their
linguistic competence [3: 99-102]. As
for the world of work, on the one hand
there is the fear of tomorrow, linked to
the uncertainty of self-employment, on
the other the communication barriers
that objectively reduce the area of
professions, not for personal incapacity
but for the inherent difficulties in works
that bring you into contact with the
public. The key points of vocational
training remain the same as in the
school: communication and specialized
teaching. Experience has shown that
the difficulties can be completely
overcome if the trainer is able to
communicate clearly and above all
completely, even using signs or an LIS
interpreter and knows how to set up his
lesson with a method that is as
visualized as possible. Beyond the
workplace and the possibility of
carrying out a rewarding activity, the
other important aspect is the approach
to the working environment, intended
as a relationship with colleagues [3:
106-107]. An environment that should
be positive and welcoming, inclusive, in
order not to create relational difficulties
which then flow into the work itself and
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which could damage the integrity of the
person with disabilities.

Conclusions and research
perspectives. Methods and
intervention practices. To introduce
what will be called "special methods" it
is useful to clarify and compare the
special and ordinary terms.

By special we mean what is intended
for the exclusive wuse of certain
categories of people, uncommon, of a
particular gender, the opposite of
ordinary and by ordinary [9] we mean
what does not come out of the order,
that is, the norm or normality, and
therefore usual, wusual, common,
regular [10]. This short essay is aimed
at operators who, for various reasons,
work with people who cannot reach
verbal and symbolic communication,
normal and shared [1: 215]. The
condition of the deaf can shed light in
many and various areas, especially in
that of language. The linguistic
challenges they face are extraordinary.
Many of deaf people acquire not only
the ability to express themselves
casually, but also a completely different
language. We need to see these subjects
as a people with their own language,
sensitivity and culture [4: 13-15].

The importance of commas. Surveys
conducted in various countries have
found that many people with severe and
profound deafness show difficulties in
acquiring the historical-oral language.
From the research carried out, it is
clear that, despite the intensity of the
rehabilitative and educational
interventions, the majority of deaf
subjects cannot develop linguistic
competence. The existence of deep
prelingual deaf people who have
developed linguistic competence,
however, shows that deafness is not in
itself an impediment to the acquisition
of  the historical-oral = language.
Logogenia is a method that aims to
make deaf people acquire linguistic
competence in Italian — or in any other
historical-oral language — starting from
a specifically selected and elaborated

linguistic input taking into
consideration the specific condition
determined by deafness [1: 208-209].
The general objective of the method is
to allow deaf subjects to reach a
linguistic competence in Italian (or in
any other historical-oral language)
comparable to that of a hearing person,
so that they can read and understand
independently and completely any
written text, freeing the deaf person
from the need to continually depend on
interpreters or intermediaries of any
kind. In the perspective of Logogenia,
linguistic competence is understood as
the ability to perceive and transmit
syntactic meanings, and can only be
determined by a complete development
of the biological faculty of language,
regardless of the ability, developed by
many deaf people, to use elements of
language to communicate. The
Logogenia method intervenes
exclusively on the understanding and
production of the written language,
integrating existing interventions, in
order to allow the deaf person to
achieve more complete autonomy. The
laboratory aims to allow students to
acquire the basic knowledge necessary,
not to solve, but to identify a specific
linguistic problem.

Non-verbal communication. What
happens if the neurophysiological and
psychological conditions do not allow
adequate language development? It is
determined that part of  the
communication rules that the able-
bodied adult considers as standard
communication rules are not
applicable, or are partially applicable.
Non-verbal communication represents
the first communicative modality that
man manifests shortly after his birth:
starting from the crying of the child, the
first indistinct communicative gesture
that only the mother can interpret, the
gestures of indicating are structured in
succession. the use of concrete and
symbolic objects, the acquisition and
reproduction of images, to then get to
the experience of writing, going through
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the doodle. Non-verbal communication
has structured some techniques in
itself, which are briefly presented as
tools for communicating with those who
cannot do it like others [1: 215-216]. A
non-verbal communication technique is
Gestural Communication. There are
several gestural communication
systems that use gestures to express
words or concepts. Some are simple
systems, made of "personal" gestures,

usually  performed  spontaneously.
Others are codified systems of gestures,
that is, languages conventionally

structured, with their own grammar
and syntax, the main of which is the
Italian Sign Language (LIS). Sign
Language LIS is a language in all
respects, a non-verbal communication
system that uses the visual channel: for
this reason it is mainly used by deaf
people with good visual residues. It
allows you to express words, actions,
concepts, through precise signs given
by the movements of the hands, fingers
and facial expression. Furthermore, as
regards the contents, it can represent
unlimited meanings, emotions, feelings
through facial mimicry and the
modulation of the signs, in their
inflections and nuances. The LIS Sign
Language is therefore a real language
with its own system of complex rules,
grammatical and syntactic structures.
Another non-verbal communication
technique is Dactylology. This system is
composed of a series of movements
made by the fingers of the hands: the
main feature of this method is the
ability to express each letter of the
alphabet using only the movements and
positions of the fingers of the hand.
Typing is normally used in conjunction
with other systems (visual or tactile),
such as Sign Language [1: 221-222].
Easy communication. Facilitated
Communication is a particular type of
non-verbal augmentative alternative
communication which, through specific
contact and the use of the competence
of indicating, can favor written
communication and, therefore,

interaction, and, even better,
integration with reality by a subject
with disturbances in executive
functions and language. Like all
mediators in  special education,
facilitated communication is not an end
to be achieved, but a means to be
learned to wuse through which the
disabled person can express himself
unequivocally, improving the quality of
life. The ultimate goal of the
pedagogical project that must be
pursued through a very precise and
structured path of steps and stages to
be achieved, is to make the person
facilitated autonomous both at the level
of communication and at the level of
thought. The diffusion of facilitated
communication and the clarification of
the essential lines that characterize it
and ensure its correct implementation
is due to Rosemary Crossley, an
Australian pedagogist. Crossley began
to structure a communication based on
the indication, by the subjects, of
objects corresponding to what he
nominated, following the request for
indication of the corresponding written
words. The term '"facilitation” means
nothing more than a contact, a physical
support, which, applied to the part of
the body responsible for carrying out a
certain action, has the purpose of
activating the movement. The empathic
relationship between facilitated person
and facilitator must be considered a
necessary condition for the application
of facilitated communication. Contact,
in facilitated communication, is not a
simple overlapping of parts, but the
concrete, visible result of a harmony
between facilitator and facilitator,
which has its origin in a relationship
between the two people characterized
by trust and listening, generating a
feeling welcomed and understood by
the other. Fundamental, therefore, in
this sense is the sharing of the project
between the  facilitated  subject,
facilitator and living environment, as
knowing the objectives to be pursued
and the sense of the proposal of some
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activities, sometimes trivial, especially
at the beginning and every time which
decreases the degree of facilitation,
empower the person for the work you
want to do with them, motivating them
to commit themselves, to collaborate
with us [1: 226-228].
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The curricula of higher education institutions that train specialists in the field of electrical
power engineering, envisage mastering a certain list of competences, achieving program results,
which allow to solve specialized practical problems, the solution of which is unlikely without the
use of theoretical basis and methods of physical, natural, social and economic sciences. The
modern engineer must possess the certain set of knowledge and skills that allow him or her to
theoretically anticipate, substantiate and determine particular tasks, situations, problems. The
topical issue of modern higher education is the preparation of a competitive in the labor market
specialist, who is able to combine the theoretical knowledge gained with practical skills, who can
design a detailed model of the sequences of required actions and tasks, as well as to justify the
choice of a particular equipment and toolsets. However, the excessive amount of data that
influences the modern young individual in one way or another does not allow him/her to
concentrate his/her work in the necessary direction in order to determine priorities, including
choosing and studying a particular course. Recently, a young person is not always aware of the
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need to perform the types of tasks envisaged in the curriculum, thus, treating the overall
educational process lightheadedly without real-life industrial conditions proper simulation and
analysis. Therefore, one of the main tasks of the teacher is to assist the student in combining
theory with practice, in order to give impetus to independent actions, stimulating them to actively
perform cognitive and research activities.

The article deals with the problem of close combination of laboratory work with practical
investigation in order to increase their joint efficiency. The combination of theory and practice that
occurs in the laboratory during the laboratory procedures involves the activation of students’
cognitive activity, the provision of specific nature of the learned material at lectures and
independent work, facilitating detailed and deeper assimilation of educational information. At the
same time, the compliance of laboratories with the requirements of technical aesthetics and
ergonomics, methodological substantiation of laboratory and practical classes will contribute to
the education of students in the sphere of culture of work, which will also positively affect the
quality of students' educational and cognitive activity, as well as their practical training. Our
research offers a technique for improving laboratory work by introducing experimental verification
of the results obtained during independent work.

Key words: theoretical training, self-study, students’ cognitive activity, practical work,
laboratory work, theoretical foundations of electrical power engineering, workbook, experimental
assessment.

YOOCKOHAAEHHSI METOOUKH IIPOBEJIEHHSI AABOPATOPHO-
IMIPAKTUYHHX 3AHSITH IIPU IIIATOTOBIII $AXIBIIIB 3 EAEKTPUYHOI
IHXXEHEPII

A. I1. Boiinuuskuii, I. B. HeaaBeuska, I'. C. Aorsinos, B. B. MeabHHYYK

Hasuanvti npozpamu 3arknadie euuioi ocgimu, uio 8edymeb nidzomosKy axisyis Yy 2anysi
esleKkmpoeHepzemuku, nepedbauaroms ONAHYSAHHS NESHUM Nepenikom KomnemeHmHocmell,
O0O0CSIZHeHHST NPOZPAMHUX pe3ylbmamis, Uio 0armeb MOMKJAUBICML SUPILUYEAMU CNeyiali308aHI
NpaKmuyHi 3a0aui, BUPIULEHHSL SKUX MALOUMOBIPHO 6e3 3acmocy8aHHs meopiil i mMemooig pizuko-
MEeXHIUHUX, NPUPOOHUUUX MA CYCNLTbHO-eKOHOMIKO Hayk. CyuacHull iH)KeHep NO8UHEeH 80100imu
mum nepenikom 3HaHb i YMiHb, W0 00380II0Mb meopemuuHo nepedbauamu, obrpyHmosysamu
ma eusHauamu mi uu HWi 8UpPobHUUL 3a80aHHS, cumyauyii, npobremu. AKmyanisHow npobremoro
cyuacHoi suuioi oceimu nidzomoeka paxisyst, KOHKYPEHMOCNPOMONHO20 HA PUHKY npauyl, sKuil
30amHuil NoeOHAMU OMPUMAHI MEOPemuUUHi 3HAHHS 3 NPAKMUUHUMU HOABUUKAMU, 30amHUL
Mmodenroeamu npouyec ma obtpyHmosysamu 8ubip mozo uu iHuio2o obnadHaHHs. IIpome HaoMmipHa
KLIbKICMb NOMOKI8 HPOopMAyii, SKI mum YU HUWUM UYUHOM 6NIUBAIOMbL HA CYUACHY MOJ00Y
JIOOUHY, He do38oastomb il KOHYeHmpysamu cgoto pobomy & HeobXiOHOMY HANPAMLI 3 Memoro
8U3HAUEeHHs 0151 cebe npiopumemHux 3a80aHb, Yy MOMY UUCAL N0 UAC BUBUEHHS MO20 Ul THULO20
Kypcy. OCMaHHIM UACOM MON00A JHOOUHA HEe 3A82KOU YCBIOOMNIE HEeObXIOHICMb BUKOHAHHS 8U0i8
3a80aHb, nepedbaueHUX HASUAJIbHUMU Npozpamamu, nioxooums 00 BUBUEHHSI NOBEPXHE80, He
npoexmyrouu mamepian, Wo eU8UaAEmMscsl, HO peanbHi 8UpobHUUL ymosu. Tomy 0OHUM 3 OCHOBHUX
3a80aHb nedazoza € HAOAHHST 00NOMo2U cmyoeHmy Y NOEOHAHHI Meopil 3 NPAKMUKO, HAOAHHS
nowmosxy 00 camocmiliHux Oill, AKi euKauKaroms iHmepec 00 OOCNIOXKeHb, AKMuei3yrmo
NisHABAbHY OsIbHICMb.

B Oanili pobomi pozensdaemvesi npobrema micH020 NOEOHAHHS NabopamopHuUx pobim 3
npaKmuuHuUMU 05l 30LabUWeHHs ix cymicHol egperxmugHocmi. IToeOHAHHS meopii i npaKkmuku, siKe
giobysaemovcss & sabopamopii nid uac BUKOHAHHSL JabopamopHux pobim, nepedbauye
aKmugizayiro Ni3HABanbHOi OislbHOCMI cmyodeHmis, HAOAHHSL KOHKPEemHo20 xapakmepy
BUBUECHOMY MaAMePIaNYy HA JeKYisiX ma Npu CAMOCMIlHIN pobomi, CNPusiHHSL 0emastbHOMY 1 OLnibuL
2n1ubOKOMY 30CE0EHHIO HABUANLHOI IHpopmauil. IIpu uyvbomy ei0nosioHicms sabopamopiii
BUMO20.M MEXHIUHOI ecmemuku ma ep2oHOMIKU, memolduuHe Ob6TpYHMYeaHHs 1abopamopHo-
NPAKMUYHUX 3AHSMb CNpUsiMuMme BUXO08AHHI0 Y cmydeHmis KYJabmypu npayi, NO3UMmMueHo
gniugamuMme Ha SKiCMb HASUAIbHO-NISHABANLHOI OSLILHOCMI cmydeHmig 1 iX npakmuuHy
nideomoexy. B pobomi 3anponoHo8aHO Memoouky YOOCKOHANEHHSI NabOpamopHUX 3aHSMb
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WLNXOM 8NPOBAONEHHS eKCNePUMEHMANbHOL NepesipKU /1ACHUX pe3yibmamis, OmpUMAHUX Nio0

uac camocmitiHoi pobomu.

Knrwouoei cnoea: meopemuuHa hid2omoeka, CAMOCMIUHA hidzomoekda, hni3HA8A/IbHA
aKkmueHicme cmydeHma, npakmuuHa poboma, JsabopamopHe 3aHsmms, CAMOCMIUHA
nidzomoexa, meopemuuHi OCHO8U eleKMmpOmexHIiKU, pobouull 30ouwum, eKcnepumeHmMaibHa

nepesgipka.

Introduction of the issue. The
growth of the total amount of scientific
knowledge and integration of science,
on the one hand, and increasing
specialization of knowledge on the
other, demand that fundamental
training of students must be of a high
level and intensity, but at the same
time it must be carried out according
to the needs of society to the
multilateral development of personality
combined with the maximum
development of his/her individual
abilities and inclinations. The
educational programmes of many
higher education institutions, which
are used in the process of training of
electrical engineering specialists,
provide graduates with the ability to
solve specialized issues and practical
problems not only in the specific
discipline or field of knowledge, but in
electrical engineering and
electromechanics in general. The rapid
development of industrial production,
its scientific substantiation, support
and improvement are closely
dependent on the development of the
education. Successful implementation
of modern production processes is
associated with  the  generalized
combined qualities of a specialist, as
well as with the level of professional
suitability and competences acquired
through education. This encourages
the application of theories and
methods of engineering sciences in
practice and is characterized by the
complexity and uncertainty of the
conditions.

As for the realization of the potential
of a personality, it can be achieved, if
the education system enables every

young individual on a broad general-
and narrow  specific field-based
foundation to receive appropriate
multiprofile qualification with the
particular specialization, which means
mastering a profession at the highest
possible level. One of the main tasks in
the training of professionals is a
fundamental improvement in the
quality of education.

The list of competences that a
modern engineer should possess, first
of all, includes the ability to
theoretically predict, substantiate and
determine topical production tasks,
situations, problems and issues. The
combination of theoretical knowledge
with practical skills, the ability to
model the process and competently
justify the choice of appropriate
equipment makes a graduate of higher
technical education competitive in the
modern labor market. Thus, the
organization of the educational process
according to the model "lecture (theory)
— practical work - laboratory work —
preliminary or final assessment" is
substantiated enough in the study of
not only electrical engineering
disciplines, but natural sciences as
well.

Laboratory classes belong to the
category of organizational forms of the
educational process, where, first of all,
the issues of integration of knowledge,
intellectual, as well as practical skills
and abilities form such important
professional and personal qualities of
the student as independence, activity,
ability to think freely and analytically,
mastering new ways and methods of
problem-solving, extrapolating and
applying them to new situations, etc.
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They are conducted through the
students' self-completion of quite
specific subject tasks using equipment
adapted to the conditions of the
educational process, which reflects or
models production-based situations.
One of the important advantages of
laboratory work, in comparison with
other types of classroom activities, is
the integration of theoretical
knowledge with practical skills of the
student in a single research-like
process [5]. Quality laboratory work

requires the students’  creative
initiative, autonomy in decision-
making, deep knowledge and

understanding of educational material.

Practical work, as a method of
learning, is a way of discovering and
enhancing the skills of calculating and
justifying choice of corresponding
equipment, devices and production-
critical procedures; thus, by didactic
nature, practical work is close to
laboratory work [10: 3]. Laboratory
work and practical activities unite and
complement each other, moreover, in
some cases, the term "laboratory and
practical work" (for example, in
physics, electrical engineering,
electronics, metrology, etc.) is used.

Increase in the efficiency of the
laboratory and practical activities,
including proper organization of
educational and methodological work
requires educator’s deep knowledge of
form and structure of each separate
type of lessons, creating appropriate
environment for the development and
improvement of students’ skills and
abilities in engineering disciplines.
Currently, thorough research and
practical activities in the field of
development and approbation of
different systems of pedagogical
monitoring and assessment of
laboratory-practical lessons are being
conducted [6; 7; §].

Object of research: laboratory and
practical activity of the vocational
training educator of higher educational
institutions.

Subject of research: laboratory-
practical works as the tool of
mastering knowledge, skills and
abilities by the students.

Aim of research is to identify
theoretical and practical aspects of
improving the organization of
laboratory-practical works as a form of
assessment of vocational knowledge of
students of tech specialties in higher
educational institutions.

Current state of the issue.
Performing the task of improving the
quality of education requires the
implementation of a range of measures
aimed at enhancing different
components of training process,
moreover, previous experience and
analysis of technical disciplines’
structure has detected the
ineffectiveness of conventional lesson-
based material presentation. In order
to increase the efficiency of the
educational process, it is necessary to
determine the ways to improve the
system of education, which helps to
increase the level of students'
knowledge assimilation and skills
formation. For this purpose, a system
consisting of the following levels is
becoming particularly popular:
motivational basis (interest) — active
mental activity — individual perception
of educational material — imagination
— ability to create — development of
thinking and emotional perception —
synthesis of knowledge — conscious
learning — abilities and skills —
creativity — productive activity. The
implementation of this system uses:
didactic principles aimed at ensuring
the effective acquisition of knowledge;
development of analytical abilities and
skills. The development of analytical
thinking involves a holistic perception
of the studied objects and phenomena,
the separation of the constituent
elements of internal and external
interconnections.

A prerequisite for the
implementation of such a system is the
choice of forms of organization of
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students' educational activities. In the
international educational and
pedagogical practice, such means of an
objective assessment of the level of
mastery of the integral, general and
professional competences of the
applicant of engineering specialties
becomes more widely used.

However, there is a number of
disadvantages in the organization and
conduct of laboratory classes in pre-
higher and higher education
institutions: the equipment used does
not always meet current requirements;
the sequence of laboratory work on
topics for each student does not
always correspond to the structural
and logical scheme of the discipline —
the topics of laboratory work do not
always coincide with the material
learned during lectures and seminars;
the level of independent preparation of
students for laboratory work is
inadequate; control of readiness of
each student at admission to
laboratory work is not deep enough;
students do not always have sufficient
skills in analyzing the phenomena
under study and the ability to make
conclusions from the results of
experiments; students spend most of
their time not achieving the main goal
of the work, but performing
intermediate activities; the individual
preparation of the student is not
always taken into account; when
evaluating the results of laboratory
work, the focus is often on the
structure and design of the report,
without properly assessing obtained
practical skills and abilities. As for the
forms of organization of laboratory
work, they can be divided into frontal,
group, individual.

The frontal form of conducting
laboratory @ work is the  most
widespread, and is characterized by
forming relatively small groups of

students (3-4 individuals)
accomplishing the same tasks, while
performing similar work

simultaneously. Laboratory work of

this type is carried out in accordance
to special programmes and
instructions. Conducting work in such
a way does not require considerable
effort on the part of the teacher
regarding its organization, however, it
requires a sufficient number of
corresponding equipments. The frontal
form of the organization of the
laboratory work gives the opportunity
to save the teacher's time for the
development of content and selection
of distributing material, as well as it
helps to evaluate the feedback and
perform assessment.

The major disadvantage of frontal
laboratory work form is the low
cognitive autonomy of students in the
process of tasks completing. Besides,
performing the laboratory work
simultaneously implies coping
techniques and methods of execution
of certain tasks without understanding
the essence of the phenomenon
investigated, uncontrollable exchange
of experimental data between the
group members, which leads to
formation of noncreative mechanical
patterns of behavior.

The group form of organizing the
laboratory = work  implicates  the
distribution of different tasks and
equipment, which are preliminary
selected for each group of students
within the same topic. It has a number
of advantages: first of all, the
possibility of taking into account the
individual characteristics of students,
including: the level of their academic
achievements, interests, ability to
provide assistance or being assisted by
groupmates, assessment, self- and
mutual assessment. In addition, this
work form allows the students to use
the equipment more efficiently.
Moreover, each group performs a
particularly selected task, which
reduces to the minimum the possibility
to cheat or share the experimental
data between the representatives of
different work groups.
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The cyclical form of laboratory
activities involves the division of all
laboratory activities, provided by the
programme of the course, into several
cycles, which correspond to its certain
sections. Each laboratory work is
performed according to the schedule,
which allows to perform
simultaneously different types of lab
work of a certain cycle.

The major disadvantage of this kind
of activity is their discrepancy with the
theoretical material presentation and
distribution, which results in
incomplete or incorrect understanding
of the origin and/or essence of the
investigated phenomena, thus,
reducing cognitive activity of the
students.

Individual form provides for each
participant to perform a certain
laboratory work on a special schedule,
while all the students simultaneously
work on different topics. It should be
noted that such type of activity
requires a special organization,
individual guidance and control over
the work of students from the side of a
teacher. However, it allows to take into
account the individual characteristics
of each student during the course of
work

According to our point of view, the
use of individual laboratory classes is
appropriate at the beginning of the
first year of study, when students
learn the methodology of experimental
work in the laboratory. The use of such
courses in senior courses should be
based on the specific interests and
inclinations of particular students, as
well as providing the variability of
tasks.

Therefore, it can be noted that the
individual form of laboratory work
meets the current trends of the
education system, in particular, it
implements a  personality-oriented
approach, promotes individualization
and differentiation of learning. The
essence of individual form  of
organizing laboratory work lies in

designing individual tasks, choosing
and differentiating didactic material,
setting goals and objectives of the
corresponding kinds of activities,
implying variability of the algorithm of
its compliance, taking into
consideration the tempo of the
educational process in accordance to
the needs and capabilities of particular
students, the level of formation of their
skills, abilities and their theoretical
readiness.

The differentiated form of
organization of laboratory work
requires more teacher’s effort and time,
in addition, the process of obtaining
the feedback after the accomplishment
of individual tasks and their
assessment is significantly
complicated. Regardless of the
specifics of the forms of organization of
laboratory work in the process of its
implementation, such methods as
analysis, synthesis, comparative
analysis, diagnosis, conclusions
making are predominantly used.

In the process of performing
laboratory work, students obtain
theoretical and practical knowledge,
independently = make  "discoveries",
polish individual executive and self-
experimental skills, perform multiple
research activities, as well as learn
how to plan step-by-step sequences of
actions, predicting preliminary and
final results, evaluate probabilities,
etc.

It is also important for the teacher
to ensure that the laboratory work is
well-organized and precisely conducted
(for example, to clarify the subject,
goals and tasks; to instruct students
on the performance of the work; to
remind the rules of conduct and
safety).

The laboratory class should be held
with the number of students that does
not exceed half of the academic group.
In some case (requirements for safety
of life, limited number of workplaces,
etc.) it is allowed to conduct laboratory
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classes with even smaller number of
students.

Assessing the forms of organization
of laboratory work, we note that each
of them has its own peculiarities, in
particular, the disadvantage of the
frontal form is the low cognitive
independence of students during its
implementation [2]. Performing
laboratory work by all students of the
subgroup simultaneously leads to
copying techniques and effective
means of performance while solving
problems without a deep
understanding of the essence of the
phenomena under study, thus, the
efficiency of mastering the respective
competences greatly decreases.

The disadvantage of the cyclical
form of organization of laboratory work
is its dynamic nature that outpaces
the study programme material, which
leads to incorrect and inaccurate
understanding of phenomena or
processes, and, as a consequence,
reduces the students’ cognitive activity
[2].

One of the main tasks of improving
the educational process is designing
new methods of organizing its forms,
including laboratory classes. The
following ways can be distinguished in
this direction: improvement of the
material and technical base of
laboratories; improvement
(complication) of previously performed
laboratory works; modernization of the
laboratory  structure, methods of
measurements and calculations, etc.;
increase of activity and independence
of students; wuse of computer
technology. Thus, according to our
point of view, one of the major ways to
enhance the organization of the
laboratory practicum in higher and
pre-higher educational institutions is
to strengthen individual work with
students, namely in conducting
laboratory classes, controlling and
assessing them.

The individual form of conducting
laboratory work provides for each

student to perform certain sequence of
tasks on a special schedule, which is
possible only with sufficiently strong
material base, and requires a lot of
teacher’s time, who is responsible for
conducting the  monitoring and
assessment of the corresponding
students’ activities. However, it allows
to find individual approach to each
student and to take into account
his/her personal abilities and skills.

Therefore, it can be emphasized that
the individual form of laboratory work
corresponds to the current tendencies
of the development of the education
system, in particular, it implements a
personality-oriented approach,
promotes the individualization and
differentiation of learning.

Laboratory classes are considered
the most conservative according to its
organization and methodology. This is
strongly connected with the functions
they perform, the content of the work
and the specificity of the learning
process to acquire the relevant
practical skills and abilities.
Ya. Ya. Boliubash [3] distinguishes the
following stages in the structure of
modern laboratory classes:

— preliminary control of students'
readiness for specific laboratory work;

— performing specific tasks in
accordance with the topics offered;

— failing individual report;

— assessment of students’ work by
the teacher/supervisor.

Thus, students are presented with a
list of individual tasks:

- to wunderstand and properly
formulate the aim of the experiment;

- to present its course
independently and clearly;
- to select the necessary

equipment items;

- to carry out the experiment,
including the observations stage;

- to record the results of the
experiment.

After that, the student, based on
his/her own theoretical knowledge or

119



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 1 (100)

BicHukx 2KumomupcebKkozo 0epxkasHoz0 uHisepcumemu imeHi Isana PpaHkra.
ITedaeoeiuni Hayku. Bun. 1 (100)

using auxiliary specialized literature,
substantiates the obtained results. The
teacher acts as a consultant, providing
the student with the necessary and
appropriate methodological assistance.

Results and discussion. [t is
important to create appropriate
psychological environment, such
conditions for students at the
laboratory-practical classes that would
stimulate them to work creatively, so
the teaching and support staff must be
highly-qualified and undergo
corresponding pedagogical training [9].

In this situation, classes should be
organized in such a way that each
student (academically: strong,
medium, weak), corresponding to the
professional level, felt the need to
improve the quality of his/her training.
Thus, the teacher, according to the
needs and interests of the student,
should provide methodical assistance,
creating a set of individual tasks,
taking into account his/her level of.
Individualizing the tasks of laboratory
and practical work, it is necessary to
preserve the integrity of the system of
theoretical and practical training, the
connections between them, to consider
them as a whole, when each lesson is a
topically-completed  link  of  the
educational process.

Due to specific psychological and
age-based peculiarities, students can
much more easily and effectively
percept and assimilate the visual and
interactive  forms of educational
material in comparison with abstract
textual assets [4]. It is known that
according to the theory of associative
memorizing, data that is obtained via
multiple channels, including text,
video, graphics and sound is being
deeply stored in memory and can be
access for significantly longer period of
time, thus, making the interactive
forms and means of education
increasingly popular.

As laboratory work may be limited to
a range of competences, it is
appropriate to combine it with such

means of assessment as oral
questioning or testing. Moreover, such
a combination may  sufficiently
encompass the examination of
knowledge and the ability of the
student to minimize the time costs,
and also exclude any written sphere
difficulties. It should be noted that
alongside with capable individuals with
good theoretical basis and ability to
successfully use it while dealing with
real-life activities, there are mediocre
students with insufficient level of
training, but with a well-developed
intuition that increases the probability
of obtaining academic achievement,
similar to those of the better trained
individuals. In our case, interactive
forms and means of presenting
educational material are of higher
effectiveness due to close
interconnection of laboratory and
practical classes.

As long as laboratory work may limit
the range of competences developed, it
is appropriate to combine it with such
lessons as individual practical work.
Thus, the student mandatory receives
a list of vital theoretical knowledge and
practical skills on a particular topic,
making the successful completion of
the tasks given without them
impossible. After conducting
calculations required, the student
should check them experimentally by
performing laboratory work. The
quality of performance of the
calculation  part, the level of
assimilation of theoretical material is
assessed during oral questioning or
testing, which saves the time and effort
of the teacher.

This hypothesis was tested on the
example of the discipline "Theoretical
Foundations of Electrical Engineering",
designed for students, who receive a
Bachelor's degree in the specialty 141
"Power engineering, electrical
engineering and electromechanics".
The aim of laboratory-practical classes
of the corresponding discipline is to
teach students the methods of
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calculating electromagnetic processes
and corresponding energy
transformations, mastering the basic
concepts and laws related to the
practical use of electrical and magnetic
phenomena, mastering methods of
analysis of electric circuits (DC and
AC).

The most important condition for
the effectiveness of training in carrying
out laboratory and practical work is
the obligatory independent cognitive
work of the student, therefore,
students are offered workbooks, which
contain guidelines and essential theory
on the topic. Workbook contains
structural directions for the following
tasks:

— independent homework;

— experimental tasks for classwork;

— practical tasks to substantiate
laboratory work.

The workbook contains systematized
and clearly outlined theoretical and
methodical material that covers
practical and methodological issues of
the discipline "Theoretical Foundations
of  Electrical Engineering". The
structure of all laboratory works, their
content and visual illustration of
theoretical material by the schemes of
measurement of  electrical and
magnetic quantities are
methodologically justified, which
makes the instructions of the
workbook convenient for independent

study of the material by students of

full-time and part-time (distance)
forms of study [5].
As an example, lets review a

fragment of a workbook from the
discipline "Theoretical Foundations of
Electrical Engineering". For the
branched electric circuit (fig. 1) it is
known: electromotive force (EMF) of
electric current sources and resistance
of the resistor (table 1).

D= £, C>E3
I 1 I LlIn 14

IE g

Fig. 1. Schematic diagram of electric
principle for laboratory and practical
work

The task is to determine the currents
in the design (fig. 1) wiring diagram by:

1) Kirchhoff’s Laws (Kirchhoffsches
Gesetz / KL);

2) the method of contour currents
(MCC);

3) the two-node method (TNM).

Next stage is the assessment of
experimental data obtained.

Table 1
Source data for the calculation work
™)
g |R,om E,V Meronn
o BHKOHaHHS
g R1 R2 R3 El E2 E3 Full-time Part-time
1 130 120 110 10 15 12 KL, TNM TNM, KL
82 120 110 11 12 15 MCC, KL MCC, TNM
130 68 110 13 17 10 MCC, TNM TNM, KL
30 [130 |68 110 |16 |13 [18 |KL, TNM | TNM, MCC
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Note:

The internal supports of the sources
are equal to e.s. — 0 Ohms

KL - Kirchhoff’s Law

MCC- the method of contour currents

TNM - the two-node method

Figure 3 shows a diagram of typical
electrical laboratory installation for

checking the correctness of home
practical work in the form of an
example of the calculation of currents
of a branched electric circuit (fig. 1)
(direct current / with two nodes). The
calculation method is given in the

workbook. The general view of the
laboratory
figure 2.

installation is shown on

The laboratory installation consists
of two parts:

Part one — power supply with three
identical adjustable integral stabilizers
(5... 25 V) with power load of 1 A each.
Integral  stabilizers are  protected
against overload. Fig. 1 indicates that

a

they correspond to E1... E3. The choice
of integral stabilizers due to their
proximity to the ideal voltage sources
for internal resistance;

Part two - power load resistors
(R1...R3), which consist of resistors of
variable power load (fig. 3).

R7

R2 S7

R3

R4

R5

52 R6 3
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Fig. 3. Schematic of typical electrical installation for laboratory work.
a — power supply unit (PSU); b — resistors matrix

Resistors’ power load is given in
table 1. The number of resistors in
combination is 9. The number of
combinations of EMF values is quite
large. The magnitude of the currents in
the respective circles is determined by
Ohm's law:

where Ur - is voltage drop on
resistor.

The voltage drop is determined by a
digital combination device located on
the power supply unit. This (indirect)
measurement method allows to expand
the possibility of obtaining information
on the application of two laws - the
second Kirchhoff’s law and Ohm's law.
Resistors R1, R3, R5 modulate
corresponding voltage of power supply
units E1...E3. To complicate the
practical task, a current generator
(current source) G1 is provided. This
laboratory equipment acts as a 'lie
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detector" in checking the quality of
previously performed calculations. The
preliminary calculation of currents is
performed within the framework of
practical or independent work of
students.

Conclusions and research
perspectives. Described method of
organization of laboratory-practical
work encourages the student to
perform corresponding types of activity
independently, thus, requiring only
obligatory preliminary comprehension
of theoretical material, which is needed
to master programme(s) of a particular
discipline.

The experience of wusing the
combined form of practical-laboratory
classes convincingly indicates that the
developed system gives the opportunity
to form the ability of students to
analyze the sets of experimental tasks,
as well as to conduct experimental
activities freely and independently,
while being engaged in decision-
making and taking responsibility for
relevance of obtained results of the
experiment. Further research
perspectives  imply developing a
reliable methodological ways and
means of student’s self-assessment,
experimental data generalizations and
assimilation, while maintaining their
considerable freedom and
independence.
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"English for special purposes” (ESP) which is included into the university curriculum in Ukraine.
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of university graduates and the traditional methodological technologies by which this is realized.
In order to eliminate this contradiction, the CLIL methodology has recently been successfully
used. Two basic principles of organizing CLIL work — co-creation of new knowledge and depth,
significance and relevance of the information to be remembered — are highlighted in the article.
As an example, the article presents a system of tasks in the process of implementing integrated
teaching with a description of the interconnected components of the educational process.

Key words: content and language integrated learning (CLIL), educational process, a special
subject, a foreign language, English for special purposes (ESP), the teaching process.

* Candidate of Pedagogical Sciences (PhD in Pedagogy), Associate Professor
(Mykolaiv Vasyl Sukhomlynskyi National University)
vvbarkasi@gmail.com
ORCID: 0000-0003-1112-2209
™ Candidate of Pedagogical Sciences (PhD in Pedagogy), Associate Professor
(Mykolaiv Vasyl Sukhomlynskyi National University)
filippjeva@gmail.com
ORCID: 0000-0003-4536-0141
126



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 1 (100)

Bicrux 2Kumomupcekozo deprkasHoz0 uHisepcumemu imeHi leana PpaHra.
ITeoazoziuni Hayxu. Bun. 1 (100)

IIPOBAEMH IMIIAEMEHTAILIL CLIL B YHIBEPCUTETAX YKPAIHHU
B. B. Bapkaci, T. I. Piainn’eBa

Y cmammi posznsadaembesi posb npeomemHo-mo8Ho20 iHmezposaHozo HasuaHHst (CLIL) ons
cmyodeHmig HesliH28ICMmUUHUX cheyiaibHocmell Yy 3axniadax euwioi ocgimu. PosznsiHymo amicm ma
cneyugpiky mexHosnoeii enpogadxeHHs CLIL e YKpaiHi, a maKosK HeobXiOHI YMmo8Uu opeaHi3auyil
HABUA/ILHO20 Npouecy 34 uyierw memoouror. Y cmammi noKasaHo, uio nobyoosa memoouuHol
pobomu 6 pamrxkax CLIL ni0 uac HABUAHHSL THO3EMHOI MOBU peanisye 08e Mmemu. SUBUEHHS
cneyianbHoz20 npedmema U 00OHOUACHEe 8UBUEHHSL THO3eMHOL MOBU, 8 NPoueci KOmopozo KOHMeHm
cneyianbHozo npedmema € e2o pobouum mamepiaiom.

OcHosHO YyBaza NpuoLISiEMbCsL BUSBUEHHIO CYMHOCMI, 3MICMY ma MexHOJ02il enpo8adieHHs
CLIL 8 ykpaiHcbKux YyHigepcumemax, a makoxK 6U3SHAUEHHI0 HEeOOXIOHUX Ymoe OJisl Op2aHi3auil
HOBUAIbHO20 NpoUecy 8 pamKax 8uKopucmanHs yiel memoodosiozii. B cmammi HAz2o/0ULlyemuesi,
WO 8 CYuacHoMy c8imi poJib AaH2AIUCLKOI Mo8uU, siKa gesaxaembesi lingua franca 0Jinoeozo
CniNKYyeaHHst Y c8imi, 3HAUHO 3pocmae, momy 68 cmammi NIOKPecsaOeEMbCS, W0 3aANnOpPYKor
ycniwHoi npogpecitinoi OisitbHocmi 6Yyob-siK020 haxieust € 8usueHHst JucyunaiHu "AHeniliceka
Mmoea 0ast cneyianvHux yineil” (ESP), ska exntoueHa 00 YHiBepcumemcbkoz0 HagUAlbHO20 NLAHY 8
Yrpaini.

Y ecmammi eusHaueHO cynepeuHicmb MK CYCniibHO nompebor Yy 80100iHHI THOZEMHUMU
MO8AMU BUNYCKHUKIB YHIgepcumemy ma mpaluyiliHumMu MemoOOs02IUHUMU MEXHOI02IAMU, 34
00NoMO2010 AKUX Ue peanisyemvcsi. [Insi YcyHeHHs 4b020 Npomupiuus. OCMAaHHIM UACOM YCNIULHO
suropucmosgyemocst memoodosoeisn CLIL. Y cmammi euceimneHo 084 OCHO8HI NPUHYUNU
opearizayii pobomu CLIL — cnisnpays cmyoeHma ma 8ukiadaud Yy OompumaHHi Ho8UxX 3HOHb ma
2nubuHa, 3Hauywicme ma CcKAAOHICMb iHgopmayil, aKYy cnid 3anamsmamu. Y cmammi
npeocmagnieHa cucmema 3a80aHb Y NPoUeci 8NPo8adIKeHHs. IHMezpo8aH020 HABUAHHSL 3 ONUCOM
830EeMON08 ’SI3AHUX KOMNOHEHMI8 HABUAILHO20 NPoyecy.

Knrouoei cnoea: npeomemHo-mosHe iHmezposaHe HaguaHHsi (CLIL), nHasuanevHuii npouec,
cneyianvHuii npeomem, I[HO3eMHA MO84, QaH2AIlicbKa Mmo8a Oasi cneyianvHux uineii (ESP),
HasuanbHUl npoyec.

Introduction of the issue. In the Current state of the issue. Issues of
modern world, which is characterized a foreign language teaching
by the development of international methodology in the professionally-
relations in the political, socio- oriented area, and in CLIL methodology

economic and cultural spheres of
society, the role of English, which is
considered to be a lingua franca in the
business world, is growing significantly.
The key to successful professional
activity of any specialist is not only
knowledge of General English (GE), but
also acquisition of competence in
professional knowledge of a foreign
language (FL), that is why the "English
for Special Purposes" (ESP) is studied
by students of institutions of higher
education in Ukraine. ESP plays an
important role in this context, as it
promotes students' ability to speak
English in the professional, business,
scientific = spheres, and develops
professional thinking [12: 22-27].

in particular, are investigated in the
monographs, scientific articles and
projects of the following researhers:
S. Bodnar, N. Borysko, N. Gritsuk,
Y. Levchyk, R. Martynova,
O. Tarnopolsky, S. Vavilina,
T. Yevtushenko and others [11; 3; 12;
7; 9; 10; 4; 5.

The aim of this research is to
consider the essence, content and
technologies of CLIL implementation in
Ukrainian universities, as well as to
determine the necessary conditions for
the organization of the educational
process within the limits of CLIL.

Results and discussion. Today, the
role of knowledge and professional use
of foreign languages in the process of
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professional communication is
increasing due to the development of
close international relations in the
political, socio-economic and cultural
spheres of society.

Modern requirements for a full-
fledged professional training consist not
only of professional knowledge and
skills and their use in professional
work, but also of communicative
professional activity in a wide range.
Along with such specific competencies
as ability to self-education, possession
of innovative technologies,
understanding of prospects and
opportunities and their use, ability to
make decisions independently,
adaptability to new social and
professional  conditions, teamwork
skills, ability to cope with stress, the
list includes also fluency in one or more
foreign languages at a high professional
level [8: 44-47]. English is the most
widespread form of communication in
the world, so professional competence
in both spoken and professional
English is the key to any successful
professional career. The formation of
such competence is facilitated by the
teaching such discipline as "English for
Specific Purposes (ESP)" to university
students of non-linguistic specialties.

The study of foreign and Ukrainian
methodologists’ research works shows
there is a contradiction between the
social order for professional foreign
language proficiency and traditional
methods a foreign language is taught at
university.

In the university curricula at non-
language faculties, ESP is taught
during the first two years of study while
specialty disciplines are studied by
undergaduates, therefore, the
knowledge of English acquired at the
first years of study is lost and
productive and effective professional
communication in English cannot be
provided.

In order to eliminate this
contradiction, the CLIL technique - the
subject-language integrated learning, is

successfully implied at Ukrainian
universities. An integrated approach
allows  students to engage in
purposeful, relevant learning. They
focus on skill development around a
particular topic and get wider
knowledge content. The three stages of
the integrated process are 1) linguistic
and terminological; 2) informative and
communicative; 3) foreign-language and
operative [11: 55-57].

The basic theoretical principles of
this technology have been analyzed and
discussed in our articles devoted to this
problem [1; 2]. The next stage of our
research is to prepare the experimental
teaching material for practical
implementation of CLIL into the
educational process.

According to S. Bodnar, "at the
second stage - informative and
communicative — the equalisation of two
kinds of activity takes place. Here a
professionally-oriented text in a foreign
language is introduced and an
elaborated complex of tasks for work
with this text is carried out. The work is
aimed at learning the professional
content of the text and at the same time
at improving foreign language skills"
[11: 57]. The experimental approbation
of the proposed content and its analysis
will give the opportunity to develop the
CLIL technique curricula and training
manuals for humanitarian students.

In this article we share the
experimental teaching material for our
practical approbation of the integration
of two disciplines — Middle Age History
and English for Special Purposes, in
particular, a system of tasks in the
process of implementing integrated
teaching with a description of the
interconnected components of the
educational process.

We started with an introduction to
the topic of the lesson, presented as a
text that contains  controversial
information about the socio-historical
sources of English "English was not
imported by the Anglo-Saxons!".
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English was not imported by the
Anglo-Saxons!

This is how the events of the 5th
century AD and the origin of the English
language are declared in every history
book, in every schoolbook, worldwide:
The Anglo-Saxons imported the English
language in the 5th century into
Britain. The Anglo-Saxons were initially
invited as mercenaries. When their
wages could not be paid, they rebelled
and took over the east of Britain. The
Britons reacted by fighting bravely, but
their efforts were hampered by
treachery and unlawful collaboration
with the enemy by some of their highest
ranking members. Eventually the
Anglo-Saxons managed to subdue the
eastern population. They imposed their
culture and language. A major part of
the population fled west, where the
British  resistance proved to be
successful for a while.

So much for the official story, but
official history has several major
inconsistencies: 1) Strangely enough,
no contemporary source mentions a
language change; 2) English should
have far more words of Welsh origin;
why can we not explain many place-
names east of the Pennines in Welsh
(e.g. London) nor in Latin? Why was
there no similar language change on
the continent after the collapse of the
Roman Empire? 3) How could a very
limited number of Anglo-Saxons
conquer most of England? Is it true
that the British were cowards as Gildas
wrote in the 6th century? 4) Did the
Anglo-Saxons wipe out the eastern
population in Britain? Or was the entire
population chased to Wales? How were
the Anglo-Saxons able to replace 2.5
million eastern Britons? 5) Did east-
England change its language twice
within approximatelyl000 years? Why
was the alleged language transition so
record-breakingly swift?

Professor Simon James (University of
Leicester) reminds us that the theory of
the introduction of English was
established in the 17th century under

James I to suit the political needs of the
time. The wunion of the crowns of
Scotland and England was explained as
re-union of (Celtic) Britain. State paid
historians stated that Britain was
‘Celtic’ before the Roman age. This
implied the existence of a Celtic
language all over Britain. The theory
was used to quieten the critics who
were against unification. The latter
argued that the Scots always had been
the eternal enemies of the English. The
English language was explained as an
‘unfortunate and imported accident'.

Let there be no doubt: there is no
historical proof whatsoever that the
Anglo-Saxons imported English. We will
also challenge the very existence of
Celts as a distinct people with a distinct
language, but not the existence of a
Celtic culture. We discovered a
seriously faulty circular reasoning that
is used by modern historians who are
specialized in Celtic language, history
and culture.

Stating that (proto) English was there
all the time not only explains much
better what happened during the 5th
century, plus later events, and the
modern situation, it also can predict a
number of facts. Assuming 2 languages
in Britain, the 5th century puzzle can
be solved and the modern situation
makes far more sense (authorial version
maintained).

The very title of the text aroused
proves to be of great interest and
revitalization, and evolved powerful
emotions, because it challenged the
theory of the origin of English. It should
be noted that the students were
informed about the fact that the text
deals with one of the working versions
that is being explored by modern
scientists. The content of the text and
its structure (for example, doubt-
questions in the text to get a better
understanding of the concept) mobilized
students' attention and made them
reflect on what they read.

While reading the text, the students
were to compare the subject knowledge
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they possessed with the information
given in the English text. Further, in
order to find out to what extent the
facts presented in the text, were the
basis for the assertion of the new
theory, the students were given some
tasks to analyze the material
assimilating simultaneously the lexical
and grammatical content in English.

The study of the lexical and
grammatical content, the elucidation of
the phenomena and structures of the
English language used in the text made
it possible to understand the details of
events and facts described. On the
other hand, each task was intended to
revise, broaden and deepen students'
knowledge of English.

Thus, the aim of the first task -
Arrange the words to form a sentence. —
is to study the subject vocabulary and
to revise the structures of a simple
English sentence. (Ex. I. the Anglo-
Saxons, into Britain, the English
language, imported, in the 5th century.
2. Rebelled, took, the east, they, and,
over, of Britain. 3. By fighting bravely,
reacted, the Britons. etc.).

The aim of the second task — Answer
these questions in short simple
sentences. Your answers must follow
each other so that all your sentences will
form a complete paragraph. Your
paragraph will be a précis of the piece. —
is to understand the content of the text
with the help of the scaffoldings
presented in the form of questions and
to write a short interpretation or
summary of the text. (Ex. 1. Does any
contemporary source mention a
language change? 2. Can we explain
many place-names east of the Pennines
in Welsh or in Latin? 3. What did Gildas
write about the British in the 6th
century? etc.)to

The third task — Explain the meaning
of the words and phrases given below
as they are used in the text — and the
fourth one - Join the following
sentences using the connecting words in
brackets. — aim at the revision of lexico-
grammatical material, presented in the

text, the syntax of a complex sentence,
in particular, in order to get ready to
write an essay. (Ex. 1. The Anglo-Saxons
imported the English language in the 5th
century into Britain. The Anglo-Saxons
were initially invited as mercenaries.
(as). 2. Their wages could not be paid.
The Anglo-Saxons rebelled and took over
the east of Britain. (when). 3. The
Britons reacted by fighting bravely. their
efforts were hampered. (but)).

The fifth task — Read the first part of
the text and say what the official story
of the origin of English is — is a kind
used in the text.

The following tasks require more
time and more concentrated attention
so they are determined to be done at
home. They include such productive
methods of the CLIL technique as the
so-called, ‘provocative’ questions, the
answers to which may be ambiguous
and involve deep mental activity aimed
at the search of objective facts. For
example:

Search for information on the Internet
to answer the five provocative questions
in the text, if any;

Try to answer the questions:

1. What do you know of Professor
Simon James?

2. How did he explain the
introduction of English into Britain?

3. What was the political situation in
Britain at that time?

4. By whom and why was the
English language explained as an
'unfortunate and imported accident'? etc.

The task Make up a plan of the story
realizes several aims at the same time.
A  well-composed plan reveals and
summarizes the content. Planning
requires us to carefully read the text,
understand it, find out the meaning of
incomprehensible words, to highlight
the topic of the text and its main idea in
order to learn the content of the article
or story. It helps learn the syntactical
structures of paperwork in English and
necessary stamp elements that are
inherent in this type of writing.
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The task Speak on the theme of the
story using the words given below
(mercenary, n. — HatimaHeuw; rebel, v. —
nioHimamu noscmatrHs, take over, v. —
3axonumu  enady; hamper, v. -
ycknaoHrwoeamu; treachery, n. — 3paoa;
subdue, v. — nidkopsimu; inconsistency,
n. — HecymicHicme; chase, v. — eHamucs,
etc.) is aimed at getting ready to use
English for professional activity.

Studying  and improving  the
knowledge of English while reading
professionally oriented texts solve
problems that go beyond the data of
academic disciplines, since socio-
cultural content has always been one of
the distinguishing features of the
information-saturated texts. The
educational value of CLIL technique
found its manifestation in students’
presentations on the theme of "Medieval
artifacts" - Celtic rattleback, The
Domesday Book, Isle of Man Sword of
State — which widely pushed the
boundaries of the usual process of
educational work. Generally, the use of
Information and Communication
Technologies within the framework of
CLIL technique opens up enormous
prospects for the modernizing of
University education in Ukraine.

Conclusions and research
perspectives. Therefore, we can
conclude that CLIL methodology as one
of the most perspective methods of
professional training deserves further
development and improvement. The
working elements of the experiment
were an English professionally-oriented
text and detailed set of tasks for work
with this text. The aim of the work was
to learn to obtain information of
professional orientation and to master
simultaneously English language skills.
The experimental work described
resulted in  improving students’
motivation and changing their attitude
to English as a useful and important
subject.

The data obtained will give the
opportunity to prolong the experimental
work in order to confirm the benefits of

CLIL methodology and on the basis of
uniform conclusions elaborate a study
guide providing professional and
English activities for students majoring
in humanitarian specialties.
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TECHNOLOGY OF FORMATION OF BUSINESS COMMUNICATION CULTURE
OF AGRARIAN MASTER STUDENTS WHILE STUDYING THE HUMANITIES

0. V. Silchuk*, Y. O. Nikolaienko**

The article deals with the results of the theoretical and methodological research of the issue of
the formation of business communication culture of master students while studying the
humanities in agrarian universities. Because of humanization of higher education nowadays,
there is an urgent need to improve the professional training of agrarian master students,
especially its cultural and communicative components. Therefore, the problem of the development
of the appropriate pedagogical technology becomes important in the system of professional
training of agrarian master students. The aim of the article is to work out and describe the
technology of the formation of business communication culture of agrarian master students while
studying the humanities in Ukrainian universities.

On the basis of the analysis of the current scientific sources the authors have identified the
concept of the technology of the formation of business communication culture of agrarian master
students while studying the humanities. This term refers to an organization of the purposeful,
structural, integral and learner-centered process of the formation of motivation, values,
knowledge and skills that provide students with an advanced level of business communication
culture. This technology consists of such blocks as planning (purpose, tasks, principles and
approaches); content (development of motivation and values; a complex of basic skills and
knowledge); organization and methods (stages); reflection and result.

The course "Business Communication Culture for Agrarian Master Students’ is a significant
stage in the process of the formation of business communication culture of agrarian master
students, since it improves the humanitarian training of agrarian specialists and extends
students" knowledge of communication psychology and business etiquette.
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TEXHOAOT'ISI $OPMYBAHHS KYABTYPH JIAOBOI'O CITIAKYBAHHS
MAHUBYTHIX MATICTPIB ATPAPHOTI'O ITPO®IAIO Y ITPOIIECI BUBYEHHS
IF'YMAHITAPHHX NOUCITHIIAIH

O. B. Ciapuyk, 10. O. HikoaaeHKO

Y cmammi npedcmaseneHo pesysbmamu meopemuKo-memoO002iuH020 OO0CNIONEHHSL UL000
POpMYBAHHSL KYnbmypu 0108020 CNLNKYBAHHS MAUOYMHIX Mazicmpie 3acobamu 2YMAHIMAPHUX
Jucyunnin 8 azpaprux 3BO. B ymoeax symaHimapusayii ma symaHizayii cyuacHoi suuioi oceimu
guHukKae nompeba 8 YooCKOHANEHHI NPogheciliHoi nidzomosKu MaiibymHix mazicmpia azpapHozo
npoginio w000 GOPMYBAHHS KYAbMYPHO-MOBNEHHEBOL CKAAO080I IXHBLO20 NPOEecioOHANIZMY.
Tomy numaHHst po3pobneHHst 8i0nogioHol nedazo2iuHOi mexHono2ll Habysae ocobnugoi
saxKuBOCMi 8 cucmemi npogpecitinHoi nNid2omosKu MalilbymHix mazicmpis azpapHoz0 Npogiito.

Mema cmammi — pospobumu ma oxapaKkmepusysamu MexHON02i0 (POPMYBAHHS KYAbmypu
0108020 CNIIKYBAHHSL MAUOYMHIX MaAICmMpi8 azpapH020 Npogino Y Npouect USUEHHS
2ymaHimapHux oucyuniin y 3BO YkpaiHu.

Ha ocHosi aHnanizy cyuacHoi HaAykosoi simepamypu asmopamiu SU3HAUEHO NOoHSIMmsi
MEexXHON02I] POPMYBAHHS KYabmypu OLI08020 CNLAKYBAHHSI MAUOYMHIX Mmazicmpie azpapHoz0
npogino Yy npoueci 8UBUEHHST OUCUUNIIH 2YMAHIMAPHO20 yukny. [locniorkyeaHutl c¢peHoMmeH
mpaKkmyemscsi K Op2AHi3aUist  YLIecnpsiMo8aHoz0, CMPYKMypoeaHozo, IHMez2po8aHoz20,
0COOUCMICHO OPIEHMOBAHO020 NPOUECY (POPMYBAHHSL MOMUBAULTIHO-UIHHICHOI cghepu ma cucmemu
3HAHb, YMiHb Ma HABUUOK, AKI 3ab6e3neuyromsb chopMO8aHICMb 8 0CO6UCMOCMI 8UCOK020 DIGHS
Kysnemypu 01108020 cninkysarHs.. OCHOBHUMU Osi0Kkamu 3a3HaueHoi nedazo2iuHoi mexHos02i €
NPOEeKmMHO-KOHCMPYKMuUBHULL (Mema ma 3a80aHHS, NPUHYUNU ma nioxo0u POPMY8AHHS),
3micmosuil (3micm, po38UMOK MOMUBAUILHO-UIHHICHOI cchepu ma CYKYynHicms OCHOBHUX 3HAHb,
YMiHb ma HABUUOK), OpP2AHI3AUIUHO-MeMOOUUHULL (emanu @QOpMYeaHHs) | pedreKcusHo-
pesyabmamueHull (pesysomam popMYyE8aHHSL).

Pospobrenuii cneuxkypc "Kynbmypa 01108020 ChiNKYBAHHSI CYUACHO20 axieusi azpapHoz20
npogin” € eoKAUBUM emanom npouecy GQOPMYBAHHS KYAbmMYypu OLI08020 CNINKYSAHHS
MaUbYmMHIX Mmazicmpie azpapHoz0 npoginto, wo 00380/5€ KomneHcyeamu HeOOCmMAamHI
2ymaHimapHy nidzomoeKy @axieyis, 3HAUHO NONOBHUMU 3ANnac 3HAHb Y 20Yy3l NncuxoJozii
CniKYy8aHHs ma 0108020 emukemy.

Knrwuosei cnoea: maitibymui mazicmpu azpapHozo npogpinio, Kyiemypa 0108020 CNLAKYBAHHSL,
MexHOo0215, 2YMAHIMAPHL HAOYKU.

Introduction of the issue. The and methodological support, there is a

development of international business
relations in agrarian sector calls for an
intensive introduction of the
communicative component into the
educational process of Ukrainian
agrarian universities. This component
is considered to be an essential part of
the curriculum since it contributes to
an efficient training of highly qualified
specialists, who are able to
communicate and cooperate in world
business environment. Taking into
account that the formation of business
communication culture of master
students while studying the humanities
is a rather complicated process that
requires both theoretical description

need to work out a pedagogical
technology to provide a high level of
business communication culture.
Current state of the issue. We
would like to start our research
focusing on the meaning of the concept
of "pedagogical technology". The term
"technology" (from Greek techne — art,
skills and logos - study, concept)
means efficient learning. Each
technology includes a complex of
methods which represent its structural
components. The order of the methods
used in every technological process is a
pattern to achieve the planned result.
In order to achieve the same result,
technologies may vary due to adding
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some new methods or improving the
available ones [2].

The term "pedagogical technology"
appeared in Ukrainian and Russian
pedagogics in the 1920s (I. Pavlov,
V. Bekhterev, A. Makarenko,
A. Ukhtomskiy, S. Shastkiy). It should
be stated that since then the meaning
of this term has been changing and
developing — from a complex of methods
and tools directed to an effective
organization of studying to a
pedagogical system, in which the use of
training tools improves the efficiency of
educational process [5].

The analysis of modern pedagogical
scientific works shows that nowadays
there is no commonly accepted
meaning of the term "pedagogical
technology". The authors of the book
"Educational technologies" [5] estimate
more than 300 definitions of this term.
In order to describe the pedagogical
technology of formation of business
communication culture of agrarian
master’s students while studying the
humanities, we would like to consider
some approaches to defining this term.

Pedagogical technology refers to:

- systematical step-by-step
implementation of the  planned
educational process into practice; the
project of a certain pedagogical system
put into practice [1];

- a complex of tools and methods
of theory-based educational processes,
which make it possible to achieve
educational goals [3];

- a complex that consists of some
ideas concerning planned educational
results, diagnostic tools, training
patterns and criteria for the selection of
the best possible model [4];

- a part of pedagogical science,
which defines the purpose, content and
methods of training and projects
pedagogical processes; a description
and an implementation of pedagogical
process, functioning of all personal,
instrumental and pedagogical tools [6].

We agree with the opinion of those
researchers, who Dbelieve that a

pedagogical technology is a tool to
achieve an educational purpose, since it
"determines well-organized professional
actions of agents of a pedagogical
process, which, with optimal resources
and efforts of all participants of
pedagogical interaction, contribute to
the accomplishment of the defined
educational goal" [7].

The review of scientific sources
shows that there are also such terms as
"educational technology", which refers
to general strategy of education
development, and "instructional
technology", which deals with methods
of learning and teaching of a certain
course content.

We support the point of view of
H. Selevko [6] that the term "educational
technology" involves various branches of
education (economic, political, social,
medical etc) and a pedagogical
technology is a part of an educational
technology, which provides the
achievement of learning and teaching
goals. Therefore, we think that it is
necessary to use the term "pedagogical
technology" in the context of the
formation of business communication
culture of agrarian master’s students
while studying the humanities.

With respect to all abovementioned
statements, we consider the technology
of the formation of business
communication culture of agrarian
master’s students while studying the
humanities as an organization of the
purposeful, structural, integral and
learner-centered process of the
formation of motivation, values,
knowledge and skills that provide
students with an advanced level of
business communication culture.

Aim of research is to work out and
describe the technology of the formation
of business communication culture of
agrarian master students  while
studying the humanities in Ukrainian
universities.

Results and discussions. We
suggest describing the technology of the
formation of business communication
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culture of agrarian master students
while studying the humanities by
means of a certain structural and
logical pattern. It consists of a complex
of interrelated and interdependent
blocks such as: 1) planning (purpose,
tasks, principles and approaches);
2) content; 3) organization and methods
(stages); 4) reflection and result.

The planning block of our technology
deals with defining the purpose and
tasks which must be accomplished in
order to provide the efficient formation
of business communication culture of
agrarian master students  while
studying the humanities. This block
gives a general view of the final result of
the whole pedagogical process of the
formation of business communication
culture and determines the key points
of the other blocks of our technology.

The main purpose of the planning
block is to form intermediate and
advanced levels of business
communication culture of agrarian
master students while studying the
humanities.

According to the purpose, we set the
following tasks:

- to stimulate positive motivation of
students to develop business
communication culture and
understanding of its importance in
professional activities;

- to form a system of scientific
knowledge of business communication
culture;

- to develop communicative skills in
professional environment;

- to develop skills of self-assessment,
self-regulation,  self-correction,  self-
understanding and self-development.

The content block reflects the
development of motivation and values of
agrarian master students, as well as a
complex of the basic knowledge and
skills, which are essential for their
successful professional activities, so it
includes: interest in business
communication culture; communicative
skills; understanding of the importance
of business communication culture in

future career; the system of scientific and
theoretical knowledge about the essence
and specific features of business
communication culture; knowledge of
sociological and cultural peculiarities of
business communication (including
communication in a foreign language);
knowledge of the theory of interpersonal
communication in professional
environment; knowledge about the
functions of business communication in
professional activities; knowledge of
language patterns of greeting, agreeing,
disagreeing, expressing apologies etc.;
skills of business communication; skills
of typical behavior in certain professional
situations  (conferences, discussions,
negotiations); speaking etiquette of
business communication; fulfilment of
speaking functions; readiness to
cooperation and ambitions to succeed in
future career.

The third component —  the
organization and methods block — is one
of the main blocks, since it reflects the
organization of the process (stages order)
of the formation of  business
communication culture of agrarian
master students while studying the
humanities. It deals with the selection of
the most appropriate methods, tools and
modes of study. The efficiency of this
block depends on the active teacher and
students’ cooperation based on subject-
subject trustful relationship.

The purpose of the preparatory stage
is to form students’ communicative
needs and positive motivation to
develop business communication
culture. This stage deals with updating
students’ knowledge of the problem in
the context of intersubject relations;
informing students about theoretical
background, structural components
and levels of business communication

culture; stimulating  interest in
business communication culture and
orientation to humanistic
communication in business

environment; understanding of the
importance of business communication
culture for a successful career; focusing
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students’ attention on individual work
according the curriculum.

The preparatory stage is implemented
while teaching the humanities
(Pedagogics, Engineering Psychology,
Business English) with due regard for the
appropriate content, which must include
information about the role of business
communication culture in professional
activities in agrarian branch, about the
importance of business communication
in a foreign language, etc.

In our opinion, in comparison with
other courses Business English has the
greatest potential for the development
of business communication culture of
agrarian master students. We are sure
that it is possible to pay attention to
communication skills and culture
components while learning each topic of
the course Business English.

The main tasks of the formation of
business communication culture in
Business English class are the
following: to develop students’ lexical
competence and speaking skills in
business environment; to teach
students to understand authentic oral
and written texts dealing with
agribusiness; to represent the
peculiarities of national business
etiquette in English-speaking countries;
to inform about certain cultural
differences of business communication;
to form such skills as to write business
letters, to participate in negotiations
and discussions etc.

We recommend wusing interactive
methods, such as group and project
work, as well as business games, which
contribute to the formation of the
culture of business communication in a
foreign language. We would like to give
a few examples of the methods that can
be used in Business English class:

1) Project work "Company
Structure". The purpose is to develop
business communication skills in
professional activities.

2) Communicative situation "Job
Interview". The purpose is to develop
students’ skills to communicate in

business activities and stimulate their
interest in future career.

3) Business game "Hotel
negotiations". The purpose is to develop
skills to take part in business
discussions, which help negotiate and
find agreement. This method is also
aimed to stimulate students’
professional interest and to satisfy their
needs to practise speaking skills.

4) Communicative situation
"International Agrarian Fairs and
Exhibitions". The purpose is to develop
students’ speaking skills.

The second stage is called basic. It
deals with the formation of new
knowledge about business
communication culture, generalization
and systematization of knowledge and
skills with the aim of their integration,
organization of students’ communicative
activities, correction of values in
business communication, establishment
of an individual program of self-
development of business communication
culture and intensification of students’
individual work to form necessary skills.

On this stage we should focus on the
implementation of a special course
"Business Communication Culture for
Agrarian Master’s Students" into the
educational process of agrarian
universities.

The curriculum of the course
involves the main problems of business
communication, describes some
conceptions and approaches to this
term and deals with the skills that are
to be used by modern specialists in
their professional activities. The course
is based on up-to-date theoretical and
methodological sources by Ukrainian
and foreign authors. We believe that the
use of foreign experience of preparation
of students to business communication
helps  improve the  quality of
professional training of Ukrainian
specialists and organize the educational
process in Ukrainian universities with
respect to world standards.

The special feature of the course is
its integrated character. It is impossible
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to make the whole picture of business
communication without correlating it to
the modern system of scientific
knowledge.

The systematization of knowledge
concerning the meaning of business
communication culture includes several
ways. The first one deals with various
approaches to defining the term
"business communication culture" in
philosophy, psychology and pedagogics
on the basis of intersubject relations.
The second one deals with peculiarities
of professional activities of agrarian
specialists and structural components
of business communication culture of
agrarian master students. We also
select the components of the course
content, taking into account whether
the learning material is interesting, up-
to-date, challenging and close to
students’ future career.

The content of the course consists of
four parts. They are: 1) Theoretical
background of the formation of agrarian
specialists’ business communication
culture; 2)Internal factors of the
formation of agrarian specialists’
business communication culture;
3) External factors of the formation of
agrarian specialists’ business
communication  culture; 4) Special
aspects of organization of agrarian
specialists’ business communication.
The course consists of a number of
lectures (four academic hours) and
practical classes (thirty-two academic
hours).

The purpose of the course "Business
Communication Culture for Agrarian
Master Students" is to develop business
communication culture in professional
activities of prospective agrarian
specialists.

The main tasks of the course
"Business Communication Culture for
Agrarian Master Students" are: to
extend students’ knowledge about
business communication culture; to
develop skills of cooperation in agrarian
professional activities; to develop
positive motivation, values and attitude

to business communication and
participants of this process; to form
business communication culture in a
foreign language.

The first part "Theoretical
background of the formation of agrarian
specialists" business communication
culture’ includes topics which help
extend students’ knowledge about
business communication culture,
which are required for successful
professional cooperation. Moreover,
while working with these topics, master
students learn the importance of
business communication culture for
their future career.

The second part "Internal factors of
the formation of agrarian specialists"
business communication culture’ deals
with the development of students’
motivation, values and positive attitude
to business communication and
participants of this process.

The third part "External factors of the
formation of agrarian specialists’
business communication culture"
includes topics aimed at extending
students’ knowledge about national
peculiarities of business communication
in different cultural environment and
their significance for a successful career
of Ukrainian agrarian specialists on the
world market. This part also deals with
the improvement of self-development
skills and skills needed to create one’s
own business image and communicate
in a foreign language.

The fourth part "Special aspects of
organization of agrarian specialists"
business communication’ includes
topics which help develop basic skills to
communicate and cooperate in
professional activities of agrarian
specialists, such as to take part in
business talks, discussions, to make
reports and presentations.

Each topic of the course includes
such components as the purpose, a list
if basic concepts, theoretical issues,
tasks for practical and individual work,
self-control questions and a list of
references. Moreover, we offer a list of
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topics for students’ reports. We believe
that all these components will help
students cope with the curriculum and
summarize the most significant parts of
course content.

It is necessary to mention that our
course is an important stage in the
process of the formation of business
communication culture of agrarian
master’s students. The course makes it
possible to balance with insufficient
humanitarian training in agrarian
universities and extend students’
knowledge in the field of
communication psychology and
business etiquette. The key point is
that students have an opportunity to
understand the necessity and
significance of business communication
culture for their successful career and
develop integrated skills of business
communication culture.

The purposes of the basic stage of
the organization and methods block are
achieved by such means as a role-play
of typical situations of professional
cooperation, business games, group
discussions and talks, doing practical
tasks and exercises, analysis of certain
situations of business communication.
On this stage we offer to use audio- and
video-content as well as information
communication technologies.

Thus, the methodological
organization of the basic stage of the
formation of business communication
culture is aimed not only to develop
certain communicative skills of
agrarian master students, but also to
improve all the components of business
communication culture (motivation and
values, cognitive, professional and
communicative). This is the focus of the
organization of group and individual
students and teachers’ work.

The purpose of the final stage is to
improve business communication
culture of agrarian master students, to
use their communicative experience in
industrial work placement, to organize
students’ research and to develop self-
assessment skills.

We consider industrial work
placement to have huge potential in the
formation of business communication
culture. It provides students with a
possibility to be engaged in real business
communication solve certain professional
problems and be involved in professional
activities, which helps develop
professional values and competences.

According to the stated purposes,
master students do a number of tasks
in their industrial work placement.
These tasks include the following ones:
to create positive impression in order to
stimulate efficient cooperation; to talk
to a representative of an organization in
order to receive some information
taking into account the norms of
business etiquette; to have a telephone
conversation; to write an official e-mail.

On the final stage we offer to
organize roundtable discussion, which
is considered to be one of the most
efficient methods of the formation of
business communication culture of
agrarian master students.

We would like to suggest a list of the
most urgent problems to discuss:

1) New professional requirements
for agrarian specialists.

2) Business communication culture
as an essential part of professional
competence of agrarian specialists.

3) Benefits for agrarian specialists
with the advanced level of business
communication culture on the world
market.

4) Business communication culture
as a means for self-development of
agrarian specialists nowadays.

5) Highly qualified specialists with
the advanced level of business
communication culture as a new type of
agrarian specialists.

On the third stage we offer to use
such forms of organization of the
educational process as students’
individual and research work as well as
tutorials. Different forms of group work
are also efficient.

The last block of our technology is
called reflection and result. It describes
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the expected result, which is the
formation of motivation and values,
cognitive, professional and
communicative components of business
communication culture of agrarian
master students and their ability of
self-development and self-improvement.
Conclusions and research
perspectives. Thus, taking into account
the increased role of humanization
nowadays and the needs of students for
the realization of their personal and
cultural potential in the academic and
professional environment, we have
developed the technology of the
formation of business communication
culture of agrarian master students
while studying the humanities. Our
technology consists of the planning,
content, organization and methods as
well as reflection and result blocks. The
planning block includes the purpose
and tasks which stimulate the efficient
formation of business communication
culture of agrarian master’s students
while studying the humanities. The
content block deals with the
development of motivation, knowledge
and skills necessary for a successful
communication in professional
environment. The organization and
methods block is the main one, since it
deals with the organization of the
process of the formation of business
communication culture of agrarian
master students while studying the
humanities. The reflection and result
block describes the expected result,
which is the formation of motivation and
values, cognitive, professional and
communicative components of business
communication culture of agrarian
master students and their ability of self-
development and self-improvement. We
consider the prospects for the further
research to be connected with the
introduction of the course "Business
Communication Culture for Agrarian
Master’s Students" into the educational
process of Ukrainian universities.
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INTERACTIVE METHODS OF STUDYING OF UKRAINIAN LANGUAGE BY
FOREIGN MEDICAL STUDENTS

M. V. Tsurkan*

Within the article, the content of concepts "method of studying” and "interactive studying" has
been found out. Scientific investigations of occurrence of separate interactive methods of studying
have been analyzed in both foreign and domestic didactics, as well as role of each method has
been described in formation and establishment of lingual personality, including a foreign medical
student. It has been mentioned, that method of studying of Ukrainian as a foreign language — is
the way of realization of educational, developing and disciplinary aim of studying, that is
directed into organization of efficient educational process, which main task is achievement of the
desired result. Main interactive methods of studying of Ukrainian as a foreign language have
been characterized at medical institution of higher education, namely: method of business-like
game, method of brain-storm, method of educational discussions, method of training exercises,
method of blended studying, case-method, thesaurus-method. It has been noticed that none of
the mentioned methods are universal ones, that’s why only the complex of distinguished methods
will promote achievement of the aim and tasks of educational process, in particular, mastering of
Ukrainian language by foreign medical students. It has been emphasized, that selection of
methods of studying of Ukrainian as a foreign language by medical students depends on chosen
approaches and principles of studying of the discipline, specificity of theoretical and practical
material, that must be assimilated by a foreign student during studying at institution of higher
education, as well as on pedagogical mastery and experience of a teacher’s work, conditions of
implementation of educational process, available informative-communicative means of studying,
etc. The focus is on that presented methods of studying from the investigation are efficient only
under condition of their integrated implementation into educational process, as each definite
method is directed into formation of certain practical skills and abilities of a subject of studying,
which are key components of professionally-communicative competency of a foreign student as a
future highly-qualified and competitive specialist of medical branch.
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IHTEPAKTHUBHI METOH HABYAHHSI YKPAITHCHKOI MOBH IHO3EMHHX
CTYOAEHTIB-MEJHUKIB

M. B. Oypxan

Y cmammi 3’sicoeaHo 3micm noHsmb "Memod HaguaHHA", "tHmepaxkmueHe Ha8uaHHS'.
IIpoaranizoeaHo HAYKOBL OOCNIOIKEHHSI UL000 SUHUKHEHHSI OKPEeMUX HMepaKmusHUX memooie
HABUAHHSL SIK Y 3apYOLKHIU, maK i 8iMUU3SHAHIU JudaKmuyi, @ maKosK ONUCAHO POJb KOIXKHO20
Memoody Yy pOpMYBAHHI MA CMAHOBNEHHL MOBNIEHHEBO] ocobucmocmi, Yy momy UUCAL I(HO3eMHO20
cmyoeHnma-medurxa. 3a3HaueHo, wo mMemood HABUAHHS YKPAIHCbKOTI Mo8U 1K IHO3eMHOL — ye cnocib
peanizayii 0c8iMmHBOIL, po38UBANLHOL MA 8UX0BHOI MemMuU HABUAHHSL, CNPSIMOBAHUL HA OP2AHI3AUIO
epeKmueHoz20 O0C8IMHLO20 NPOUECY, OCHOBHUM 30800HHSIM $5K020 € OO0CslZHeHHsL 6a’kaHoz2o
pesyabmamy. Oxapaxmepuso8aHo 0CHOBHI IHMepPaKmMuUEHi Memoodu HABUAHHS YKPAiHCbKOT MO8U
K 1HO3emMHOl 8 MmeduuHomy 3axknadi euwoi oceimu, a came: memoo OL108oi 2pu, Mmemoo
PpPO3YM08020 wWMYypMmy, Memo0 HABUANILbHOI OUCKycii, MmemoO mpeHIH208UX 8Nnpas, memoo
3MIULAHO020 HABUAHHSL, Kelic-memoo, me3aypycHuUil memoo. 3ay8arKeHo, Ulo HKO00eH i3 3a3HAUEeHUX
Memooie He € YHIBEPCANbHUM, MOMY JAUULEe CYKYNHICMb SUOKPEMIEHUX Memooie chpusmume
0oCslzHeHHI0 memu ma 3a80aHb HABUAIbHO20 NPOUECY, 30Kpema O0B0JI00IHHI0 [HO3eMHUMU
cmyoeHmamu-meduKamu YKpaiHcbkoro Mmoeoro. IliokpecneHo, w0 000ip memoodis8 HASUAHHS
YKPAiIHCbKOT MOBU SIK IHO3EeMHOT cmydeHmig-meouKia 3a1esxums 8i0 06paHux nioxo0ig i NPUHYUNIB
BUBUEHHSL OUCUYUNIIHU, Cneyugiku meopemuuHozo | NpaKmuuHozo mamepiany, sKuii mae
3aceoimu iHO3eMHUIL cmyodeHm Ynpoooerx HABUAHHS 8 3awknaldi euwioi oceimu, a makox 8i0
nedazoziuHoi malicmepHocmi i 0docgidy pobomu eurknadaua, Yymoe 30iliCHEeHHST HABUA/IbHO20
npouecy, HAS8HUX IHGPOPMAYUIUHO-KOMYHIKAUIUHUX 3acobi8 HABUAHHS MOW0. 3aKUeHmMo8aHo
ysazy Ha momy, uio npedcmaessieHi 8 00C/IOKEHHI Memoou HOABUAHHS € epeKmusHUMU AuUe 3a
YMo8U iX THMez2po8aH020 8NPOBAOIKEHHSL 8 OCBIMHITL NPOUEC, OCKLIbKU KOXKEeH 03HAUeHUll Memoo
CNPSAMOBAHULL HA (POPMYBAHHSL NEBHUX NPAKMUUHUX YMIHb | HABUUOK cyb’exma HA8UAHHSL, KL €
KAUOBUMU  CKAAOHUKOMU  NPOGECiliHO-KOMYHIKAMUBHOT  KOMNemeHmHocmi  iHO3eMHO20
cmyoeHma sK MalibymHb020 BUCOKOKBANIPIKOBAHO20 MA KOHKYPEHMOCNPOMOIKHO20 haxisys
MeoduuHoi 2anysi.

Knrouoei cnoea: ykpaiHcbka Mmo8a SK IHO3eMHA, HMepaKmugHUll Memo0 HOABUAHHS,
iHO3eMHUTL cmyOeHm-Mmeoukr, NPogheciliHo-KOMYHIKAMUBHA KOMNEMEHMHICMb.

Introduction of the issue. future foreign doctor must freely

Methodology of teaching of Ukrainian
as a foreign language is a priority
direction of modern linguo-didactics.
Ukrainian institutions of higher
education accept thousands of foreign
citizens for studying, whose high-
quality preparation is a main topic of
domestic higher institutions. In spite of
that foreigners choose English language
as a language of studying,
communication of foreign speakers in
Ukrainian language is an important
instrument of adaptation for them in
foreign society, and for foreign medical
students — it is main means for passing
of clinical practice at medical
institutions, as a patient who contacts
with foreign speaker usually speaks
Ukrainian language. As we can see,

communicate with Ukrainian patients
and their relatives, quickly overcome
language-psychological barrier in order
to achieve desired result during
conduction of professional dialogue.

Results and efficiency of studying of
Ukrainian language by foreign medical
students who obtain higher education
at Ukrainian IHE (Institution of Higher
Education) mostly depends on methods
of studying, their correct combining
and application with the aim of
realization of previously outlined goals
and tasks.

Current state of the issue. Such
pedagogues have described method as
didactics category in their
investigations as (A. Aleksiuk,
O. Biliayev, A. Verbytskyi, Z. Kurland,
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M. Fitsula, P. Shcherban and other),
linguistics (Z. Bakum, A. Bohush,
N. Holub, O. Horoshkina, M. Hreb,
V. Zahorodna, S. Karaman,
O. Karaman, O. Kopus, O. Kucheruk,
I. Nehrybelna, A. Nikitina, M. Pentyliuk,
A. Popovych, O. Semenoh and other).

The outline of unresolved issues
brought up in the article. Studying of
various scientific investigations has
proved that there is no single
classification of methods of studying in
linguistics nowadays, as according to
V. Tekuchov, method is greatly complex
phenomenon, that has  different
features, each method can be classified
into different types by each of separate
features [14: 67].

Aim of search of this article — is to
find out the content of concepts
"method of studying" and "interactive
studying"; to  characterize  main
interactive methods of studying of
Ukrainian as a foreign language at

medical institutions of higher
education.
Results and discussion.

Investigation of methods of Ukrainian
as a foreign language was the subject of
scientific  studies of Zh. Rahrina
(interactive = methods: business-like
games, training exercises, brain-storm,
interviews, educational discussions),
S. Kostiuk (consciously-comparable
method, consciously-practical method,
audio-linguistic method, method of role
game), O. Fedorova (informative-
receptive method, communicative
method, integral method, method of
immersion of listeners into active
additive activity, method of role game,
audio-linguistic method and other),
S. Palchykova (direct method, audio-
linguistic method, method of reading,
consciously-comparable method),
L. Subota (communicative method,
gaming interactive method, suggestive
method, consciously-practical method),
N. Avramenko (method of inverse
studying), method of game-quest,
method of storytelling, "press" method,
brain storm, '"choose a position"

technology, method of business-like
and role games, method of creation of
discussions, method of projects, "lacy
cutter" method, mind-mapping
method), A. Shcherbakova (method of
discussion, method of brain-storm,
method of "round table", method of
business-like game, case-method) and
other. Analysis of aforementioned
scientific and scientifically-
methodological works enables to make
a conclusion, that method of studying
of Ukrainian as a foreign language is
based on the system of methods, which
have been applied in the process of
studying of a foreign language.

The concept of "method" is
considered in linguistics as: 1) "the
system of methodological ways, which
formation is defined by goals of
studying, generally-didactics principles,
character of educational process and
peculiarities of sources of educational
information" [4]; way of achievement of
educational aim, that provides unity of
educational activity of a teacher /
lecturer and activity of studying of
pupils / students [5: 87]. Method has
been interpreted in methodology of
teaching of a foreign language as "the
system of models of methodological
ways, which predetermine activity of a
teacher and students, that is directed
into implementation of educational and
disciplinary tasks of a subject" [3: 19];
"generalized model of realization of
basic components of the process of
studying of a foreign language, the
basis of which is specific idea of solving
of main methodological task,
scientifically grounded system of
principles, that  reflects certain
linguistic and psychological concept" [6:
71].

We interpret method of studying of
Ukrainian as a foreign language as way
of realization of educational, developing
and disciplinary aim of studying, that is
directed into organization of efficient
educational process, which main task is
achievement of desired result.
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Interactive methods of studying are
directed into provision of such
pedagogical conditions, which will
promote  efficient preparation  of
students for professionally-oriented
communication. = The concept of
"interaction" firstly has been applied in
sociology and social psychology.
Consideration of development and
livelihoods of a personality, creation of
own "I" by human being in
communicative situations and
interaction with other people has been
in the basis of the theory of symbolic
interactionism, which founder is
American Philosopher J. Mid.

S. Sysoyeva notes, that "the concept
of ‘'interactive studying" is mostly
considered as studying, that is formed
on interaction of a pupil / student with
educational surrounding, educational
environment at the modern stage of
development of pedagogical theory;
studying that’s is based on psychology
of human relations and interactions;
studying, which essence is based on
organization of common process of
cognition, when knowledge is obtained
in common activity through dialogue,
polylogue of pupils / students between
each other and a teacher" [10: 37]. Also,
the researcher emphasizes that such
psychological phenomenon acts at
interactive studying, as contamination
(not imitation, but exactly
contamination) and any thought that is
expressed by a neighbor is able to
involuntary cause own, similar or close
to expressed one or conversely
completely opposite one, that
stimulates and activates all participants
in return, as it generates spirit of
competition, contest, desire to find the
truth [10: 38].

Within the presented investigation,
we interpret interactive studying of
foreign medical students as a way of
organization and implementation of
educational, cognitive and exploratory
activity, which aim is formation of
communicative skills and abilities of
conduction of professional activity by

future foreign medics by modeling of
situation, immersion into real
atmosphere of business-like
communication, that is directed into
solving of professional problems.

Application of interactive methods of
studying provides intensification of the
process of understanding, assimilation
and creative application of knowledge
during solving of practical tasks,
maximal activity of students in
educational process, optimal time of
studying and its effectiveness.

We consider effective interactive
methods of studying of Ukrainian as a
foreign language at medical institution
of higher education, such as: method of
business-like game, method of brain-
storm, method of training discussion,
method of training exercises, method of
mixed education, case-method,
thesaurus-method. None of  the
mentioned methods is universal, that’s
why only the complex of distinguished
methods will promote achievement of
the aim and tasks of educational
process, in particular, mastering of
Ukrainian language by foreign medical
students.

Method of business-like game — is one
of the most important interactive
methods of studying of Ukrainian as a
foreign language by foreign students, as
it provides modeling of different
professionally-communicative
situations, that enables "comprehensive
studying of a problem, prognostication
of ways of its solving; strengthens
reflection of students; reduces amount
of common mistakes in real vital
situations; increases cognitive interest
of future medics to profile educational
disciplines" [8: 99].

O. Kucheruk has distinguished such
stages of introduction of the method of
business-like game as "1) organization
stage, that provides familiarization of
pupils / students with content of
business-like game, situation, scenario,
functions of participants of a game,
criteria of estimation; distribution of
roles; realization of gaming task and
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instruction to it; 2) gaming stage -
playing of plan-scenario (time limit is
discussed), herewith, pupils / students
can make out different types of
business papers according to gaming
situation, to work with terminological
dictionaries, specialized handbooks;
3) analysis, discussion of results of
educationally-gaming activity of each
participant and all together;
4) reflection" [5: 359]. We consider
application of this method in authorial
model of methodological system of
education to be expedient in terms of
consideration of typical, the most
frequent situations, which are
characteristic for conduction of future
professional activity of foreign medical
students. We  attribute "primary
examination of a patient”,
"hospitalization", "setting of diagnosis",
"prescription of treatment / giving of
recommendations”, "implementation of
the process of treatment", "discharge of
a patient" and so on to such situations.
It is necessary to note, that modeled
communicative situations of household
content have preceded modeling of
professionally-oriented business-like
games, which aim first of all was
sociocultural adaptation of foreign
citizens in Ukrainian speaking
environment. So, students have already
taken part in created games-situations,
which provided reproduction of the
process of acquaintance,
communication in the shop, pharmacy,
library, transport, etc. Considering all
the mentioned above, business-like
games of professional direction, that is
previously planned by a teacher must
be developed by strictly designed plan-
scenario within one specific situation,
that will promote not only formation,
but constant improvement of
professionally-communicative skills and
abilities of foreign students.
"Brain-storm” method provides
studying in groups and is directed into
development of oral speaking of
students, in particular ability to
express own opinion and argue it.

Each training group created at the
beginning of a lesson requires: 1) to
distribute roles between its members,
for example, a doctor, a patient, a
relative of a patient, medical sister,
laboratory assistant and other, and also
necessarily choose leader of a group,
who will stimulate mind activity of
members of a group by setting of
established questions: "Who has any
proposals?’, "Who thinks differently?",
"Which are additional arguments?",
"Which are evidences of expressed
idea?"; 2) to familiarize a group with a
problem task; 3) to determine time for
its implementation under guidance of a
teacher; 4) to conduct group discussion
of the proposed task (one member of a
group notes every performance); 5) to
present results of discussion in oral
form and visualize a report depending
on a situation.

This method is necessary to apply at
the lesson of Ukrainian as a foreign
language, when medical students study
how to implement anamnesis of a
disease (information, that is given by
patients or their relatives about life
conditions, which proceeded a disease
and about history of development of the
disease [11: 42]), which provides ability
of any doctor to properly and correctly
formulate a question with the aim of
structuring of main complaints of a
patient, symptoms of a disease and
setting of the diagnosis. In accordance,
another members of a group must
propose probable answers of patients,
their relatives and to reproduce a
dialogue in such a way - inquiring,
justifying replicas of a doctor, a patient,
other members of a dialogue and
following regulations of deliberation of
own ideas and their expression.

Information that is obtained during
the described dialogue will be the
ground for filling of medical history of a
patient, that is the next obligatory stage
in practical activity of a doctor.

Introduction of the mentioned
method induces students to active
professional communication, increases
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the interest of foreigners to the future
profession. Method of training
discussion — 1) wide public discussion
of a certain controversial question; 2) in

figurative meaning - dispute,
controversy of separate persons,
interlocutors [15: 91] - directed into

creation of a situation of competition in
the process of communication of
students with the aim of finding out of
the truth.

Yu. Polikarpova notes, that
discussion 'provides communicative
direction of studying (including foreign
languages), promotes realization of
personality-oriented approach in
studying. It is valuable, that students
obtain practical experience of
application of means of a foreign
language for achievement of
communicative goals due to discussion.
Developed critical thinking of students,
social mobility, skills of cooperation are
the result of training discussions" [7:
285].

During training discussion, students
publicly analyze, discuss and argue
own and other students’ thoughts;
critically evaluate proposed statements,
referring to researched  scientific
sources and expressing own point of
view; improve language skills; compare
achievements in any branch (in our
case, in medical one) of different
countries of the world with the aim of
solving wurgent problems of society;
appeal to different cultures and
subcultures for generalization of
information concerning solving of
required task.

O. Kucheruk has described such
types of discussion in the investigation
as: group discussion, evaluation
discussion, loopy discussion, written
discussion, discussion in talk-show
style [5: 361], and in the work of
Yu. Polikarpova, there are podium
discussion, panel discussion,
discussion in mini-groups, discussion
with distribution of roles [7: 287],
which common component is
discussion of problematic question.

In the process of studying of
Ukrainian as a foreign language by
medical students, we consider it
appropriate to apply method of training
discussion during learning of
professional topics, which are
connected with diseases of organs of
different systems of human body, in
particular for determination of
diagnosis by analysis of patients’
complaints, discussion of symptoms of
a disease, results of obtained analysis,
etc. (a teacher formulates thematic
problem question and students study
available materials and indicators,
select facts of its solving, make
conclusions). Also in progress of
training discussion, students propose
the most efficient ways of treatment
and prevention of individual disease on
their  opinion, having discussed
obtained  information in  group,
necessarily arguing recommendations
presented by a group.

Method of training exercises is
directed into conscious mastering of
theoretical material, development of
lingual and speech abilities of students,
working and fixing of previously formed
communicative skills, avoidance of
mistakes during communication.

V. Yahupov  determined  general
conditions which promote successful
application of exercises, such as:
1) high-quality preparation of teachers,
their ability to take into account
individually-psychic = peculiarities of
pupils / students; 2) understanding of
the aim of exercise by
pupils / students, as well as content
and sequence of its implementation;
3) maintenance of constant interest to
exercise of pupils / students, conscious
attitude to multiple repetitions of
monotonous actions; 4) compliance of
accessible rhythm, methodically correct
alternation of actions, which require
intensified mind and physical tension
from pupils / students; 5) sequence
and regularity in performing of
exercises, gradual increasing of self-
determination of pupils / students

146



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 1 (100)

Bicrux 2Kumomupcekozo deprkasHoz0 uHisepcumemu imeHi leana PpaHra.
ITeoazoziuni Hayxu. Bun. 1 (100)

during their implementation; 6) gradual
complication and change of conditions
of implementation of exercises;
7) systematic control of the course of
exercises and appropriate constant help
for pupils / students in overcoming of
difficulties and mistakes; 8) formation
of skills of self-control and self-
estimation of accomplished actions in
pupils / students, etc. [16].

Application of the method of training
exercises in the process of studying of
Ukrainian as a foreign language by
foreign medical students is necessary
and appropriate, as learning of any
language provides complete or partial
reproduction of perceived material by
personality and automatic operating of
it according to defined topic, aim and
conditions of communication.

The definite method is efficient
during mastering of phonetical, lexical
and grammatical phenomenon by
foreign students, as namely the method
of training exercises is directed into
"formation of lingual pronounceable,
grammatical and lexical automatisms
with further their involuntary
development in the process of language
practice into holistic pronounceable,
grammatical and lexical skills, which
are included as constituent components
of language skills of speaking, listening,
reading and writing" [13: 254].

We consider that the method
described above is an important
component of each lesson of Ukrainian
as a foreign language at medical
institution of higher education, as
systematic implementation of exercises
provides formation of practical skills of
foreign speakers to apply obtained
linguistic knowledge in real vital
situations, including professionally
directed.

Method of blended studying or
blended learning or hybrid learning
provides combination of traditional
forms of classroom studying with
elements of distance (online) learning
and is occurred by application of

special informative-communicative
technologies.

K. Bohaichuk interprets blended
studying as ‘"purposeful process of
obtaining of knowledge, skills and
abilities, that is implemented by
educational institutions of different type
within formal education, part of which
is realized in remote regime with the
help of informative-communicative
technologies and technical means of
studying, which are applied for saving
and delivery of educational material,
realization of control measures,
organization of interaction between
subjects of educational process
(consultation, discussion) and with self-
control of pupils (students) by time,
place, routes and rate of studying" [2:
5].

Introduction of the method of
blended learning into the process of
studying of Ukrainian as a foreign
language promotes effectiveness of
learning of mentioned educational
discipline and creates possibilities for
involvement of subjects of studying to
conscious mastering of language.
Example of application of the
mentioned method in educational
process of Bukovyna State Medical
University in particular with the aim of
learning of Ukrainian language by
foreign students is learning of this
educational discipline during classroom
lesson and through implementation of
online studying by using of service of
videoconferences  Google  Hangouts
Meet.

Conduction of free videoconference
with the help of the proposed service is
possible only in terms of using of
personal account (mail address) of a
teacher, created in domain
bsmu.edu.ua. It is also necessary to
note, that unique conference (web-
reference) is created for training lesson
with each group. A teacher can conduct
a discussion, to ask students (interns),
to use text messages (chat), as well as
demonstrate media  content, for
example, Power Point presentations,
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graphical and video files in the process
of conduction of a lesson.

Case-method or method of specific
situations firstly was applied at the
beginning of the XX century at Harvard
Business School and lately introduced
in educational activity of the majority of
countries of EU.

The basis of case method - is a
situation, real or modeled, where
peculiarities of a certain professional
activity are considered and specific
practical problem is presented, that is
necessary to solve through application
of theoretical material; discussion and
outlining of possible variants and ways
of its solving. Aim of this method - is
immersion of students into
professionally-oriented problematic
situation, that requires adoption of
correct decision and students must
express own opinion concerning
analyzed case, to propose own
algorithm of achievement of desired
result. Yu. Surmin notes, that
application of he mentioned method in
the system of higher education provides
significant pedagogical effect, "as it
develops qualifying characteristics of a
personality, such as ability to analyze
and diagnosis of a problem, ability to
clearly formulate and express own
position, communicate, discuss, accept
and evaluate the information, that is
received in verbal and non-verbal
forms" [12: 20].

Introduction of case-method into
studying of Ukrainian as a foreign
language by medical students is
obligatory during studying of
communicative topics such as
"Communication of a doctor and a
patient with features of diseases of
organs of digestive system / respiratory
system and ENT organs / cardio-
vascular system / endocrine/immune
system", as well as "Communication of
traumatologist-orthopaedist/ surgeon
and a patient with features of diseases
of muscular-skeletal system/traumas
(conversation with a patient before
surgery/ a patient after surgery).

Complaints of a patients",
"Communication of psychiatrist and
neurologist with patients.
Communication with doctors-

specialists with medical staff. Objective
examination. Objective state of a
patient”, "Communication of
infectiologist with a patient. Complaints
of a patient. Objective examination.
Objective state of a patient. Previous
diagnosis" and other. Assimilation of

educational material with
aforementioned topics provides
selection of cases-situations, cases-
occasions, cases-exercises and

appropriate literature, foreign students
will be able not only freely
communicate with patients, but to give
them high-quality assistance on the
basis of their analysis.

Thesaurus method (from Greek
thesaurus - reserve, treasure) — an
important method of studying of
Ukrainian as a foreign language by
medical students, that provides
formation of professionally-oriented
lexical stock of words of foreign
speakers.

We consider, that application of this
method is expedient at the beginning of
studying of each lexical topic, as
assimilation of lexical minimum
promotes  formation of practical
language skills and abilities of students
by finding out of meaning of the
proposed  tokens, discussion  of
peculiarities of their application at
certain communicative situation,
introduction to appropriate context and
commenting of stylistic shades.

The appointed method is especially
actual during studying of medical
terminology, special vocabulary, as
these language units form professional
thesaurus of future specialist, namely
general vocabulary of people, that is
actively used by them at certain branch
of their professional activity. In general,
branch thesaurus is a dictionary, where
words are grouped by thematic
principle, in hierarchical submission
form general to individual [1: 17]. So,
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words are grouped by thematic topics
in branch thesaurus, despite of
dictionaries, encyclopedias, glossaries,
where words are situated by alphabet.

L. Rusalkina notes, that "division of
terminology into groups is a peculiarity
of medical terminology: I - group -
anatomical terms — names of parts of
human body and their component
organs; II — clinical terms - words or
word combinations, that point into
names of diseases and methods of
examination, diagnostics, treatment,
etc.; Il group — pharmaceutical terms —
names of chemical substances, medical
drugs, their functions and action on
human body, etc." [9: 45]. That’s why,
there is the task of a teacher of
Ukrainian as a foreign language at
medical institution of higher education
— to form professional thesaurus of a
future specialist by gradual
introduction of new terms units, which
complement each other, however they
differ by not only stylistic shades, but
by narrower connotation. It is
necessary to implement studying and
assimilation of defined token according
to groups described above, as such
combination and structuring of tokens
will enable clear awareness and
mastering of professional terminology
by foreign speakers.

Conclusions and research
perspectives. So, we consider
interactive = methods of studying

proposed above (which selection is
implemented according to previously
outlined aim, tasks, approaches,
principles of studying of Ukrainian as a
foreign language) are efficient only in
terms of their integrated introduction
into educational process, as each
defined method 1is directed into
formation of certain skills and abilities
of subject of studying, which are
components of professionally-
communicative competency of a foreign
medical student.

Prospects of further investigations
are directed into development of the
system of exercises ad tasks, which

selection and introduction will provide
formation of practical skills and
abilities by foreign medical students of
conduction of professionally oriented
dialogue.
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THITH BIAIHT'BI3MY TA IX IUOAKTHYHHUN ITOTEHIIIAA
H. B. BoiiHapoBchKa, A. [I. AHryc

Cmamms npucgsueHa makum euoam OUNiH28I3MY, SIK KOOpOUHAUilHUl ma Opyz20psiOHULL
yucmuil ma 3mMillanuil, ix NOmy»KHoMY nedazo2iuHoOMYy NOMeHYianly ma Yymoeam, HeobxXioHum Os
peanizayii OLNiH28ANLHUX MONAUBOCMET UISIXOM CMEBOPEHHST (PYHKUIOHANTBHO20 CepedosuULa.
Asmopu O0ocniOKeHHsT Oocnidunu meopii ma noHsmms O6LniH28i3MYy, 00c8i0 OpzaHi3auii
6iniHz8aNbHOT 1 NONLNIH2ZBANLHOI 0C8IMU, G MAKOXK JIH2GICMUUHI HANPSMU OiLNIH28IBMY, SKI
3qza10M 8U3HAUAOMb OLLIHZGI3M sSK 30amHicmb chnintkysamucst 0goma moeamu. 3asosKu
MemOO0SI0IUHUM OCHOBAM HAULO20 OOCNIOIKEHHS!, SIKi noeOHaU Y cobi pe3ysismamu aHAIimuKo-
CUHMEe308AH020 8UBUEHHS HAYKOBO-MEmOO0I02IUHUX PO3POOOK, JL02IUH020 MEMOOY NOHSMMEBO20
aHanizy, MemoOOJI02IUHO20 MOOENI08AHHSI MA KPUMUUHO20 OUIHIOBAHHSL pe3ylbmamie
docnidskeHb ekcnepmis, HaM 804JI0CbL 8U3HAUUMU NPOBIOHI KOHUenuii npobiemu ma pospobumu
Memo0os02iUHY cucmemy nepedaui 3HAHb HOBOL THO3eMHOI MO8U OLNIH2EAITbHUM cmMYyOeHmAaMm.

Poskpumo ocHO8HI npuHyunu OiLniH28AILHOI 0cC8iMuU, SKI O0XONmMe. OUOAKMUUHY
KYabmypHy  OOUibHICMb, 8UABAEHHST npobaem ma NpobnemHux @Gopm  HASUAHHS,
nepuouepzogicms HA8UAHHS CNIBNPAUL UUISIXOM BUXOBAHHSL MA CAMOBUXOBAHHSL, IHMe2payiro ma
IHMepaKmueHy 830eMO0iI0 8 YMO08aX MOOENIOBAHHSL NOJKYAbMYpPHOL OiLNiH28ANILHOI 0oceimu,
8PAXYBAHHSL OCBIMHIX npae ocobucmocmi ni0 UAC CMEOPEHHST HASUANILbHO20 KYJAbmMYypPHO20
cepedosuuia. PozznsHymo ocobnugocmi (pyHKUIOHANbHO20 BUKOPUCMAHHS PIOHOT Ma HOBUX MO8.
ITpoaranizoeaHo sunadku iHmepgepeHruyii, ki Nocmarms 8 Npoyeci 8UusUeHHs: 0pyzoi iHo3eMHOoT
MO8U 8 Yymosax noniniHeeismy. Knacugikoearo Haillbinbul nowupeHi NOMUNKU PecnoHOeHmis
docnioxeHHs.. Omoke, 0ogedeHo, W0 Yyeecb OiNiHe8ANbHULL  HABAALHUL Nnpouec eapmo
opeaHizogyeamu 8i0N0GIOHUM UUHOM 011 80AI020 NEePeHEeCeHHsT KOMYHIKAMUBHUX YMiHb PIOHOL
MO8U HA nepuly ma 0pyay (HO3eMHI.

Knrouoei cnoea: 6iniHegiam, 6iNiH28AIbHA 0C8IMA, MO8HA THMepgepPeHUis ma nepeHeCceHHs,
0CBIMHILL NpoCcmip, KYsibmypHa KOMNEMEeHMHICMb, MOBHL YMIHHSL, PYHKUIL MO8U.

Introduction of the issue.
Currently, the Ukrainian system of
higher education is dynamically
involved in the process of integrating
into the world educational environment.

representatives, resulting in
establishing comprehension of two
foreign languages as a common norm
for the majority.

The pragmatism of bilingual and

This process is closely connected with
considerable transformations within
theory and practice of pedagogics: it
encompasses educational paradigm
renovation, which expects new teaching
content, new approaches and attitudes,
as well as new pedagogical mentality. At
the same time, global trends of the
development of education, concerning
life internationalization, advance
specific requirements to lingual and
intercultural competences of a
personality. The modern lingual
background is composed mostly of
bilingual and multilingual

multilingual education in Ukraine is
caused by its focus on the integration
into the world community for solving
human global issues, implementation of
public-spirited projects in the various
fields of international cooperation. This
process influenced language status as a
teaching subject, which allows enjoying
the advantages of the open society.
Besides, within the conditions of
intercultural development of modern
society, it is crucial to apply
educational possibilities of the bilingual
environment in the process of
mastering the third language.
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Bilingualism  possesses  massive
didactic potential. It is crucial to find
out what types of bilingualism exist in
order to use this phenomenon in the
educational process efficiently.
According to the mutual correlation
criteria of the mechanisms of the native
and foreign languages, there are such
types of bilingualism as coordinating
and subordinated, pure and mixed.
Subordinated bilingualism is divided
into  receptive, reproductive and
productive. Subordinated bilingualism
is more frequently generated while
studying a second language, which is
characteristic of not fluent language
knowledge, unlike coordinating
bilingualism with a higher and more
professional level.

Necessary condition for bilingual
capacity realization is the creation of a
functional environment, which admits
inserting a person into the bilingual
surrounding where both languages
become its integral parts. This factor is
to be considered within the pedagogical
process, in order to use the potential of
the bilingualism for developing careful
and polite attitude towards all studied
languages [1].

Current state of the issue. Theories
and concepts of bilingualism have been
reflected in the researches of various
aspects. Therefore, from the
psychological-pedagogic point of view,
P. Homel, M. Palij and D. Aaronson
considered bilingualism as the social-
cultural  phenomenon, which is
expressed through enhancing social-
cultural components of education [2].
V. Benz, T.K. Bhatia and W.C. Ritchie,
J. Brutt-Griffler and M. Varghese
studied the demand for bilingual
education as a certain component of
professional training. Investigations of
S.B. Chumbow [3] concern the
development of the global informational
surface and the role of bilingualism in
the field of innovative information-
communicational technologies.
J.C. Bertin analyzed bilingual aspects

of the progress of distance learning and
training.

Remarkable number of the
pedagogical studies are devoted to the
organizational experience of bilingual
and multilingual education, including
issues of creating a joint educational
environment, stimulating  people’s
desire to reach general high European
level of knowing foreign languages
(Z. Bekerman, C. McGlynn) [4], growth
of students’ and teachers’ academic
mobility (L. Sciriha) [5], taking into
consideration ethnic-psychological
specifications of the learners.

Scientists of linguistic directions
determine bilingualism basically as the
ability to communicate with two
languages (H.B. Beardsmore,
B.L. Boswell, R.J. Harris, F. Grosjean,
J. Lyon). Therefore, A. Pavlenko
represented an approach to the second
language learning, as a process
including conceptual development and
restructuring, and not simply the
mapping of new forms onto pre-existing
meanings [6]. Annette M.B. de Groot
proved that ‘'control in unimodal
bilinguals does not result from their
knowing two languages but from the
requirement to unrelentingly and
inevitably select one language:
Unimodal but not bimodal bilinguals
responded faster than monolinguals on
both" [7]. A. Ardila and E. Ramos paid
their attention to the fact that "a person
can decide to learn a second language
becoming bilingual. Some specific
schools, activities, and jobs may require
the person to learn a second and even a
third language" [8].

Aim of research is to define types of
bilingualism  from linguistic and
pedagogic points of view, identify the

didactic potential of natural
bilingualism in the process of
multilingualism formation. Our

research is dedicated to the detailed
analysis of the specifications of the
second foreign language learning by the
bilingual students. We aimed at
working out such a consequence of
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presenting efficient teaching content,
which would enable maximum decrease
of another language interference and
transfer all lingual skills, obtained
within native and the first foreign
language, to the new foreign one. The
practical value of current research is
predetermined by the encounter of the
didactic potential of bilingualism for the
foreign language training.

Research methods. Our
investigation encompassed students
specialized in Philology of Germanic
languages and Translation theory and
practice. All of them are the
representatives of bilingualism -
certainly, delegates of their native
language, fluent users of the English
language, as their first foreign
language, and learners of German - as
their second foreign language.

Methodological background of our
research was based on the analytic-
synthetic examination of scientific-
methodological works, logic methods of
notions analyzing, methodological
modelling, surveys outcomes and
experts’ evaluations. Processing of
empirical data has been performed
through statistical methods: percentage
scattering and ranging.

The initial stage of the research was
dedicated to the basic theoretical and
methodological approaches towards the
problem statement, level of the
investigated issue being studied within
scientific resources, as well as to
identifying general concepts of the
question. Next step covered the
development of the methodological
system for delivering new foreign

language knowledge to  bilingual
students.

Results and discussion. In
accordance with the criteria,

concerning the connection between
spoken language and thinking process,
such types as unaffected bilingualism
(unconscious-intuitive comprehending
of both, prior and lateral, lingual codes)
and mediate bilingualism (where the

second language operates as the new
code system) are recognized.

Criteria of lingual environment
presence or absence in the process of
language mastering identify natural
and artificial kinds of bilingualism.
Natural bilingualism occurs in the
process of individual communication in
the native language at home, but
outside home — in the second language.
Artificial bilingualism is gained as a
result of learning the second language
consequently after the native one.

Corresponding to the approach of
careful and polite attitude towards all
studied languages, basic principles of
bilingual education include:

a) didactic cultural rationality;

b) problem-searching and
problematic forms of education;

c) priority of teaching cooperation
through education and self-education;

d) integration and interactivity of

modelling multicultural bilingual
education;

e) didactic cooperation of
traditional pedagogics and

individuality-focused education;

f) consideration of the educational
rights of a person while modelling
cultural training environment.

Bilingualism is functioning as a
powerful factor of lingual development
for intercultural communication,
realizing possibilities for people to
master the next (third) language and,
consequently, to realize their location in
the process of cooperation with the
representatives of other cultures. Such
educational surrounding contributes to
the successful integration of the
participants of the educational process
into the international educational
environment. It is obvious that
comprehending the third language
cannot be objectively fulfilled on a
similar level as the previous two ones,
composing the bilingualism character,
but, nevertheless, a learner is capable
to become an equal member of the
intercultural dialogue [9]. It is
underlined that a bilingual person
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already owns the image of the world,
created on the basis of his social life
experience, but, at the same moment, a
newly learned language introduces its
impact to this general world outlook by
the means of fresh notional forms, new
ways of expressing ideas and goals,
supplementing to the process of logic
reflection of the world with individual
verbal descriptions.

Questionaries’ outcomes proved that
nearly half of the scrutinized group of
bilingual students belong to the
category of coordinating bilingualism
representatives, admitting the
knowledge of the first foreign language
on a remarkably high fluent level, being
able to use it in their everyday life. For
the rest of the students the
subordinated bilingualism is
characteristic, as far as their first
foreign language level is not so fluent
and cannot be used easily for their
common communication. Similar
proportion can be applied for estimating
active bilingualism (regular referring to
the first and native languages) and
passive bilingualism (predominance of
native language). Naturally, all the
learners expressed their contact type of
bilingualism, with constant and
frequent keeping in touch with the
native language speakers. We were
pleased to identify that natural
bilingualism was typical for the
majority of the students (availability of
the bilingual environment in the
process of mastering their first foreign
language for a considerable long
period), that subsequently
predetermined all the following types.

It is worth underlining the fact that
the interaction of two language systems
within the consciousness of the definite
part of the bilingual people, by no
means, the native language system
occupies the dominant position.
Whereas, the first foreign language
(namely English) is being ambiguously
considered. Accidents of wusing first
foreign language by the individuals
within the international surrounding

and, nevertheless, remaining the
representative of their national culture,
are still more frequent. For that reason,
it is rational to differentiate "native
language" and “"functional active
language". The native language is the
language of national affiliation, ethnic
and spiritual culture. The notion of the
"functional active language" refers to
the level of the language’s being used.
As for the international community,
English language (the first foreign
language) can be rather defined as the
"functional active language", which is
successfully applied as the tool of
realizing intercultural communication.

After having identified the type of
bilingualism of the investigated group of
the respondents, let us study the cases
of the interference, rising in the process
of studying a second foreign language
(German) in the conditions of
multilingualism. It is commonly known
that the closer two languages are, more
the bilingual learner relies on the
similarities and equivalents since it is
easier to learn related languages.
Therefore, one of the methods of
teaching lingual material appears to be
comparative-contrast approach, which
is important for pointing out common
and specific features of every studied
language. This method is expected to
reflect bilingual students’ ethnic
characteristics, apply their linguistic
experience within their native and first
foreign languages.

Our investigation deals with two
languages, belonging to the same West
Germanic branch of the Germanic
family of languages, in particular,
German and English, predetermining
definite similarities in their
morphological level. Therefore, together
with native language interference, the
written speech of the bilingual students
is effected by the models of the first
foreign language, which proves the
dominance of English within the system
of their linguistic way of thinking.
Considering the scientific outcomes of
the researches, we analyzed the
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mistakes of the respondents-leaners.
The first group of the respondents
include mistakes in the structures
concerning similarities of English and
German structures and their
differences with  students’ native
language structures. The second group
displays the errors caused by the
differences of the phonological systems
of the dominant foreign language of the
bilingual students and their second
one.

Speaking about the first group of the
inaccuracies, we would like to
underline the fact that the participants
of the research with the coordinating
type of the bilingualism easily
comprehend the formation order of the
cases in the second foreign language,
referring to their knowledge of the first
foreign language and discovering in it
appropriate  equivalents  for  the
structures of the newly learned German
grammar. Current grammar issue
seemed to be complicated for the
respondents with the subordinated type
of bilingualism due to the absence of
the branched local case system in
English language. Widely diverged case
system of the native language appeared
to be very beneficial for mastering
theoretic backgrounds of German
cases.

Another advantageous interference of
the first foreign language proved to be
the compulsory usage of the indefinite
pronouns in the subjective functions in
the impersonal sentences, which is
known to be absolutely uncertain in the
native language of this group of
learners. The next issue is the usage of
possessive endings in the second
foreign language supported by the
specifications of using genitive case in
the native one, but contradicted by
scares flexions of the possessive case in
the first foreign language of the
bilingual students. Failures of using
genitive and possessive cases are easily
omitted by the respondents with the
coordinative type of bilingualism.

While describing correspondences
and differences between the first and
the second foreign languages and the
native one, it is reasonable to mention
the auxiliary verbs. The matter is, the
native language of the respondent
group does not expect using auxiliary
verbs for building interrogative and
negative sentences, which lead to the
pretty frequent automatic omission of
these verbs by the students in the
process of communicating in English,
especially within their elementary stage.
However, structures of the second
foreign language, although complicated
by the rigid rules of the word order,
proved to be more comfortable.

Further errors deal with the
misusage of the past tense forms of the
first foreign language. Especially often
it occurs in the situations describing
actions in the past but somehow
corresponding with the  present,
expressed by the perfect tense forms.
Here, both representatives’ groups,
coordinated and subordinated
bilingualism, tent to apply verbs in
present or past simple tenses, literary
due to the specifications of their native
language tense system. Additional
discrepancies of the three languages
are converted by the formation of the
plural form of the nouns, as far as each
of the analyzed language appears to
have its own unique rules of plural
formation, even irrespective of
belonging to the same language family
of both foreign languages.

Consequently, it is evident that
learning a foreign language by the
bilingual students is characterized by
the number of peculiarities. Process of
comprehending the third foreign
language is accompanied by the
interaction of three lingual systems. In
spite of the fact, that German language
is genealogically relative to English,
students frequently attempt to perceive
it through their native language
background, probably identically to
their previous early experience of
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learning the first foreign language at
school.

Conclusions and research
perspectives. Modern Ukrainian
system of higher education pays
considerable attention to developing
conditions for the students’ individual
creative  potential increasing and
widening their possibilities of gaining
qualified education, including
multilingual communicational
education, where bilingual approach
using is getting gradually more
significant. Obligatory criteria of the
mobility of modern people is the
knowledge of foreign languages.
Therefore, bilingualism forms the
background for the development of
further multilingualism.

Bilingualism is commonly known as
the co-existence of two languages inside
one lingual collective surrounding,
using these languages in the definite
communicative fields, depending upon
the social situation and various forms
of the communicative act. Here,
bilingual individuals experience double
world overviews, one of which reflects
the peculiarities of their native culture
and the other one - foreign values and
philosophy. Therefore, we accept
bilingual training as the focused
process of integrating into the world
culture by the means of bilingualism.

Comprehending foreign languages by
the bilingual students is very specific
due to the inevitable interaction
between several foreign lingual systems
and their structures, that is why the
comparative-contrast teaching methods
appeared to be the most efficient one,
which encourages discovering common
and diverse features in every language.
The choice of integrating native and
first foreign language is reasoned by the
following conditions: a)learning a
genetically relative language simplifies
the process of its mastering; b) learning
foreign language within a comparative-
contrast context is favourable for
creating and developing new foreign
language thinking skills while widening

general literacy. The whole learning
process is composed in order to transfer
communicative skills of the native and
the first foreign language to the second
one. Our analysis allowed us to conduct
the required corrections and develop
the necessary complex of the exercises
favourably for more efficient mastering
German language by the bilingual
students. The suggested material is
recommended to be implemented in
both: integrated courses and mutual
scientific-research projects. From our
point of view, it is able to benefit
students’ learning and professional
motivation and, consequently, enhance
productivity and quality of their
education.

Still, some aspects of the studied
topic remain unsolved and may require
further developments, such as: the
phenomenon of codeswitching and its
perspectives for the bilingual education,
the demand for specialized teachers’
training before educating bilingual
students, as well as sociolinguistic
issues of the multilingual learning
environment.
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EVENTS OF SCIENTIFIC LIFE; REVIEWS
MOAIi HAYKOBOI'O XXUTTSI; PEIIEH3II

BITAEMO OAEKCAHAPY AHTOHIBHY AYBACEHIOK 3 75-PIY45IM!

27 TpaBHd  BUIOBHIOETBCS 75  POKIB

Oaekcauapi AwuHTOHIBHI [ly0aceHIOK — OOKTOPY
IeJaroriyHux Hayk, Ipodecopy, 3acayzKeHy
OpamiBHUKY  OCBiTH  YKpaiHw, [ToyecHOMY

akanemiky HAITH Ykpainu, [Ipesunenty Akanemii
MIDKHAPOJHOIO CIIBPOOITHHUIITBA 3 KpeaTUBHOI

Iearoriku "TToaiccs", OificHOMY YAEHY
MixHaponHoi akazemii aKMeoAOTIiYHUX HayK,
OificHOMy YAEHY Ykpaincbkoi akazemii

aKMEOAOTIYHUX HayK, TOAOBi CIIeliasizoBaHOL
BYEHOI paau i3 3axucry MHOOKTOPCBKHX Ta
KaHaugaTcbkux — auceprauitt [ 14.053.01 3
IIeJarorikv, 3acTYIIHUKY TOAOBH HaBYaAbHO-
HayKOBO-BHpPOOHH4Yoro  Komriaekcy  "Iloaiccsa”,
npodecopy Kadenpu Iemaroriku, mnpodeciiiHol
OCBITHM Ta YIpaBAIHHYA OCBITHIMH 3aKA3JaMU
KHUTOMUPCHKOTO OEePKaBHOT'O YVHIBEPCHUTETY iM€EHI
IBana dpanka.

Y pmoporu B Hayli HeMae KiHIl, aae 3aBXKAU € rodatokK. OaekcaHapa AHTOHIBHA
[ybaceHIOK ymeplIe CTylHAa Ha HUBY IIeAarorigyHoi migapHOCTi y 1969 p. BunTeseM
MareMaTuku i ¢isuku y cepenniii mkoai Ne 1 m. KomyHapceka AyraHcbkoi obaacTi
micasg  3aKiH4eHHd /AyraHCbKOTO [OepKaBHOIO II€AATOTIYHOIO iHCTUTYTY iMeHi
T.I'. lleByenka. Y 1971 p. Oaekcanapa AHTOHIiBHa IIOBEPTAETLCS MO PiIAHOTO
IHCTHUTYTY, A€ PO3IIOYMHAE BUKAQIAIBKY MiABHICTE Ha Kadenpi nemaroriku. et Kpok
CIIPIMOBYE €HEPTeTUYHHH MNOTiK ii KUTTA y HaAyKOBO-IIeJaroriyHe pPycAOo i BxXKe y
1978 p. BimOyBaeTbCcd yCHIITHUM 3aXHUCT AUCePTAallil Ha 3400yTTd HAYKOBOTO CTYIIEHS
KaHauaaTa Ie1aroriyHuX HayK.

Y 1980 p. O. A. [lybaceHIOK 00Hpa€eThCs Ha MOCAAy CTApLIOTO BHKAaAada Kadeapu
nenaroriku i nmcuxoaorii 2KHTOMHPCHKOIO AEP3KaBHOIO MIEAATOTIYHOTO iHCTHUTYTY iMeHi
IBana dpanka (3 1999 p. — mepxkaBHOrO mHnemaroriyHoro yHiBepcuretry, 3 2005 p. —
[ep3kaBHOTO YyHiBepcutTeTy). BupasHi opranHizaTopchki 3mi0HOCTiI, BHSIBAEHI Ille B
IIKIABHOMY Ta CTyAEHTCBKOMY KHTTi, y IIOEOHAHHI 3 IPYHTOBHOIO CHCTEMOIO
TYMaHICTHYHHUX 1 CYCIIABHUX IIIHHOCTEH, YiTKO OKPECAIOIOTH CTHAB KHUTTS 1 TBOPYOCTI
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MOAOZOTO  BuUeHoro. llinecnpssMOBaHICTB, HAIOAETAUBICTH, IIPUHIIMIIOBICTHL i
KOMIIETEHTHICTh CTAIOTh ii PYyIIiHOIO CHAOIO i JOPOTOBKA30M, IOSICHIOIOYM BII€BHEHUM
IIOCTYTI HAYKOBUX i XKUTTEBUX YCITiXiB i 3000yTKiB. 3 1984 p. Oaekcanapa AHTOHIBHA —
noueHT, a 3 1988 p. 3aBinyBau kKadenpu mnemaroriku. ¥ 1996 p. ycmimiHo 3axuiae
[ucepTalliro Ha 3400y TTs HAYKOBOTO CTYIIEHS JOKTOpAa HeJarorivHux Hayk "TeopeTudHi
Ta METOAWYHI OCHOBHU IIPOeciiiHOi BUXOBHOI migAbHOCTI memarora’ B IHCTHTYTI
renaroriku i mcuxoaorii mpodpeciiinoi ocBitu AIIH VYkpainu. Y 2001 p. BYeHOMY
IIPUCBOEHO 3BaHHA Ipodecopa, 3 2001 mo 2008 pp. Oaekcanapa AHTOHIBHA -
IIPOPEKTOP 3 HAyKOBOi poOOTH, MIXKHAPOAHHUX Ta PerioHaAbHUX 3B’I3KiB, a 3 2008 p. —
rnpocpecop Kadeapu I1e1aroriku.

O. A. [lybaceHIOK — BigoMuii HayKOBeIlb, BHCOKOKBaaipikoBaHUII menaror,
TaAQHOBUTHH KEPiBHUK Ta OpPTaHi3aTOp HAYKOBO-IOCAiAHOI poboTHu. [IoHaa COpok poKiB
BOoHa IIpaioe y 2KUTOMHPCBKOMY [Aep3KaBHOMY yHiBepcuTeTi iMeHi IBana ®dpanka. 3a
e 1epion BHKAaasa AEKILHHI Kypcu 3 6araThbox NeJarorivyHuX AVCIIUIIAIH, 30KpeMa,
3 IIeJarorikv, MeTOAVKU BUKAAQAaHHS [IeJaroriki, OCHOB IIearoriyHoi MaiCTepHOCTI,
TEXHOAOTII HaBYaAbHO-BUXOBHOI'O IIPOILleCy, IeJaroriku BHIIOI IIKOAM, OCHOB
[IeJarorivHoi TBOPYOCTI, aHAPAroTiKM 3 OCHOBaMH aKMEOAOTii, METOZI0AOTii Ta MeTOMiB
HAYKOBO-IIEIATOTIYHOTO [OCAIIKE€HHSs, COLiaAbHOI IIeIaroTiKH, coliasbHOi poboTH. [aa
acmipaHTiB — AeKIlii 3 TAKUX AUCIIUIIAIH 9K aKTyaAbHi mpobaeMu y raaysi npodpecitizol
OCBITH, METOIOAOTiYHI MiAXOAM N0 BHUBYEHHSI IIpobOaeM IIpodecitiHoi OCBIiTH. AKTHBHO
IIpallloe Hal PO3POOKOI0 Ta BIPOBAKEHHSM iHHOBAILlIHHHX TEXHOAOTIH HABYaHHS B
OCBITHIi# IIpoIiec.

HaykoBi inTepecu mnpocp. O. A. [lybaceHiok: ITpoOAEMH KOMIIAEKCHOTO BHBYEHHS
AIOMHU, METOMOAOTIsI 1 Teopid IIpodpeciiHO-IlenaroriyHoi ocBiTH, Teopid i IpakTHUKa
BUXOBHOI MiSIABHOCTI II€flarora, CoIliaAbHO-TIeJaroriyHa MdiAbHICTH, OCOOHCTICHHI Ta
npocpeciiHuE PO3BUTOK MaMOyTHBOTO IIeJarora, MAyXOBHO-MOpPaAbHE BHUXOBAHHS
OCOOHCTOCTi, aKMEOAOTisI OCBiTH, KpeaTHWBHa OCBiTa, iHHOBALliliHi OCBITHi TEXHOAOTIi,
OCBiTa JOPOCAUX.

HaykoBuem 3aificHeHO BaroMuii BHECOK y PO3pPOOKY aKTyaAbHHX HAaIpsSIMiB
IearoriyHol HayKH.

1. O6tpyHmoeaHo MmemoOos02iUHI, meopemuuHi 3acadu po3eUMKY hnedaz2o2iuHol
oceimu, 8UsI8JIeHO | NPOAHAI308AHO CYUACHI MeHOeHUIi npouecy MOOepHI3auyii Yy cucmemi
euuwioi oceimu. LliaicHO mpencTaBA€HO KOMIIAEKCH METOJOAOTIYHHX HAYKOBHUX IiIXOMiB
dKi BimoOpazkaloTh MiaA€KTHKY 3araAbHOTO, OCOOAMBOTO ¥ OJWHHUYHOTO Ta AOTIKY
mpocpeciiHol MiATOTOBKU BUYUTEAS: 3araAbHOMETONOAOTIYHI, IIpodeciiHO opi€eHTOBaHI,
IIiHHICHO-CMMCAOBI Ta iHHOBaMifHi. [lOCAIIK€HO KaTeropiaabHO-IIOHATTEBUHN amapar:
"mpodpeciiiHa negaroriyHa OigABHICTE", "mIpodpeciiiHa negaroriyHa ocsita", "HemepepBHA
npodcpecifina ocsita’, "mpodpecioHaaizam ocobucrtocti’, "mpodyecioHaaidM missABHOCTI",
"memaroriyHa MalCTepHICTR", "KOMIIETEHTHICTR", "IIpodecifiHa KOMIIETeHTHICTE' Ta iH. Y
KOHTEKCTI aKMEOAOTIYHOTO ITiAXOoAy A0 IpodeciiHOoI MHiATOTOBKU BYUTEAd y IIPOIIECi
TPUBaAOl  EKCIEPUMEHTAABHOI POOOTH  HOCAiKEHO (akKTOpH, 3aKOHOMipHOCTI
camMopeaaisallii IpUpPogHUX MOTEHIiaAiB Cy0’€KTIiB OCBITH i mepeTBOPEHHd iX y TBOPYI,
o 3abesnedyye caMopyxX OO0 AaKMEBEPIIHH MIPOAYKTHUBHOCTI 1 mpodpecioHaaizmy
MalbyTHROI MiIABHOCTI.

YpaxoByHOYHU OCOOAMBY T'OCTPOTY HMPOOAEMH BHXOBAHHS YYHIBCBKOI Ta CTYAEHTCHKOI
moaomi, O. A. [lybaceHIOK HOCAIIKEHO CYTHICTB Ta 0CcOOAMBOCTI mpodpeciiiHoi BHXOBHOL
OiIABHOCTI Imemarora. 3aifiCHeHO KaTeropiaabHUM aHaai3 6a30BUX ITOHATH JOCAIIZKEHHSI:
"BUXOBaHH4", "BUXOBHA MiFABHICTB', "BHXOBHA 3amada’, II0 30araTHAO IIOHATIMHMIMA
arnapaT Teopii BHOOCKOHaaeHHs Ipodpecitinoi mnemaroriyHoi misabHOCTI. [Ilim wac
€KCIIEPUMEHTY OOIPYHTOBAHO 3aKOHOMIipHOCTI IpodeciiHOi BUXOBHOI MiABHOCTI, IIO
II0B’I3aHi: IO-IepIlle, 3 I[ICHUXOAOTO-IIEJATOTIYHUMH IIEpeayMOBaMH  VCITIITHOCTI
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IHOUBiAyaAbHOI BHUXOBHOI MiSIABHOCTI; IIO-Zpyre, 3 AWHAMIKOIO CaMOCTifHOI BHUXOBHOI
[IIABHOCTI; TIO-TPETE, 3 ii onepallifiHolo CTOPOHOIO.

2. BaxkauBuii Hampsam fgisgabHocTi mpodpecopa O. A. [lybaceHIOK NOB’d3aHMM 3 ii
npogpeciiiHoro OistbHicMo0o surkaadaua nedazo2ivHux oucyunsiH. CTBOPEHO aBTOPCHKY
OUMaKTUYIHY CHUCTEMY IIE€IATOTIiYHOI ITiATOTOBKU MaifOyTHIX yIUTEAiB-BUXOBATEAIB, SgKa
Oyara peasizoBaHa y HaBYAABHOMY IIpoleci i mepembadasa o6'€KTHUBHI 3MiHU B
OCOOMCTICHIY 1 misgAabHICHIH cpepax MalOyTHIX YIUTEAIB i BiAMIOBIAHO — 3MiHU y ILASX,
3aBIaHHSX, 3MiCcTi, 3acobax HaBYaAbHO-BUXOBHOI iSIABHOCTI, CTATyCi Cy0’€KTiB OCBITH.
Po3pobaena koHIeniia mnpodeciiiHoi BHUXOBHOI MiSABPHOCTI CHIpHgAa BUSIBAEHHIO
MozeAe¥ BHUIIMX PIiBHIB BHUXOBHOI MiIABHOCTi, IK €TaAOHY, aKMEBEPILIHHU, 0 SIKHUX
MAaloTh IIParHyTH MaOyTHiI BuuTeai. [IpoaHarizoBaHO OCHOBHI HampsaMH HpPodeciiiHo-
eJaroriyHoi MiAroOTOBKH MaMOyTHIX y4uuTeaiB. [loBemeHO, IO IlemarorigyHa oOcCBiTa
MIiCTUTH aHTPOIIOAOTIYHUN Ta aKCIOAOTIUHHUH IIOTEHIliaA, SSKUHM [IOCTa€ HiAIPYHTIM JIAS
PO3KpUTTS 3mi0HOCTe i bopMyBaHHS IIHHICHUX Opi€HTAIli#l 0cOOHUCTOCTI y mpoilieci ii
npodpeciiHoro  craHoBA€HHS. [loCAi3K€HO 1 TaKWU#l  CHCTEMOYyTBOPIOBAABHUH,
iHTerpasbHUM ITOKA3HUK SK IIpodeciiiHa KOMIIEeTEHTHICTh Iefarora, 110 SBASE €IHICTb
TEOPEeTUYHOI i IMPakKTHYHOI TOTOBHOCTI M0 3mificHeHHs mnpodpecifinoi misgapHOcTi. Ilig
kepiBHUIITBOM O. A. [Ily0aceHIOK TEOPEeTUYHi HaIlpalllOBaHHS pPeasi30BaHO y IIpoIleci
BUKOHAHHS HAyKOBO-ZocAimHOI TeMu "dPopmyBaHHA nOpodeciiHoi KOMIIeTEeHTHOCTI
MaMbyTHBOTO BUUTEASI B YMOBaxX €BPONEHCHKOI iHTerparii'”.

AKTyaAi30BaHO mpobaeMy Teopil i MPaKTHKH KPEaTHBHOI OCBITH SK II€PCIIEKTUBHUHN
HaykKoBUil HampsMm. [IpocTekeHO PO3BUTOK KPEATHBHOCTI MaMOyTHIX YYHUTEAIB, IO
nependbadae BpaxyBaHHs CYKYITHOCTI IIeJarOTiYHUX YMOB, HEOOXiTHUX OAS (POpPMyBaHHS
negaroriyHoi KpeaTHBHOCTI €K YHMHHHUKA PO3BUTKY IIpodeciiHUX IliHHOCTeM
nexaroriyHoi mpodpecii. Po3pobaeHO ¥ yOopoBamKEeHO B HaBYAABHHUE  IIPOIIEC
inHoOBallifiHi KpeaTuBHi TexHoaorii. [lim kepiBHHIITBOM O. A. [Ily0aceHIOK CTBOPEHO
HU3KYy HaBYaAbHO-METOOUYHHX TIIOCiOHMKIB 3 rpudom MOH VYkpainu, cepex HUX
"Ilpaktukym 3 mnexaroriku" (K., 2004, 2Kwutomup, 2017); "Icropia mnemarorikm"
(Kuromup, 1999), "TexHoaoria mnpodpecifiHO-TIearoriyHoi MiATOTOBKH MaMOyTHIX
yumuteaiB" (Kutommp, 2003). OpmHoOCiOHO i CIIABHO 3 KoOAeTaMH OIyOAiKOBaHO
HaBYaABHI NOCIOHUKH, 30Kpema: "'MeroawmKa BHKAamaHHA nHOexaroriku” (2Kuromup,
2010, 2014, 2017), 'llpodpeciiiHo-TiemaroriyHi 3amadi: THUIIOAOTIS Ta TEXHOAOTIS
po3B’a3zaHHga"' (XKuromup, 2010), "Metomoasoria i MeTOAM HAYKOBO-IIEAArOTiYHOIO
nocaimxkerHa' (Kuromup, 2016, 2019), "ArryaspHi mpobaemu mpodecitiHoi ociTu"
(2Kuromup, 2018) Tomro.

3. Pesaynemamu OisitbHocmi 3 Haykoeozo Hanpsimy "Oceima odopocaux”. 3a ydacTio
O. A. [lybacentok y 2K/Y imeni IBana Ppanka BignoBigHO g0 BHUMOr BoAOHCBHKOL
[oekaaparlii crBopeHo KoHIenIlito "OcBiTa BIPOLOBK KUTTH", 3TiJHO SKOI YHiBEpPCHUTET
IIoCTa€E £K LIEHTP HAYKOBOI, OCBITHBOI Ta KYABTYPHO-IIPOCBITHHUIIBKOI MOiFABHOCTI B
perioHi. KoHIleniisga HeepepBHOI OCBITH [Oa€ MOXKAWBICTb 3OIHCHIOBATH MiATOTOBKY
daxiBIiB y ABOX MAOIIMHAaxX: y cdepi pyHZaMEHTaABHHUX Ta [eJaroriyHuxX HaykK. 3a
igimiatuBu mpod. O. A. [IlybaceHIOK opraHizoBaHa HAyYKOBO-MeTOAWYHAa AabopaTopid
"TloaicbKa IIIKOAQ aHAPArOTiKH"', V IILOMY HaIpaMy IIPOBOAUTHCH 3Ha4YHA poboTa. [Ipod.
O. A. [lybaceHIoK yIiepllle IIodasa BUKAQIATHU CIIeKypc "AHaparorika' nag MadOyTHiIX
MaricTpiB, HEI0 Po3pobAeHO HEOOXigHE HaBYaAbHO-METOUYHE 3a0e3IIeUYeHH.

[Tpodpecop O. A. [IybaceHIOK — yYaCHUK PO3POOKH ITPOTpaMH OCBITH MOOPOCAHUX B
Ykpaini (2015 p.) Ta npoekra "IIpodecionanizariis ocBiTH mopocaux B YkpaiHi'. Bpaaa
y4acTb y ceMiHapi "KoMmmeTeHTHOCTI cneniasicTiB 1o ocBitTi mopocaux" (2016 p.), aki
opranizoBaHo IIpencraBuuinrrBom DVV International B YkpawHe Ta YKpaiHCBKOIO
Acomiartiero ocBiTu gopocaux, ISAR "€nuanng’. O. A. [IlybaceHIOK — TOAOBHHU peaakTop
€AeKTPOHHOI'O 4Yacomnucy "AHaparoriyHui BicHUK'. Takoxk Opasa y4acThb y THIKHAX
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OCBITH mopocAux B YKpaiHi, MixkHapogHuUX ¢QopyMax Ta KOH(pepeHIsax 3 i€l
IPOOAEMAaTHUKH.

4. Hayxoea opeaHizamopceka OisinbHicms. O. A. [lybaceHIOK — TaAaHOBUTHH
opraHizaTop i KepiBHHUK HOTYKHOi, Biomoi B YKpaiHi i 3a pyOekeM HayKOBOI IITKOAH
"TIpodpecitiHo-nIefaroriyHa IIiAroToBKa MabyTHIX yuuTeaiB", gaka noHaa 30 pokiB mie y
XKOY imeni IBana dpanHka. Y Oi9ABHOCTI IIKOAM peasi30BaHO METOLOAOTIYHUH,
TEOPETUYHUH, I[IHHICHO-CBITOTASIAHUH Ta TEXHOAOTIYHUH KOHIEINTH, PO3P0oOAECHO
KOHIIETITYaAbHI 3acaau npodeciiiHoi miaroroBku BunTeAsd. 3a 1ne# nepion mpodecopom
[iATOTOBAEHO YHCEABHI HAYKOBO-IIEAATOTIYHi KaApH, 30KpeMa y HayKOBiH IIKOAi
paitoioTh 12 npodpecopiB, OKTOPiB HayK i moHan 100 kaHAMIATIB HAYK.

[Tpod. O. A. [lybaceHIOK 3aiMiCHIOE KEPiBHUIITBO KOMIIAEKCHOIO HAyKOBOIO TEMOIO:
"dopmyBaHHA TIPOQPECiHHOI KOMIIETEHTHOCTI MaMOyTHBOIO BYHTEAS B yYMOBaxX
eBporeficekoi iHTerpamii'. YnpoagoBx 15 pokiB y HaAyKOBiH IITKOAIL Ji€ 8 MOCAITHUIIBKUX
ocepenkiB: HayKOBO-MeTomudyHa Aaboparopia 'llemaroriyHa miAroTOBKa CTYAEHTIB
MaricTparypu”, HayKOBO-METOOUYHUI IIEHTP PoOOTH 3 00AapOBaHOIO CTYAEHTCHKOIO
moaonnio, Iloaicbkuii iHHOBAIiMHUM LIEHTP OCBITH Ta PO3BUTKY, HAYKOBO-AOCAiTHA
raboparopia "Akmeoaoris OCBiTH", HayKoBo-MeTomumuHa aAaboparopia "OCBITHBRO-
BUXOBHa cuctema Iloaicca', HaykKoBo-zmocaigHa aabopartopia "lloaicbka 11KOAQ
anaparoriku”. IlpogykTuBHO (QYHKIIIOHYIOTE ABi MiXkBigomui aaboparopii Ha 6a3si
[HcTUTYTY nemaroridyHoi ocBiTH i ocBiTH mopocaux HAIIH Ykpainu Ta 2KV imeHi IBana
dpanka. PesyabraTH mOigABHOCTI IIpencTaBA€HO y 17 KOAEKTHUBHHX MOHoTI'padidx,
IIPUCBAYEHUX TEOPETHKO-METOMOAOTIYHUM Ta METOOUYHUM IIpobaeMam mpodeciifiHoi
iATOTOBKU MaMOyTHiIX yumnTeaiB/daxiBuiB. HaykoBigMu ory0AiKOBaHO MOHAL IBOX
THCSY HAYKOBHUX IIpallb, 3 HHUX 25 opmHoociObHmx MoHorpadiii, 30 HaBYaABHO-
MEeTOOUYHUX IiAPYyYHUKIB Ta MOCiOHUKIB, 5O HAyKOBO-METOOUYHUX 30ipHUKIB.

[ocaimfHUKaMU PO3POOATIOTHCS HACYIIIHI HAYKOBI IIPoOAEMH, TaKi SIK: O0IPYHTYBaHHS
Cy4aCHUX KOHIIEIITYyaAbHHX IMiAXOMAIB [0 IIiATOTOBKH HAYKOBO-IIEJAroriYHUX KapiB
BUIIOI KBaaidikarlii; miagBuUIlleHHa H9KOCTi IpodpeciiiHO-IegaroriyHoi MiATOTOBKHU
MaMOyTHIX yYUTEAIB y KOHTEKCTI BOAOHCBKHX iHHOBAaIlili; PO3BUTOK IIeAroTigyHOi
o0mapoBaHoOCTI miTedl Ta MOAOMi; IHHOBAIlIHHI TEeXHOAOTII HaABYaHHA 1 BUXOBAaHHSI;
TEOPETUYHI i MeTOoAWYHi 3acaay NpodecifHOl KOMIIETEHTHOCTI BUUTEAS.

Pe3yabTaTi OigABHOCTI HAYKOBOi IIKOAM CITIABHO 3 iHIIMMH HAyKOBHMH OCEpPeIKaMU
6yar0 HEOOHOPA30BO IIPEACTABAEHO VHIBEPCHTETOM Ha MiXKHapoaHuX QopyMax ¥y
Bapmiasi, Kpakoni (Pecrmmybaika Iloablia) Ta MiXKHapoOHUX BHCTaBKax HaBYaABHUX
3akaaniB "CydacHa ocBita B YKpaiHi" Ta "Cy4dacHi 3akaagu ocBiTH", "CydacHi HaB4YaABHI
3akaaau”. OTpUMaHO 30A0Ti, CPiOHI Menaai Ta Haropozna "Aigep poky'.

3HayHa poboTa mIOmO iHTErpalli MOCSATHEHb HAyKH 1 MOPAKTUKH IPOBOAHUTHCS
O. A. [IlybaceHIOK sIK 3aCTYIIHUKA T'OAOBH HAaBYaAbHO-HAYKOBO-BHPOOHUYOTO KOMIIAEKCY
"Tloaiccsa", crBopeHoro Ha 6a3i 2K/1Y imeni IBana ®panka, sxuii 06’eqHye 24 HaBYaAbHI
darkaaau KutoMupinuHH. PesyabraTH TBOpUoi cCIiBopali omy0aikoBaHO y psai
HAYKOBO-METOAWYHHUX 30ipHUKIB, cepen dakux: "OcCBiTHI iHHOBaIlifiHi TEXHOAOTII Yy
IIPOLIeCi BUKAQJAHHSI HaBYaAbHUX aucHumaig" (2004); "HaykoBo-MeToqu4YHA CHiBIIpalld
B CHCTEMIi YHIBEpPCUTET — CEPEeHIH Ta BUIMI HaBYaAbHUH 3akaan” (2004); "InHoBarii B
ocBiTi: iHTerpamiga Hayku i npaktuku' (2014). "Teopernyni i meromuyHi 3acamgu
PO3BUTKYy 1 CaMOBIOCKOHaA€HHSI OCOOHMCTOCTI Ilearora-HoBaTopa B KOHTEKCTI
MozepHizalii HoBoi ykKpaiHcbkoi mikoan" (2017). TIIpodecop O. A. [dybaceHiok
3nificHIOBara HAyKOBE KOHCYABTYBaHHS [IOCAITHO-eKCII€pHUMEHTaAbHOI poboTu 3
npobaemu:  "Peaaizailia = po3BUTKY  iHHOBAILIIHHOTO  IIOTEHIliaAy  BYHUTEAIB Y
3araaAbHOOCBITHBOMY HaBYaAbHOMY 3akaazi' Ha 6a3i HoBorpan-BoAMHCBKOTIO KoAeriymy
Kuromupcrkoi obaacti (uaeHa HHBK "Tloaicca"), gska Gyaa 3aTBepakeHa Hakazom MOH
Ykpainu.
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[Tpodpecopom O. A. [IybaceHIOK omybaikoBaHo moHazn 600 HAyKOBHX Ta HAyKOBO-
METOAWYHHUX IIpallb, y ToMy d4HcAi 9 omHOoociOHMX Ta 24 KOAEKTHBHI MoHOrpadii
(pemaxTop, aBTOpP), 27 HaBYAABHHX IIOCIOHHKIB, 24 METOOWUYHUX peKoMeHAallii i
HaBYaAbHUX mnporpam, 31 30ipHMK HAyKOBHX HOpallb (pegaktop, aBTop), 400 crareit y
HAYKOBO-METOIUYHHUX 30ipHHUKAX i HAYKOBUX YaCOIIUCAX.

5. MikHapooHa OisiibHicms. HaykoBenpb Opasa y4acTh y 3AIMCHEHHI MiKHapOMHOTO
npoekTty Tacis "CouiaapHuii 3axuct B YKpaini" (1997-1998 pp.), orpuMasa ceptudikart
BHKA3a4a colliaabHoi pobotu B OcrepiryHcbKoMy yHiBepcuTeTi ([IBemis). 3a ii ygacTio
po3pobaeHo "HaBuaabHUIT HAAH HEPEIiATOTOBKU COIIAaABHHX IIPAlliBHHUKIB 0a30BOrO
piBH4" Ha MOOYABHIM OCHOBI 3a cHpugHHAM MiHicTepcTBa IIpalli Ta COLiaAbHOL
MOAITHKY YKpainu, saruil peaasizoBaHo y 2KuToMHUpPCEBKiEi ob6aacti. IIpodecop OGpaasa
Oe3rocepeHIO y4IacThb y poboTi HamioHaAbHOTO IIEHTPY PO3BHUTKY HAaBYAHHS COILiaAbHIN
poboti B Ykpaini (1998-1999 pp.), npoBomuaa 3aHaTTs 3 Kypcy "ComiaabHa pobota" y
KueBi 3 BiamoBimaaAbHUMHU [Oep3KaBHUMU IIpalliBHUKaMU Ta BuraggadamMu 3BIIO
Ykpainu.

Mae pocBin BukaamaHHs 3a pybexkem. 3 2005 mo 2010 pik O. A. [lybGaceHiok
BUKAQ[IaAa II€JAaroTiyHi MAUCHHMIAIHM y Buimgii mkoai MeHemKepiB y M. AIrHHIL
(Pecmybaika Iloabmia). Kpim Toro Opasa akTHUBHY ydacTh y IIPOBEIEHHi OaraTbox
YKPaiHO-TIOABCBKUX / MOABCBKO-YKpPaiHCBEKUX  opyMax 3 aKTyaAbHUX IIpobOaeM
neparoriku (Pecmybaika [loabiia: micra Bapmasa, Kpakis, Buaromy), Ha MizKHapogHUX
KoH(epeHIigx y CAoBauy4HHi, B yKpaiHo-6inopycbKoMy hopyMi Ta iH.

[Tlin kepiBHULITBOM mpodecopa OpoBedeHa poboTa 3 MOAOAUMH OCAIMIHUKAMH Y
MezKaxX MiKHapOIHOI'O ITOABCHKO-YKpaiHChKOTo npoekTy Haykosuit nebror 2012-2015 —
"Craauii po3BHTOK', III0 opraHizoBaHo Bropo mpodecopa, gokTopa xabiaiTroBaHOTO €3Ki
Bys3uka, mocaa €BpomapaameHty y M. Panibopi cmiarHo 3 HAITH Ykpainu, Bumioro
IITKOAOI0 MEHeIXKepCchKoio y Bapmiasi Ta Bumioio npodecifinoro mkoaoro M. Paribop.
PesyabTaTH [OOCAIMZKEHHS IIPEACTaBA€HO y 30ipHHKax HAYKOBHX IIpallb MOAOAUX
JOCAITHUKIB Ta Ha MiXKHapOAHUX KOH(epeHiax (Bapiiasa, Bprocceas).

O. A. [lybaceHIOK 4YAE€H peakoAerii HaykoBoro XKypHaay "BicHuK 2KHTOMHPCBKOTrO
[epKaBHOTO yHiBepcutreTy iMeHi IBana dpanka. [legaroriuni Hayku'", 4aA€H peaKOAeTii
HaykoBuX 30ipHHKIB "IIpoGaemu ocBitu", "HoBi TexHoaorii HaBuauHsa", "YKpaiHChKa
nosoHicTuKa", "American Journal of Fundamental, Applied", roaoBHuii pemarTop
€AEKTPOHHOIO XKypHaAy "AHAparoriyHHU#M BICHHK', 3aCTYIIHUK T'OAOBHOTO penakTopa
XKypHaay "KpearuBHa niegarorika’.

[Min xkepiBHunTBoM O. A. [lybaceHioK omy0OaikoBaHo 06iag 100 HaAykKOBHX HIpanb
cTyneHTiB i moHazn 700 HayKOBUX POOIT IOKTOPAHTIB Ta acCIlipaHTIB.

OnexkcaHapa AHTOHIBHaA HEBTOMHUU IeHepaTop ifei, HAYKOBUX IIPOEKTIB i TBOPUHUX
3aQyMiB, 3HaBeIb II€JATOTiYHOI IPAKTUKH, TAUOOKHUN MOCAITHUK, TAAQHOBUTHH BYEHHUU
Ta Mefaror-HoBaTop, $SKHM BiIKpPUB MOOPOry yV HayKOBe IKHUTTS Iiaifl maeani
obmapoBaHuxX MoAoauX ydeHux. Ilig i1 kepiBHUIITBOM 3axuiieHo 11 moKTopchbkux Ta 21
KaHOuaTChKa AucepTariii.

[Tpodpecop O. A. [IlybaceHIOK — TOAOBa CIIelliaai30BaHOiI BYEHOI pamu i3 3aXHuCTy
OOKTOPCBKUX auceprtauifi 3 nexaroriku /1 14.053.01 y KUTOMHPCBEKOMY AepP>KaBHOMY
VHIiBEpPCUTETi, II0 M[OAaAO0 MOXKAUBICTH 3HAYHO IIOCUAHUTH HAayKOBO-IIEOaroTiYHUMN
IIOTEHIliaA YHIBEPCHUTETY 1 HH3KH pPerioHiB YKpaiHu. BoHa € 4aeHOM crieniasizoBaHOL
BYEHOI paau i3 3axuCTy MOOKTOPCBKUX naucepTallifi 3 nenaroriku [l 26.451.01 B
[HCcTHTYTI IeparoriyHoi ocBiTH i ocBiTH Hopocaux HAITH Ykpainu, yaeHoM MixkBigoMm4oi
paay 3 KOOpAWHAIl HAayKOBUX OOCAIIXKEHb 3 II€JArOTiYHUX i IICUXOAOTIYHUX HayK B
Ykpaiui. [i maykosi mpami Bimomi B YKpaiHi Ta 3a KOPOOHOM, IIMPOKO IUATYHOTHCS
BITYHM3HAHUMHU Ta 3apyOixKHUMH HaykoBuaMu. [Ipod. O. A. [IyGaceHIOK IIOCTiHHO
BHUCTYIIa€ OIIOHEHTOM Ha 3aXMCTaxX JOKTOPCHKHUX i KAaHAUAATCHKUX AMCEePTAllil.
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[MMarnoBHa Oaekcanapo AHTOHIiBHO! Bu Hapomuamcd y OasaromaTHUM dYac, KOAH
BECHSHUM IBIT 3aB’s13yBaBcd aoAoM. OQyXoTBOpeHi BeCHIHOIBITTSM, Bu npucBaTtuau
CBOI TaAaQHTH Ileiarora i HayKOBIS IIA€KAaHHIO MalOyTHIX yYMTEAIB Ha OCBITHIX HHUBaxX
Ayranuau i 2KurtomupnmiaU. Bu nmpoHinam TBopuu# HIAGX Bin yuurtead isuky i
MaTeMaTHUKH [0 Ipodecopa Kadeapu neqaroriki, JoKTopa Ie1arorivHuX HayK.

HapoBanuii Bam Borom opranizaTopCbKHU#l TasaHT, HECHOKIHM AyMKH ¥ cepls Bu
CBbOTO[HI HATXHEHHO BTIAIOETE Y OCBITIHCBKY 1 HayKOBY HUBY YKpaiHH. Y CBOi#i
HEBTOMHIN migabHOCTI Bum rapmoHiiHO mo€gHyeTe IIEAAroriyHy MalCTepHICTh,
KpeaTHUBHICTb i1 cIpsMoBaHicTb A0 iHHoBalifi. Bu € BumatHuM pedopmaTopoM i
HATXHEHHUKOM PO3BUTKY BITUM3HAHOI ITpodeciiiHO-IIearorivyHoi OCBiTH i IefaroriqvHoi
HayKu. KiabKa TIIOKOAIHBP MOAOOMX IenaroriB  YkKpaiHu 3aBAsS4yloTh Barmomy
IIeJarorivyHOMY TaAaHTy. 3epHa po3yMmy i mobpa, 3acigHi Bamu mpopocTaioTh CHOTOOHI
ITHUIITHUM KOAOCOM.

Bawm, manoBHa OaekcaHApo AHTOHIBHO, IIpUTAaMaHHi AIOJCHKI YECHOTH HaWBHIIIOTO
TaTyHKY: €pPYAHLlis, TyMaHi3M, AIOASHICTb, MOPSAOHICTb, YecHicTb. Bamr ocobucricHuit
iH(pbopMAaliHU# ITPOCTIpP CIIOBHEHHUM €HEPreTUYHOI HacCHArW, BHYTPIIIHBOI IiAICHOCTI,
npane3zaTHocTi i HeBracumoro omnrtumismy. Bo x Bu He npocro BueHHH, a
[TpocBiTHUTEAD CTYOEHTCBKHUX MAYIL, ITPOBICHUK HOBOI €II0XU AYXOBHOTO BiApPOIKEHHS
raobanizoBaHol 1mBiAizamii. Bu 3 KoroptH THX AOAel, KOTpi 3aBXKAH CIOBHEHI
€HTy3ia3My, 3aB3STTd, HAIIOAETAMBOCTi, KOTPi 3aAHINAIOTHCH MOAOAVMHU y OyIAb-iKUH
IOBiA€H.

Hexa#i B3aeMopol3yMiHHSI, IIiATPUMKa APYy3iB i KOAer CIIOHyKaiTh Bac mo HOBHUX
HAYKOBHX 3BepILEHb, a (POPTYHA CYIPOBOXKYye i Hamuxae Bac Ha mobpi crpaBu gasa
i Ar000Bi, OaraTo IacauBux AHIB. Hexail 1ienpo KoaocUThCs Baima XuTTeBa HHUBA, a
3amyMaHe 3aBXKOU 3OiHCHIOETBCsS. Hexait oOmmHaroTh Bac Herapaszmm i Oimu Haroro
HEIIPOCTOI'0 CHOTOAEHHH.

Pexmopam ma npogecopcbko-8UKNIA0AUbKULL CKAAO
2Kumomupcokozo deprxcasHozo yHisepcumemy imeHi Isarna @parHka
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BITAEMO IIETPA IOPIHOBHYA CAYXA 3 IOBIAEEM!

25 TpaBHa BUNOBHIOETBCA 70 pOKiB
Ilempy HOpitioeuuy Cayxy - [DOKTOPY
drirocopchrKUX HayK, mpocpecopy,
akageMmiky HAIIH VYkpainu, akazaeMmiky
Axkagemii Hayk Bwuioi mikoanm YkpaiHuy,
3acAayXeHOMy ITPAlliBHUKY OCBIiTH YKpaiHu,
BYEHOMY cCeKpeTapro BinmineHHa BHINOI
ocBitn HAIIH VYxkpainu. [Ipupoma menpo
obmapyBasa HOro TaaaHTaMH — CBITAUM
po3yMoM, IpalboBUTICTIO, 31aTHICTIO
AQHAAITUYHO MHCAHUTH. MOTO IXKUTTEBHi
IIAIX  MOXKHa  CXapakKTepHU3yBaTH K
3peaaizoBaHi KUTTEBI MIAHCH TaAaHOBUTOI
AIOTVHU.

Bynp-sika 0COOHUCTICTP SK BHUCXigHA
IHCTaHIIiA CYyCHIABHOTO OyTTsI (POPMYETHCS B
yMoBax CBO€i icropuuyHoi emoxum 3 ii
KYABTYPOIO 1 MOpaAAlO, HalliOHAABHUMU
O3HakKaMH, IIOAITUKOI0 # eKOHOMIKO}Io,
OCBIiTOI0 i peairiero. [JyxoBHIiCTH ITpodecopa
[Terpa Cayxa Mae ranboke KOpPIiHHSA — Bif
pimaOi  3emai Iloaicca, Bim 6GaTbKiB-
3eMaepobiB. BoHa € TuUM = MiIHEUM
CTPUKHEM, IO IIPOHHU3YE BCIO HOTO KUTTEMIIABHICTH, BU3HAYAABHOI'O SKICTIO Ha BCiX
eTarnax #oro rpoMasgHCbKOI0, IIPOdeCiTHOIO i HAYKOBOI'O 3pOCTaHH.

YpomxkeHens c. CimakiBKa €MiABYMHCHKOrO paiioHy KutomMupcbKoi obaacti, 1o
3akigdyeHHi y 1973 poui ddisocodpcekoro darkyasrety KuiBchKOro mep:kaBHOTO
yuiBepcutetry iMm. T. I'. llleBuenka II. }O. Cayx moaydaeTbcsa [0 HAyKOBO-IIeJArOTidHOI
Ta TPOMaCHKOI MiFABHOCTI y JIOHEITBKOMY ITOAITEXHIYHOMY iHCTHTYTI, B IKOMYy y 1973-
1975 pokax mpaiitoBaB acucTeHToM Kadenpu disocodii. [licag 3akiHYeHHS HaBYaHHS
B acnipaHTypi ¢isocodpcbkoro ¢akyabTeTy KHIBCBKOrO Aep3KaBHOTO VHIBEPCUTETY
imeHi T. T'. [lleBuenka (1975-1978 pp.) Ta HOOCTPOKOBOIO 3axXUCTy JAHcepTallii Ha
3100y TTd HAYKOBOTO CTYIIEHS KaHauaaTa ianocopcbKux Hayk 3 1978 o 1979 p. [lerpo
IOpitioBuu 1mpaloBaB CIIOYaTKy AacCHCTEHTOM, a IIOTIM — CTaplIUM BUKA3JaYEM
kadenpu disocodii 2KUTOMHUPCHKOTO CiAbCBKOT'OCIIONAPCHKOTO iHCTUTYTY. B 1980 porii
[1. Cayx mepeixaB no PiBHoro, ne mpamoBaB Ha Kadenpi disocodii YkpaiHCbKOIo
IHCTUTYTy IiHJKEHepiB BOAHOTO TrocHnozapcrBa. B 1npoMy HaBYaAbBHOMY 3aKAafi
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IIOCAIJOBHO MPOUIIOB yCi TBOPYi CXOAWHKH BYEHOTO 1 Iejarora: Bi acHCTEHTa,
CTapIIOTO BUKAQAada, [AOLIEHTA, Mpodecopa, 3aBigyBada Kadeapu ¢isocodii mo
[OeKaHa TyMaHiTapHoro ¢akyabTeTy. B 1990 p. 3aXHMCTHUB OOKTOPCHKY AUCEPTALlilo, a B
1991 pori #iomy OyAO IIPHUCBOEHO BuUeHe 3BaHHs IIpodecop. 3a cymMicHHUIITBOM, 3 1992
nmo 1994 pik 6yB pamaukoM HaitionaapHoi pamu YKpaiHW 3 IUTaHb TeAeOadeHHS i
pamiomoBAeHHsI, 4YaeHOM KouHcruryiitinoi Pamm VYkpainu, o6’emHanHs KoHrpecy
disocodiB caoB’sHCBKUX HapomiB. 3 1998 poky mpodecop II. FO. Cayx mpairoBasn
3aCTYIIHUKOM OHPEKTOpa 3 HaBYaABHOI # HAyKOBOi poOoTH PiBHEHCHKOro BimmiaAeHHS
Bumoi mkoau mpaBa. CraxkyBaBcd 1 4UTaB KypPCH A€KIIM B yHiBepcureTax dPpaniiii,
Himewuynnu ta CIIA. g pobora masa HoMy MOZKAHBICTH ITIO3HAMOMHTHCH i3 HOCBiAOM
opraHizallii HaB4YaApHOIO IIpollecy ¥ Hayku Ha 3axomi i, KpPUTHYHO HOTO
IIEPEOCMHCAUBIIY, aKTHUBHO BIIPOBA/KyBaTH y IOJAABIIOMY B MIFIABHICTH BITYM3HAHOL
BUIIOI INKOAW. BiH modyecHu#l mokTop Ta mnpodecop 6O6ararbox BiTYM3HAHUX Ta
3apy0OizKHUX YHIBEPCUTETIB, 3aCAyKEHHUH ITpalliBHUK OCBiTH YKpainu (1996 p.).

Y 1998-2002 pokax II.Cayx 1mpaioe 3acTyIIHHKOM T0AOBH PiBHEHCBKOI
obameprkaaMiHicTpallii 3 ryMaHiTapHUX NMHUTaHb. 3a Hepiox pobOTH Ha Wil mocami BiH
OyB aBTOPOM 0araThOX COIIaABHO-€KOHOMIYHHX Ta MOAOMIKHUX ITPOEKTIB, SKi YCITiIITHO
peasizoBani B perioHi. [Iporsrom gecaru pokiB II. Cayx odoaroBaB PiBHEHCBKY
Acorianito  peairiesHaBLiB YKpainu. PiBHeHCbKHI — 1mepiog = Horo - AisIABHOCTI
O3HaMEHyBaBCd CTAaHOBAEHHAM aBTopuTeTHOi [loaickkoi inocodcbkoi  HIKOAM
"dinrocodia Ta peHoMeHOoAOoTiss peairii’, gxka o0’€mHye HAYKOBIIB PiBHEHIIMHH,
XKuromupnmay, Boauni. [Ilkoaa oTpuMasa BeceyKpaiHCbKe BU3HAHHSI, Y CBOEMY aKTHUBI
Mae 3400yTKH HAIliOHAABHOTO PiBHH, 3HAYHA YaCTHHA IKHUX € BAACHHUM [JOCSITHEHHSIM
rnpocpecopa I1. Cayxa.

OpraHi3aTopChbKi Ta aaMiHICTPATUBHI 34i0HOCTI, XUCT M0 HAYKOBO-IOCAIMHUIILKOI Ta
neparorigyHoi migapHoOCTi mmpocdecopa I1. FO. Cayxa akHaMnoBHilIe ¥ HalMaciuTaOHiIIe
peaaizyBaanca Ha mocazi pekropa 2KHUTOMHPCHKOIO Aep3KaBHOIO yYHIBEPCUTETY iMeHi
IBana Ppanka (2002-2017 pp.). Ilig #Horo KepiBHUIITBOM 2KHTOMUPCBKHUU AepKaBHUH
yVHiBepcuTeT HalOyB CTaATyCy KAQCHYHOTO HaBYaAABLHOI'O 3aKA3a[y i cTaB (paarMaHOM He
TIABKH B PETiOHi, a ¥ OoTpHUMaB HINPOKE BH3HAHHA dK B YKpaiHi, TakK i 3a KOPAOHOM.
BpaxoByrodun = BHCOKMH  HAyKOBHUM  moTeHIian 1  peHoMe  2KHUTOMUPCHKOTO
[OEePKYHIBEPCUTETY Ta 3aBAAYYIOYH 3YCHAAAM PeKTopa, OyAn BiOKpHTi criemiasizoBaxi
BYEHi paay II0 3aXUCTy AOKTOPCBKUX 1 KagUAATCHPKUX AUCepTalifi 3 IIeJaroriki,
KaHAUIATChKUX aucepTalliti 3 disocodii Ta peairiesHaBcTBa, iHO3eMHOi diaoaorii. Ha
nocani pektropa mnpodgecop II. Cayx akTHBHO HaAaroKyBaB B3aeMOMil0 i
CHiBPOOITHUIITBO VHIBEPCHUTETY 3 BITUHM3HAHHMH 1 3apyOiKHHMH HAyKOBO-OCBIiTHIMHU
IHCTUTYLIIMH, KOHTAKTH i3 3aXiTHUMH HAYKOBIISIMHU, 3aII09aTKOBYBaB TBOPYi ¥ ApyKHi
CTOCYHKH 3 HUMHU. BiH craB opraxizaTopoM i y4aCHUKOM YHCAEHHUX MiXKHapOIHUX,
BCEYKpPaiHCbKUX KOH(EPEHILiH, CHMIIO3iyMiB, CeMiHapiB, KPYTAMX CTOAIB, Hapaza 3
aKTyaAbHUX ITPOOAEM BITYM3HSHOI HAYKU Ta OCBITH.

Bin 2017-ro poky y Ilerpa IOpilioBuya Cayxa HOYHMHAETBbCA SKICHO HOBHH eTamll
TBOPYOi, OpraHi3alliiiHO-OCBITHLOI Ta HAYKOBOi MiSIABHOCTi: BiH OOHpPaETbCS BYEHHUM
cekperapeM BinmineHHa Bumioi ocBiTu HailioHaabHOI akazemii IegaroridyHUX HayK
Ykpainu. 9K cydyacHOMy MeHeIXKEepy OCBiTH ¥ Hayku, npodecopy II. Cayxy
IIpUTaMaHHe TAHOOKe 3HAHHS CIIpaBH, BUCOKAa KyAbTypa B poboTi, BMiHHS MacIITaGHO
MHCAUTH 1 CTPATETIYHO MidTH, 34ATHICTb HE PO3YMHATHCH, SIK I1€ YaCTO BiAOyBa€eThCHd B
YUHOBHHUIILKOMY CEPEAOBHUILL, a IIPOTUCTOATH HOTr0o HAWUTipIINM SIKOCTSIM — IIyCTOCAIB1O,
imAaOy3HUIITBY, MaHil BeAWYHOCTi. Bpaskae He auIle HaykoBa, a ¥ 3araabHa,
disocodpcrka epyauilia Ilerpa IOpiiioBuua, eHIUMKAONEeOWYHA HaM'aTh Ha IoAil Ta
IIepCcOoHaAii.

IOBiaetiHa gata € caymiHoio Haromoro Binmartu mady [1. FO. Cayxy, ume sxkurtd i
OIgABHICTD BizloMi He TiABKU B YKpaiHi, a ¥ gaaseko 3a ii mexamu. [Ipupona 1empo

166



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 1 (100)

BicHuk 2Kumomupcbkozo 0epiasHoz0 uHieepcumemu imeHi leana PparHka.
ITedazoeiuni Hayku. Bun. 1 (100)

obmapyBasa MOro TasaHTaMH — CBITAMUM pPO3yMOM, IIPallbOBHUTICTIO, 3OATHICTIO
a"aaiTmuHO MucauTu. Came 3aBOSIKU MiIABHOCTI TAKHMX OCOOHMCTOCTEH, IX TBOPYUX Ta
opraHizamiiHux 3midHOCTel # opmyeTbcss HaykKoBa eaita. IIpodecop Ilerpo Cayx
yOCOOAIOE KOMIIETEHTHICTh 1 NPHUHIIMIOBICTL KEpiBHUKA, Kpalli pPHUCH 1 Tpaauiii
HAyKOBII, BYEHOTO, Ileflarora i IIPOCTO AIOAMHU. 3a TAUOMHOIO 3HAaHb, PO3MaxXoOM i
OPUTIHAABHICTIO MHCA€HHSI HMOro CMIAMBO MOJKHa IIOCTaBUTH B OOWH psSg 3
HaWBHU3HAYHIIIIME disocodbamu Hamroi go6u. Moro inHoBamiitHi imei akyMmyatoBaaucs i
IiJHSIAWUCH HE AWIIEe 10 HaIliOHAABHOTIO PiBHS, a ¥ [0 €BPOIIEHICHKOr0, CBITOBOTO.

[Terpo IOpitioBuu BimoMuii ia0CcOCBHKiH CHIABHOTI HE AHWIIIE CBOIMH HayKOBUMU
opangMHi, a ¥ 9K OpUTHAAbBHHUM MHCAHUTEAB, IHTEAEKTYaA HaAWBHINOIO IaTyHKY, GKUH
CHIPIMOBY€E MEHCTPIM HAYKOBHX MIOCAIIZKEHB Y PYCAO CYyJaCHOTO 3HAHHH, (pOPMYE TPEH
MHCACHHS i IPAKTHUKHU AIOAMHHU KiHng XX — mouatky XXI croaitra. Moro mominanTHe
Kpeaoo B IIbOMY CEHCi IIOAdTa€e B HACTYIIHOMY: [0 Cy4acCHOI'O HAAE€XKHUTh TaKe 3HAHHM,
dKe BUIIepenzKae AIOACBKHHN OOCBiO, a HE caigye HoMy, CHiBMipHe 3 Bi4HICTIO i IIpalltoe
Ha Hei. [Ipodecopy Ilerpy Cayxy npuramaHHe TAHMOOKe 3HAHHS CIIpaBH, BHCOKA
KyABTypa B Po0OOTi, BMiHHSA MacCIITa0HO MHUCAUTH i CTPATETIYHO MiATH.

YocoOAIYH MIPOEBPONEHCHKUM BEKTOP Yy TYMaHITaApHHX HayKax Ta gisocodii,
[Terpo IOpitioBuY moBcgKYaC HATOAOIIYE HAa MOPAAbHICHOMY 3HA4YeHHI parioHaAbHOCTI
dK HEe3MiHHOI pHCH AIOJCBKOIO CBITOPO3YMIHHA Ta AIOACHKOI OigapHOCTi. Heosopwuit
Iiarna3oH Horo HayKOBHX  iHTepeciB 3aBXKIU MOEAHYETHCHI i3 BHCOKUM
npodecioHaAi3MOM YYEHOro-A0CAIMIHUKA 1 Imemarora-rpoCBiTHHKA, a IIPHHIUIOBICTD i
IIOCAIIOBHICTh Yy BiACTOIOBAaHHI CBOTO 0Oa4YeHHd — i3 POMAHTHKOI (pirocodChKO-
IIOETUYHOIO CTaBA€HHA OO KUTTd. HuM HamucaHO HIeper KHHUT' 1 HaBYaABHHX
HOCIOHUKIB, KiAbKacoOT cTaTeli, BHKAQJIEHO HE OOWH AEKIIHHUM Kypc. Bin omun i3
nepmux yKpaiHCBbKUX V4YEHUX, XTO HaAaro/xKyBaB KOHTaKTH i3 3axXifHUMU
HayKOBIISIMH, 3aIlI04aTKOBYBaB TBOPYi H APY2KHi1 CTOCYHKH 3 HUMH.

Oaa II. Cayxa xapakTepHe MIO€QHAHHA CBoOOOM 3 BiANOBIZAABHICTIO, IIIO
OpUTaMaHHE CHABHUM 1 MyxXKHIM AogaMm. Taki BueHi € mioHepamMu (¢iaoCcOICBHKOTO,
JAYXOBHO-KYABTYPHOI'O 1 CYCITIABHOTO-IIOAITHYHOI'O MOCTyILy. Xo4 OM sgKi mocanu He
o6itimaB II. Cayx, BiH crioBHa Bigmae cebGe il OiIABHOCTi, BHOCHUTH AyX OIITUMi3MYy,
BiANOBIAAABHOCTI Ta yCIiXy. "JIKIIO0 HparHem MOCATTH yCHixXy i Oaxkaemn cBobomu —
HIKOAU He 3[aBaiics i He 3yIHUHSHCS' — oChb Te racao, gke cayrye Ilerpy HOpitioBuay
KOMIIaCOM Ha HOTO KUTTEBOMY ILIASXY.

[Tpodecopy II. Cayxy HaseXUTh 3HAYHHP BHECOK y PO3BUTOK (PiA0OCOCHKUX i
TyMaHiTapHO-COIliaAPHUX 3HAaHb HAIIIOTO CycIiabcTBa. BiH € omHuM i3 dyHOmaTopiB
HOBiTHBOI BiTuM3HAHOI dirocodii. Momy mpuramanHi TAm6OKHMil iHTEpec M0 HAYKOBOi
ICTUHU y IIi3HAHHI AIOJCBKOTO JKUTTSI, IITUPOKHH HAyKOBUH CBITOTAd[, HEBraMOBHA
JKara 3HaHb. Y CBOif HayKOBiM MIIABHOCTI BiH 3aBXKAU BUSIBAGE KpEaTHUBHI SIKOCTI:
IHTepeC [0 OpUTriHaAbHUX ieH, TEM [OOCAIIKEHHS Ta I[IoAeMidHicTb. [lad HBOTO
XapaKTEepPHUM € HEBTOMHHH IOIIYK 1 JOCAIIKE€HHS 0araTboxX MOpPoOAeM CyCITiABHOTO
KUTTH, BUXOBAHHSI MOAOJI, IIPAarHEHHd 3aAy4HUTH ii 0 BHCOT CIIPaBXKHBOTO PO3yMiHHA
IIPOIIeCiB, 1110 BimOyBaroThbCd y CBiTi i B Hamrii Kpaini 3okpema. IIpocdecop II. FO. Cayx
yOCODOAIO€ Kpallli pUCH i Tpaaulii HayKoBIId i BUKAaa4da — YE€CHICTh, KOMIIETEHTHICTD,
CYMAIHHICTb, T'POMAAsSHCHKY AaKTHBHICTE i mobpotry. Haykomi 3mobytrku IOBiasgpa
BpazkaloTh CBOEI MacmITabHIicTIO: BiH aBTop moHan S00 mylOaikariii, 3okpema
20 moHorpadiii. [lopsgn i3 UM BiH CTaB OPraHi3aTOpoM i YYaCHHUKOM YHCAECHHHUX
MIXKHApOOHHUX, BCEYKPalHCHKUX 37131iB, KOH(EpeHIlili, CHUMIIO3iyMiB, CeMiHapiB,
KPYTAHX CTOAIB, Hapaa 3 aKTyaAbHHUX IIPoOAe€M BITYHM3HSHOI HAYKU Ta OCBITH. 3a ITUKA
npaip 3 icropili dinocodpii Ta disrocodii peairiti II. Cayx ymocroenust npemii HAH
Ykpainu imeni /1. YuKeBCBHKOrO, a 3a IIUKA IIpallb i3 mpobaeM ocBiTH — BeceykpaiHcbkoi
npewmii imeHi IBana OrieHka.
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o TBopuux 3000yTKIiB IOBiApa HaaekaTb I'PYHTOBHI [OCAIKEHHs y OaraTbox
chepax BiTUM3HAHOI HAYKHU — icTopii, MeTomoaorii Ta Teopii dirocodii, peairieanaBcTBAa.
HeoliHeHHUM € BHECOK IOBiAdpa y PO3POOAEHHS aKTYaAbHHX ITPOOAEM HAlliOHAABHO-
KYABTYPHOI'O BiIpO/IZKEHHS YKPAIHCHKOTO CYCHIABCTBA, (POPMYBaHHS iHTEAEKTYaAbHOTO
IIOTEHIliaAy Hallii, [iarHOCTHUKHU TpaHC(popMallifHUX ITPOIIeCiB, aHaAi3 ITpobaeM peairii i
OyXOBHOI €K3WCTEHIIi AIOOMHHM Ta NOHuBiAizamiiHMX migcraB i1 poO3BUTKY, HOAl
HaIliOHAABHUX LIHHOCTEeH y raobaaizoBaHOMYy CBITi.

Bpaxkae ywminHa mnpodgecopa Ilerpa Cayxa mnoegHyBaTH TAUOOKi, OpHUriHaABHI
TEOPETHYHI, PeTEeAbHO OOI'PYHTOBAHI BAACHI Teopii OCMHCAEHHS MPOLECIiB Cy4acHOCTI i3
¥ MOSICHEHHS IX HNPHYHH Ta IepeAdadeHHAM MEePCHEeKTHB PO3BUTKY, IPUTOMIIIAWBOIO
€PYOULIIEI0 CTOCOBHO HAMCyYaCHIIINX, IIIOMHO BHUAAHUX ITyOAikallifi pi3HUX aBTOpIB, i3
BAYMAWBOIO KPUTHUKOIO ¥ apryMeHTOBAHOIO AUCKYCi€lo 3 HUMH. ['AnbOKi izmel mpodecopa
I1. IO. Cayxa cTUMyAIOIOTH BUBYEHHS Cy4YacHHUX IIPOLIECIB Hallie- H Aep:KaBOTBOPEHHS,
COILLIOKYABTYPHHX TpaHcdopMarllii YKpaiHCBKOTO CyCIIiABCTBaA. ABTOpPCBHKA
KOHIEIITyaAi3alliga ix 3aBXAU OOTpyHTOBAHA, IEPEKOHAMBA i IPAaBUTH 3a OPIEHTHUDP OAS
TIOJIAABIITHX HAYKOBHX ITOIIYKiB. Moro imei micrasu BrireHHS i B mporeci pechopmyBaHHs
OCBITHBOI cepH, i B YUCAEHHUX MyOAIKalliIX 9K B YKpPaiHCBKUX, TaK i 3aKOPAOHHUX
Jacomucax, 30KpeMa, B TaKuxX Horo MoHorpadisax, gk "XX croairra. Ilimcymru',
"OcgiTa: moTpet 0e3 mpukpac", "YKpaiHa Ha MeXKi THCHYOAITH: TpaHcdopMmallisa ayxy i
BHUIIpOOyBaHHs HallioHaabHUM OyTrTam’, "Kua3zp Bacuab-Koctautun OcTpo3bKuii',
"Pekaama B maM’sTi KyAbTyp' Ta iH.

[1. Cayx BuCTymIae omHUM i3 THX (piaocodiB, XTO AKTUBHO 3axXHUIAE i ITPHUMHOKYE
ATIOZICBKHM pecypc TifHOCTi, gKuii € omHiclo i3 mimBaamH icTmHHOI meMoxparii. HMoro
METOMNOAOTIYHY IIO3UILiI0 XapaKTepu3ye MEeBHHM aHTPOIOAOri3M 1  Macmrrad
apryMmeHTallii Bif CITel[iaAbHUX AOTIKO-METOMOAOTIYHUX PO3POOOK, ITPOOAEM COIliaAbHOI
dinocodii, irocodpcrkoi anHTpomoasorii, ¢disrococii Ta deHomeHOAOTII peairii mo
disaocodii ocBiTH Ta TAOOAAICTHKH.

HaykoBo-mmegaroriuHa rpoMafCbKiCTh YKpaiHu i 3apybi>kHUX KpaiH Bu3Hae [lerpa
Cayxa gk (paxiBlg y raaysi Teopii ocBiTH ¥ BHUXOBaHHH, IpodecifiHoi menaroriky,
diroCcoPCHKOT OCBITH; MOCAIMHUKA CKAaIHUX MHPOOAEM 3MICTy HAIlIOHAABHOI OCBITH B
IIOAIETHIYHOMY  CycCHiAbCTBi. BueHuM  oOIpyHTOBAaHO  KOHIIENITYaAbHI  3acagu
€THOKYABTYPHOTO KOMIIOHEHTY 3MiCTy 3araAbHOI i IIe1aroriqvHoi OCBiTH.

PereAbHUN [OCAIIHUK, TOAEpPAHTHHUM KPUTHK 1 CHPUAHATAUBUH OO0 HOBOTO
anMiHicTpaTop, AloguHa gobpomopamHol pemyrailii Ta Bigkputol aymmi, IleTpo
IOpitioBuy nobOpe 3HaAHUE 9K AOAWHA dYyWHA, MOO0OPO3HMYAMBA, CXHABHA [0
¢ir0CcOPCHKOTO 3raaKyBaHHS FOCTPHUX JKUTTEBUX KOAi3iH. BiH miegpo mHiAUTHCH TEerIAOM
cBoei nmymi 1 OaraTCTBOM HEBHUYEPHHOTO iHTEAEKTyaabHoOro cBity. Ilig #oro
KEePiBHUIITBOM BigOyAocss mIpodpecifiHe CTaHOBAEHHS IiA0I KOTOPTH HAYKOBIIB —
BHCOKOKBaAi(hiKOBaHHUX cIielliaaicTiB i3 drinocodiii i peairie3aHaBcTBa, SKi IPAIIOIOTH Y
3akaagax BUINOI ocBiTu PiBHoOro, 2Kuromupa, Kuema, inmmx wmict YKpainu, Pocii,
[Toarpmmi, Ha aaMiHICTPaTHUBHUX IMocagax. BaskKo HepeaiyuTH BCiX y4YHIB, CTYIAEHTIB,
acrripa"TiB Ta gokTopaHTiB Ipodecopa Ilerpa Cayxa, dKi 3aBOAIYYIOTH HOMYy $K
TaanaHOBUTOMY disocody, Ilemarory, HayKOBOMY KEPiBHHUKOBI Ta AMOAWHI 3 BEAWKOI
AiTepH, sgKa Iepo Binnmae iM He Aullle cBoi 3HaHHS, a # TEIIAO CBOI'O BEAUKOI'O CEPIId.

YcminrHe IoeAHAHHS HAYKOBOTO, VIIPABAIHCBKOIO, TI'POMACBHKO-IIOAITHYHOTO i
AIOZICBKOTO [OCBifly IIOCTa€ HAMIHHUM IIAIPYHTAM PO3KPUTTS BarOMHX OCOOHCTICHHX
axkoctei [Terpa FOpifioBrya. B HbOMy OUBOBHUKHUM YHMHOM IIOEIHAHI ITpodecioHai3M i
HaTpioTU3M, MOPAAHICTE 1 BIiAIOBIOAABHICTH, BIAKPHUTICTH i IPUBITHICTH, OITHUMI3M i
OO0OPO3UYAUBICTh, 30ATHICTh PaliTH i cHiBYyBaTH, TrocTpe BimdyTTs (PaAblli i modyTTs
rymopy. IIpodecop II. Cayx mepebyBae B Oe3ymHMHHOMY TBOPYOMY IIOLIYKYy, a HMOTO
MyZApicTh, MLIKaBiCTh MO0 BCHOIO, BIigUYyTTd IIUPOTH OOPiI0, MNPUHIUIIOBICTH i
0Ee3KOMIIPOMICHICTE y CTaBA€HHI OO0 HAyKOBOI pPoOOTH, caMmoBigmada i BimmaHiCTh
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o0OpaHifi cmpaBi, TOAEPAHTHICTH 3a0€3IeYyIOTh VCINIITHY pPeaAi3allilo JaAeKOTASTHUX
IIAQHIB i CTpaTerivyHo BasKAUBHUX PillleHb.

[Terpa HOpiioBuua BHPI3HAIOTH OCOOAMBA CHCTEMHICTHb, KOHKPETHICTH i ramOmHA
MUCAeHHs. BiH 3aBxau 3i0paHuil, He TEepPHUTH IIYCTOIIOPOXKHIX po3MoB. CTHABb HOro
PobOTH XapaKTepHU3yETbCS BUMOTAUBICTIO A0 cebe i AuIIe Iricad IbOro — 0 IiIAETAUX,
TypOOTAHBE Ta IIAaHOOAWBE CTABAEHHS M0 AOAed. Bucoka HMOpamgHICTH Ta CyMAIHHICTH
dK y CAyKOOBHX NHTAHHAX, TAaK i B MiKOCOOUCTICHUX CTOCYHKaX IIPUHECAH HOMY
3aCAyZKEHY IIOBary Cepez KOAET.

jK dirocod, ydeHui, opraHizaTop HayKHU 1 OCBiTH, I'POMaICBKUH digd, y4eHUH,
nyOainucr i aekrop II. Cayx 3m00yB HIMpoKe BH3HAHHS KOAET-HAYKOBIIIB, IOBAry i
PO3yMiHHSI TPOMAJCBKOCTI i CTYAeHTChbKOI Moaomi. Ilerpo IOpitioBru € Hampouyn
AIOIMHOIO JOOPO3HYAMBOIO i TOAEPAHTHOIO A0 CBOIX KOAeT Ta y4HiB. Ti, KoMy moBeaocs
IpanioBaTy I KEPiBHUIITBOM IOBiAgpa, BUCOKO I[IHYIOTH HOTO SK AIOAWHY Y y4EHOTrOo,
60 3HAIOTBH, III0 BiH 3aBXKAU HIATPUMYE TBOPYUY arMocdepy, MOCAIMHUILKI 3amyMu i
moBaxka€e AYMKY iHIIMX. XTO xo4ua 0 pa3 MaB MOXKAUBICTb 3yCTpidaTUCd i CIIAKyBaTHCH
3 [Terpom HOpitioBuueM, TOM He 3MIir He BiJIyTH MOTLYTHBOTO €HEPTETUYHOTO II0AH ITi€i
AIOVHH, HE MEePEeKUTH FANO0KOI0 BpaskeHHs Bij 3HadoMcTBa 3 Hero. [lerpo FOpitioBra
— cucreMoyTBOpioloda ocobucticth. [Ipodecop II. Cayx Bpakae CBOEIO OyIIEBHOIO
MOAOJICTIO, IOHAIIBKOIO 3aIllOB3SATICTIO, IIPOdECiiHOI0 KOMIIETEHTHICTIO, aKTHUBHOIO
TPOMAaSIHCHKOIO ITO3UII€I0, TBOPYOIO €HEPTI€0.

3aBOsgKHU BHCOKINM ITpane3gaTHOCTi, KOMYyHIKaOEABHOCTI H yCBiZOMAEHOMY MIOYYTTIO
BigmoBigasbHOCTI 3a mopydeHy crpaBy npodecop Ilerpo Cayx 3aBXKAU CTBOPIOE
KOMaHAy OMHOAYMINB. MOro KOMIIETEHTHICTh TIOEAHYETHCH 3  IIPUPOIHOIO
IHTEAITEHTHICTIO, TOAE€PAHTHICTIO, YBaKHUM CTaBA€HHSIM [0 AMOJel, BUTOHUYEHUM
IIOYyTTSIM TyMopy. 9K cydacHOMYy MEHeIXKepy OCBITH B HaykKu, HoMy IIpuTaMaHHa
3IaTHICTb HE PO3YMHSATHUCH, SIK 1€ YaCTO BiA0yBaeThCHd B YHHOBHHIIBKOMY CEPEIOBHILI,
a TPOTHUCTOSATH HMOro HAUTIPIIUM SKOCTSIM — IIyCTOCAIBIO, IIimaaOy3HHIITBY, MaHii
BEANUYHOCTI.

Csaiti roBineit Ilerpo Cayx 3ycrTpiuae gk mobpe BigoMuii He Aullle B YKpaiHi, a ¥ 3a
MezKaMHU Hallloi fep:KaBU BYeHUH-(irocod, JOCATHEHHS KO0 Bil3HA4YeHI YUCAEHHUMU
[epKaBHUMH Ta MIXKHApPOAHHMH HaropogaMiu. 3a BaroMuid OCOOHCTHH BHECOK Y
PO3BUTOK BITYM3HAHOI OCBITM 1 HayKH, IIiATOTOBKY KBaAipiKOBaHUX KaapiB,
OaratopiuHy cymainHy mpamo [I. Cayx HaropomkeHudi opzmeHom "3a 3acayru’ III
CTyIleHsI, iMeHHUM roauHHUKOM IIpesunenta VYkpainu, I[lodyecHuMH TrpamMoTaMu
BepxoBHoi Pagu Ykpainu ta Kabinery MiHicTpiB YKpainu, 3HakoM "AHTOH MakapeHKO"
Ta 3HakoM "3a HaykoBi nocsarHeHHss" MOH Ykpainu, menasaro iMm. K. [1. YITMHCBEKOTO Ta
Mmenasato I'puropiti CkoBoponma HAIIH VYkpainu, HH3KOIO OpHAEHIB Ta Menasei
IIEPKOBHUX 1 TPOMAJACHLKHX oOpramizamiif. MoMy mnpucBoeHO 3BaHHS "3acAy:KeHH
IIpalliBHUK OCBITH YKpaiHu".

[Tpodecop Ilerpo Cayx BUxoBaB i YHMCEABHUH 3ariH HAYKOBUX U IlearorivHUX KaapiB
y raaysi iaocodii i memarorikm. I[lim #Horo KepiBHHIITBOM, 3a HAyKOBOTO
KOHCYABTYBaHHS 1 CIPUSHHA HiATroTOBA€HO 47 KaHaupaTtiB Ta 10 mqokTopiB HaykK. Bin
YAEH PEeOKOAETiH HU3KH BITYU3HAHUX Ta 3apyOi?KHUX HAYKOBHUX BUAAHBb, YAeH [Ipe3wmmil
€BPONENUCHEKOI0 COI03y PEAIri€e3HaBIiB Ta BIABHOAYMIIIB, 4YAeH HaraganoBoi panu
Bceykpaincbkoi MoaomizkHOI TpoMaachbkoi opraxizaiiii "Coio3 obmapoBanoi Moaomi",
OOVH i3 HAYKOBHUX KEPIBHHUKIB Ta aBTOPIiB eKCHepUMeHTY "PO3BUTOK BaabIOP(CHKOL
negaroriku B YKpaiHi', yaeH MiXXHapOAHOTO HBIO-HOPKCBKOTO KAyOy "AimepcTBo B
ocBiTi", uYaeH cneniasizoBaHoi BueHoi paau K 14.053.02 y 2KuroMupcbKoMy
[LepKaBHOMY yHiBepcuTeTi iMeHi IBana ®panka.

[Tpodecop II. Cayx HaAeXUTH MO0 Ti€el KOTOPTH BITYM3HAHUX BYEHHUX, SKi CBOEIO
CYMAIHHOI0O ¥ TIOABHXKHHUIIBPKOIO IIpallel0 3aCAYXKHAHW IIHPY IIOBary cepen KOAET-
HayKOBIIiB 1 YUCA€HHHUX YVYHIB Ta MHOBary cepel HayKOBOTO 3araAy i rpoMaJChKOCTi He
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TIABKM Ha TepeHax YKpaiHu, a ¥ gaseko 3a ii mexamu. 2KUTTEBHH IAgX i TBopda
misgabHicTs mpodpecopa II. Cayxa - mDOBYAABHUE INIPUKAQL BiOZaHOTO CAYKiHHS
disocodii # Hay1li, megarorimi # ocBiTi, cBoi#t BiTun3Hi, ii MaiibyTHEOMY.

Oaga npodecopa [1. Cayxa xapakTepHe IIoegHAaHHA cBOOOIU 3 BiAIIOBiNaABHICTIO, IIIO
IIpUTaMaHHEe CHUABHUM 1 MyXKHIM AronaMm. Taki BueHi € mioHepamMu (Pia0CO(CHKOTO,
OyXOBHO-KYABTYPHOT'O i CyCIiABHOTO-IIOAITHYHOIO ITOCTYITy. X04 OM 9Ki rmocanu obifiMaB
[Terpo IOpiiioBu4, BiH croBHA Bigmae cebe IIifi AiIABHOCTiI, BHOCUTBH OyX OIITHMIi3My,
BiIIOBiJAABPHOCTI Ta YCIIiXy. "JKINO IIparHelml OOCATTH ycCHixy i Oaskaein cBobomu —
HiKOAU He 3/7aBaiics i He 3ynuHaMdca" — ochk Te racao, ske cayrye [1. Cayxy koMIiacom Ha
HOTO XKUTTEBOMY IIIALXY.

Baxkaemo Bawm, BeabmumiaHoBHuii Ilerpe IOpifioBudy, mnoBHOTH QIi3HYHUX i
OyXOBHUX CHA Ta MHoras aita. [aii, Boxe, mo6 Bu, ckiabku Barroi 3moru, i Hazmaai He
CAOBaMH, a KOHKPETHHMH CIpaBaMH CAYXKHAHW YTBEPAXKEHHIO BITYHM3HAHOI HAYKH,
ictuHU, imeaaiB cBobonu i meMokparii, Hamoi cobopHoi Ykpainu. 3uynmo Bam gobporo
340POB’d, TBOPYOTO HATXHEHHS 1 BTIA€HHSA B JXKUTTA HOBUX imel, peaaizarlii HOBUX
[IAQHIB, IiAKOPEHHS HOBUX BEPIIINH.

Pexmopam ma npogecopcbko-sauriadaybkuil ckaiao
2Kumomupcerozo deprkasHozo YyHigepcumemy imeHi IeaHa Pparka
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