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PECULIARITIES OF THE EMI MODEL AS AN EDUCATIONAL APPROACH IN THE UK
AND UKRAINE

Continuing Professional Development (CPD) courses and training are essential for teachers who
wish to improve their knowledge, skills and abilities throughout their careers. Modern approaches to
teaching subjects in a foreign language, particularly English, face a number of problems. This study
aims to compare and develop the approaches used by teachers of English Medium Instruction (EMI) in
the UK and Ukraine. In these European countries, EMI is seen as a key element in the
internationalisation of higher education. However, teaching academic subjects in English is difficult,
especially for non-native speakers. The results of the study provide for the use of the Active Learning
method in the implementation of the EMI model in Great Britain and Ukraine.

Key words: English Medium Instruction (EMI) , Pedagogical challenges , English language , Active
learning , Educational technologies, Cultural context.

Statement of the problem. In modern education, there is a growing demand for effective strategies for
teaching subjects in English , especially in non-English-speaking countries . This is achieved by using EMI as a
teaching medium.

The long history of EMI in the UK, combined with a strong infrastructure for English language learning,
provides valuable insights into the development of teaching strategies, but challenges remain. In contrast, in
Ukraine, where the EMI model has only recently begun to develop, teachers in higher education institutions face a
number of problems. Developing effective EMI programmes in Ukraine involves not only overcoming language
barriers, but also solving pedagogical problems related to methods of teaching subjects in English. Understanding
the challenges of EMI is crucial to improving educational outcomes in a globalised world where English is the
dominant language of instruction. Studying the challenges and pedagogical methods in both countries can provide
meaningful recommendations for improving EMI practice. This will be achieved by taking into account the unique
linguistic, cultural and educational characteristics of each country. At the same time, it is necessary to have a clear
idea of how teachers can balance mastering the language with mastering the content of the educational material.

Implementing EMI requires a combination of subject knowledge and English language learning. Teachers must
not only have a good command of English, but also be able to teach the subject in a way that can be understood by
students who may have limited English proficiency. This also complicates the process of double cognitive load
experienced by students who are faced with both academic content and learning in a foreign language. With
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increasing use of Al in education, this research is relevant to understanding how human interaction and
technological tools can complement each other in EMI settings.

Analysis of recent research and publications: CPD involves participation in learning activities that improve
and enhance teachers' professional skills and knowledge. It is necessary for many professions, such as education,
engineering, health care and law, to ensure that professionals remain competent and meet current industry
standards.

"...one of the important findings that emerged was the key role of teacher motivation... These factors are
considered at three levels: personal, school-related and system-wide." (McMillan Dorothy, McConnell, O'Sullivan,
2014). It plays a critical role in the effectiveness of CPD and is supported by governments in many countries to
improve learning outcomes (Perry, Halliday, Higgson, & Patel, 2022). Well-designed training is not enough, it
should be supported by a range of strategies for improvement. The outcome of determining how useful the course
was and how it can be improved is the effectiveness of the completed CPD (Mann, & Webb, 2022).

Issues raised by EMI practitioners include appropriate teaching techniques, course materials, interdisciplinary
cooperation, teacher training and assessment (Wenli, & Shin-Mei, 2017). Chien M... etc. claim that in non-English-
speaking countries, the use of English as a medium of instruction (EMI) in higher education is considered as a
strategy for achieving international competitiveness (Chien, Hwa, & Valck, 2020).

Pan and Thomas state that "English medium instruction (EMI) is a growing phenomenon in many countries."
Some researchers have investigated the difficulties and strategies students use to cope with EMI. However, the
pedagogical challenges faced and strategies used by other key participants, teachers, have been surprisingly under-
researched" (Pan, & Thomas, 2020).

Teaching subjects in English is difficult due to the specificity of terminology. Therefore, the research focuses on
the difficulties Ukrainian educators face in the teaching processing in comparison to British educators. The
comparative results will make it possible to assess the difficulties faced by teachers and develop recommendations
for improving their training.

A comparison of subjects teaching in English between the UK and Ukraine offers valuable insights into available
resources and highlights the importance of professional development for the success of EMI programs. The
integration of educational technologies and bilingual resources in EMI classrooms contributes to the
modernization of teaching practice and increases student engagement. 0. Kanyuk and N. Dido note that "the
development and improvement of this educational direction will contribute to raising the level and improving the
quality of educational services" (Kaniuk, & Dido, 2023).

S. Bortnyk notes that the study of the EMI phenomenon can be divided into three main directions. The essence
of the first direction is the research of language policies and programmes. The essence of the second direction is
the research of students' perceptions and attitudes towards EMI, their level of language proficiency, educational
strategies, results and expectations. The third direction of research concerns teachers in higher education
institutions. According to their perception of EMI, language proficiency levels, teaching strategies and procedures,
and the need for new pedagogical skills are analysed" (Bortnyk, 2019).

The popularity of English has already grown rapidly in recent years (Ellison, 2021). Teachers of the Odesa
National Academy of Communications are moving in this direction. P. Vorobienko and G. Kuznetsova note that ‘the
high level of teaching is ensured by the creation of a high-quality team of teachers due to their preliminary training
and with the involvement of native English speakers. The methodological support of the educational process was
created by teachers using modern foreign methods. All types of incentives for teachers and students have been
used: moral, social and material’ (Vorobiienko, & Kuznietsova, 2024).

As institutions of higher education around the world implement EM], it is important to identify guidelines for
developing pedagogical practices that successfully support students in mastering academic disciplines.

The purpose of the study: The purpose of this study is to compare the difficulties in the educational process
and develop an active learning approach used by EMI teachers from the UK and Ukraine.

Outline of the main material: In higher education, EMI can be described as 'teaching in English' and much
more. It has quickly become the language of international communication, projects, publications, research and
teaching. It is a language that serves as a gateway to the world, opening up countless opportunities.

As part of the preparation for this study, the authors undertook professional development training through the
'EMI Teaching' course at the University of Leicester, UK, in August 2024. During the course, a research study was
conducted which formed the basis of a poster presentation entitled 'EMI Teaching. Comparing an Ed Practice in the
UK and Ukraine'. The aim of the presentation was to defend and promote projects that compare educational
practices between the UK and Ukraine. This comprehensive experience provided the authors with both a
theoretical and practical basis for a deeper understanding of the specificities of the EMI model in the educational
systems of both countries.

The interview was chosen as a reliable method for this study. It provides information from a group of
participants to identify general trends, common practices, gathers ideas and knowledge needed for an effective
active learning strategy, attitudes of EMI teachers and compares information received from UK and Ukrainian
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educators. An interview allows you to collect data to gain a deeper and better understanding. Ten experienced and
proactive instructors were selected as participants, representing a range of experience and levels of both CPD and
EMI. Participants were asked to reflect on how their active English learning practices could potentially help and
improve their approach to teaching in an EMI setting. A thematic analysis was conducted on the transcribed data.
Participants were assured of the confidentiality and anonymity of their responses.

One of the main problems in both the UK and Ukraine is the double load on students. They need to master
academic content while improving their English language skills. This cognitive load is particularly acute for
students in Ukraine, where English proficiency is lower than in the UK. As a result, Ukrainian teachers often have to
adopt individual pedagogical strategies that balance the need to understand the subject and to learn English.

Active learning is important because it involves engaging students directly in the learning process through
action and discussion, rather than passively receiving information. Here are the main tools of active learning:

- Think-Pair-Share: Students think about a topic individually, then pair up to discuss their thoughts before
sharing them with the class.

- Peer learning: Students explain concepts to each other, strengthening their own understanding by helping
their peers.

- Group work: Small groups of students collaborate on a problem or project, promoting teamwork and deeper
understanding.

- Classroom Polls: Instant feedback tools like clickers or online polls to gauge student opinion or
understanding.

- Case studies: real-world examples for students to analyze and apply theoretical concepts, encouraging
practical thinking.

- Problem-based learning (PBL): students work to solve complex real-life problems, often with little
direction, promoting critical thinking.

- Interactive modeling and role-playing: Students take on roles in simulations or debates, helping them
explore perspectives and make decisions.

- Flipped Classroom: Content is studied at home (e.g., video lectures) while classroom time is used for
discussion, activities and problem solving.

- Tests and self-assessment: frequent, small quizzes to check understanding and motivation to study
regularly.

- Brainstorming sessions: Students collaborate to generate ideas on a specific topic, promoting creativity and
engagement.

These tools encourage the active participation, collaboration and critical thinking necessary for deep learning.

The techniques of Active Learning are vital to the success and effectiveness of an EMI course for several
reasons. Improved understanding and English language skills, increased interaction, effective communication,
critical thinking are dynamic tools that greatly increase the teaching and learning experience in an EMI course and
engage students, reduce the cognitive overload of EMI. These methods not only promote deeper learning of the
material, but also encourage critical thinking and improve language skills in context. However, the success of these
approaches depends on the availability of resources.

In addition, terminology in specialized subjects such as biology, medicine and agriculture creates its own
problems. Both Ukrainian and British teachers find it difficult to teach technical terms and ensure that students
understand the nuances of meaning and pronunciation of these terms. In Ukraine, this challenge is compounded by
the fact that EMI is relatively new, so there is a lack of established training practices to effectively address these
challenges. In contrast, British teachers benefit from a longer tradition of teaching technical subjects in English,
which allows them to use a wider range of didactic strategies.

In both countries, student feedback on their learning experience in EMI classrooms is crucial for improving
teaching methods. However, obtaining honest feedback can be difficult. Students may be reluctant to admit that they
do not fully understand the material, especially in the UK where there is often a larger group of international students
with varying levels of English. In such cases, British teachers may resort to translation, switching between English and
the students' native language to explain complex concepts. This approach is less common in Ukraine, where teaching
English is seen as the primary aim and the emphasis is on immersion rather than bilingual teaching.

The pedagogical approaches also differ in terms of how teachers adapt to different levels of English proficiency
among students. In the UK, the diversity of students' linguistic backgrounds requires teachers to use flexible
teaching strategies that can accommodate a wide range of language abilities. This often includes the use of
bilingual resources to help bridge the gap between content knowledge and language acquisition. In Ukraine, where
the student population is more homogeneous in terms of mother tongue, the focus is on developing English
language skills to meet the demands of EMI, which can often overshadow content mastery.

Another area of concern is the use of technology and resources in EMI classrooms. In both the UK and Ukraine,
teachers use tools such as Kahit, Wordwall, YouTube, Quizlet, Reverso, Deepl, Beelinguapp, BBC learning, Busuu,
British Council courses to create an interactive learning environment. These resources help reduce the language
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load on students and make the learning content more accessible. However, access to these tools is uneven, as
British teachers tend to have more technical support than their Ukrainian counterparts. Despite these differences,
both groups of teachers agree on the importance of active learning as a key pedagogical approach in EMI settings.

The controversial issue is mentioned (by UK educators) as technology such as artificial intelligence advances,
the need for teachers may be greatly reduced in the future. Ukrainian educators insist on the importance of
interpersonal and social relationships, their dynamics, visualization of Ed content, use of data obtained through
artificial intelligence, as a more accurate definition of students' needs and offering them more appropriate support.
It better reflects the individual characteristics of students and quickly adapts to their needs.

Conclusions. While EMI in the UK and Ukraine presents different challenges, there are valuable lessons to be
learned from both contexts. The long history of EMI in the UK provides insights into effective learning strategies
and resource utilisation, while the emerging EMI landscape in Ukraine offers opportunities for innovation and
adaptation. Participants suggested that the future of EMI depends not only on government policy, but also on the
evolution of the status of English as a key component of globalisation.

In addition, the provision of individual support, both emotional ( to develop motivation and critical thinking)
and academic, ensures that students are well prepared for success. By combining technology and human
interaction, educators can create a synergy that leads to optimal educational outcomes.

Targeted advertising, content marketing, email campaigns, partnerships and collaborations, SEO optimization,
discounts help to attract the right audience and increase the number of participants in CPD and EMI programmes.
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KpeMmeHuy1bKui HallioHa/IbHUM yHiBepcuTeT iMeHi Muxaitsia Octporpaacbkoro, KpemeHuyk, YkpaiHa

OCOBJIMBOCTI MOJEJII EMI IK OCBITHBOT'O MIAXOAY Y BEJIMKOBPUTAHII TA YKPAIHI

Kypcu Ta TpeHiHrn 6e3nepepBHOro mnpodeciiHoro po3BuTky (CPD) € BaJMBUMM [Jisd BYMTEJB, SIKi XO4YyTh
MOKpAIMTH CBOI 3HAHHS, HABUUKU Ta HaBUYKU NPOTATOM CBOE€I Kap'epd. CydyacHi mifxoAu [0 BUKJIAJaHHS IpeAMeTiB
iHO3eMHOI0 MOBOI0, 30KpeMa aHIJIHCbKOIO, CTUKAIOTLCA 3 psAfoM npobJieM. Lle fociifikeHHs Ma€ Ha MeTi NOPiBHATH Ta
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PO3pPOOUTH MiX0AH, IKi BAKOPUCTOBYIOTh BUKJIaIadi cepeAHbOI aHTiMcbkol MoBH (EMI) v Benmko6puTaHii Ta YkpaiHi. ¥
LMX €BpomnelcbKkux KpaiHax EMI po3risfaeTbcs sIK KJIIOUYOBUU esleMeHT iHTepHalioHasizawii Bumioi ocBiTu. OfHak
BUKJIQZIJaHHS1 HaBYaJIbHUX NpeJIMeTiB aHTJIINCbKOI BaXKKO, 0COGJIMBO [JJI1 THX, AJ1s1 KOTO BOHA He € pifHow. Pe3ysbTaTn
JIOCJTiKEHHS TIepe/i0avyaloTh BUKOpUCTaHHS MeTo/y Active Learning nmpu BnpoBamkeHHi Mojeni EMI y Besnukiii BpuTtasii
Ta YKpailHi.

Katouoesi caoea: Aueniticbka cepedHs incmpykyis (EMI), nedazozivuHi 8ukAUKU, aH2AiliCbKa M08a, AKMUBHe HABYAHHS,
0C8imHi mexHO0102ii, Ky 1bmypHUll KOHmMeKcm.
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[TosiTaBCbKUM HallioHAJbHUM NeAaroriyHui yHiBepcuTeT iMeHi B.I'. Koposienka

FPOMAJOLUEHTPUYHI TEXHOJIOTTI
B POBOTI MEHEAKEPIB COLIIOKYJIbTYPHOI AI/IbHOCTI

Y cTaTTi po3rJasHyTO IPOMafiOlleHTPUYHI TEXHOJIOTII K KJII0Y0Bi iIHCTPpYMEHTH, 1[0 3a0€3I1e4y0Th
epeKTUBHICTh [iI/IBHOCTI MeHeKepiB COLiOKY/IbTYpPHOI chepu B yMOBaX Cy4aCHOTO CyCIIiJIbCTBA i
3a6e3MeYy0Th iHTerpallilo iHAUBiIyaJbHUX i KOJIEKTUBHUX 3yCUJIb YJIEHIB rpOMai4, CIPSIMOBAHUX Ha
33/I0BOJIEHHSl KYJbTYPHHUX, OCBiITHiIX 1 coniasnbHux mnoTpe6. [lifkpecseHo, 110 BUKOPHUCTAHHS
IrPOMaJIOLIeHTPUYHUX TEXHOJIOTIM Nepezibayae HU3KY BaXJIMBHUX MeTOAIB 1 miAxofiB, cepes sKUX
conjiasibHa aHiMallis, TexHoOJIOTis iMi/P)KyBaHHS, colliaJibHi KOMyHikalii Ta cniBTBopuicTb. CouiasibHa
aH”iManis 3abe3nedyye MOXJIMBICTh TPOMaZiiHAM OpaTH y4acTh Y KYyJbTYPHUX iHiLliaTUBAX, CIPUSIOYH
PO3BUTKY IXHiIX TBOpYMX i coljiaJibHUX 3Ji6HOCTed. IMiJ)KyBaHHsS Bifirpa€ BaXKJIHUBY pOJib Y
dbopMyBaHHI NO3UTHBHOTO CIPUMHATTS He JiMlIe KyJIbTyPHOI'O IPOAYKTY, a H caMOro MeHeJxxepa, 110
MiJABUILYE piBEHb JOBipHU [0 opraHisauii Ta ii inigiaTus. ConiasbHi KOMyHIiKalil CTBOPIOIOTH YMOBHU JJISI
aKTHBHOro 0OMiHy iH¢popMali€o, ¢opMyo4d Jiajor MK 4YJeHaMU rpomMaju Ta I JijgepaMmu.
Bax/IMBUM KOMIIOHEHTOM € TaKO0X CHIBTBOPYICTb, fKa PO3IVIANAETbCA fAK IHCTPYMEHT 3a/ly4eHHA
rpoMajiy JI0 CIiJIbHOI AiAJIbHOCTI Ta peasisallii 3HaYyIUX TPOEKTIB, 1[0 AO3BOJISIE POPMYBATH CHiIbHI
uiHHocTi. Po3rsisiaroyu rpomMaJioleHTPUYHI TeXHOoJIorii, OxapaKTepu30BaHO TakKi opraHisaniixi
npouecy, sIK IJIAHYBaHHsI, KOMYHiKallis, MpaBoBe 3a0e3le4YeHHs Ta MapKeTHUHT COLiOKYJIbTYpPHHUX
3axo/iiB, 30kpeMa ¢ecTUBaJ/iB, IKi € OJHi€l0 3 HaWedeKkTUBHiMX PopM chniBTBOpUocTi. HaBeseHo
pekoMeHJauii A MeHeKepiB 1100 BUKOPHUCTAHHS iHHOBALiHUX MapKETUHTOBUX iHCTPYMEHTIB,
TaKUX K event-MapKeTHHT, BipyCHUN MapKeTHUHT Ta CcOollia/ibHi Mepexi, ki cnpUsATh nonyaspusanii
COLiOKY/IbTYPHUX MPOEKTIB Ta 3a/Ily4eHHIO LIUPIIOi ayAUTOPIl.

BUCHOBKM akKIleHTyI0OTb Ha BaXXJIMBOCTi iHTerpanii pi3HUX rajay3eid 3HaHb [JIsl JOCSATHEHHS
YCHIIIHOTO YNpaBJiHHS COLiOKYJbTYPHUMHU MpOLIECaMU Ta MiJIKPECJIOTb HEOOXiHICTb MOCTIHHOTO
nifiBULIEeHHS KBastidikaLii MeHe KepiB.

Kawuoei caoea: epomadoyenmpuuHi mexHoaoz2i, MeHeOHcMeHm COYioKyabmypHoi OisabHoCmI,
coyianbHa aHimayis, imMidicyeaHHs, chiemeopuicmb, coyianbHi KOMYHIKayii, 3a/yveHHs 2epomadu,
Ky/1bmMypHI NpOEKMU, cOYianbHa 32ypmogaHicmy, IHHOBAYIUHUT MApKemuHa.

IloctraHoBKa mnpo6GjeMH. [IpoGjeMaTHKa TpOMaJIOLEHTPUYHUX TEXHOJIOTIH B po60OTI MeHemKepiB
COLIOKYJIbTYPHOI [JiA/IBHOCTI € BaXJIMBUM acCleKTOM Cy4aCHOTO CTpaTeriyHoro poO3BUTKY CYCHIJIBCTBA,
CIIpAMOBAaHUM Ha I[OKpallleHHd AKOCTI XUTTA TpoMadH y Ipoleci JeueHTpasisauii Ta AeMoKpaTusauii
Jlep>kaBHOTO yIpaBJ/iHHA. CyyacHa perioHajbHa MOJITHKA YKpaiHu nepej6ayae CTBOPEHHSI yMOB ISl COLlia/IbHO-
€KOHOMIYHOIr'0 3pOCTaHHS Ta 3rYPTOBAHOCTI TEPUTOpiaJbHUX rPOMajl, LU0 € KIWYOBUM €JeMEHTOM MOOYZ0BU
KOHKYPEHTOCIPOMOXKHOI Ta JeMOKpPAaTUYHOI KpaiHU. Y I[bOMy KOHTEKCTi perioHaJibHUH PO3BUTOK (POKYCYETHCS
Ha MaKCHMMaJbHO e()eKTHBHOMY BHUKOPHUCTAHHI BHYTpIillIHIX pecypciB Ta MOTeHIjaJy TrpoMaji, CHOPUSIOYU
3MilHEHHIO0 iIXHbOI eKOHOMIYHOI CTabiJIbHOCTI, collia/ibHOI iHTerpallii Ta eKoJIoTidYHOol CTIHKOCTI.
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